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Abstract: This study aims to analyze the influence of school principal leadership, teacher commitment, 
and organizational culture on improving education quality by implementing the independent learning 
curriculum in Southeast Maluku Regency senior high schools/vocational schools. The study employed a 
quantitative approach using a survey method with 250 respondents, comprising 230 teachers and 20 
school principals, analyzed using Partial Least Squares - Structural Equation Modeling (PLS-SEM). 
The results indicated that school leadership and organizational culture positively and significantly 
influenced the implementation of the Merdeka Belajar curriculum, while teacher commitment did not 
show a significant influence. Furthermore, implementing the Merdeka Belajar curriculum was found to 
have a positive and significant impact on improving educational quality. These findings highlight the 
importance of strengthening the role of school principals and developing an organizational culture that 
supports the successful implementation of the Merdeka Belajar curriculum to enhance educational 
quality. 

Keywords: Independent learning curriculum, Organizational culture, Quality of education, School leadership, Teacher 
commitment. 

 
1. Introduction  

The transformation of education systems has become a global phenomenon as countries worldwide 
strive to adapt their curricula to meet the demands of the 21st century. From Finland's phenomenon-
based learning to Singapore's “Teach Less, Learn More” philosophy, education reforms increasingly 
emphasize student autonomy, critical thinking, and flexible approaches to teaching and learning. This 
global shift has prompted many countries to rethink traditional leadership paradigms and organizational 
structures within educational institutions. Particularly in developing countries, the implementation of 
progressive curricula faces significant challenges related to leadership capacity, teacher readiness, and 
organizational culture. 

The concept of leadership in educational settings is closely linked to the quality of education 
delivered. School leadership must adopt transformational and instructional leadership styles to motivate 
teachers and enhance the overall learning environment. Research indicates that effective leadership 
practices significantly improve school quality, particularly in remote areas, where leaders employ 
diverse spiritual and entrepreneurial leadership styles to foster educational effectiveness [1]. 

In the Merdeka Belajar Curriculum, which aims to foster student-centered learning and agility in 
educational content, the role of teachers has become increasingly important. They are not merely 
facilitators but play a crucial role in shaping how the curriculum is implemented in practice. Teachers' 
commitment to curriculum principles such as flexibility and autonomy influences how effectively 
educators can engage with students [2, 3]. Empirical studies indicate that teacher readiness, 
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professional development, and the strategic use of different learning tools are crucial for the successful 
implementation of the curriculum [4-6]. This aligns with observations that curricula designed for 
greater autonomy allow educators more autonomy, enabling them to tailor learning experiences to 
better meet the needs of diverse student demographics, ultimately improving educational outcomes [7, 
8]. 

An important aspect of implementing the Merdeka Belajar Curriculum is the organizational culture 
within educational institutions. An organizational culture that supports fostering an environment where 
innovative teaching practices can thrive. Aligning school culture with the goals of the Merdeka Belajar 
Curriculum, which prioritizes character development and skill mastery over rote learning, has been 
proven to have a significant impact on student engagement and learning outcomes [9-11]. Teachers' 
perceptions and experiences regarding curriculum adaptation, influenced by organizational support 
structures, significantly impact the quality of the learning environment that can be created [3, 11]. 

Research emphasizes that the impact of the Merdeka Belajar Curriculum increases in contexts 
where teachers' capabilities are continuously developed through professional learning opportunities. 
This commitment not only strengthens teachers' ability to implement innovative pedagogical strategies 
but also enhances their capacity to nurture students' talents and interests effectively in alignment with 
educational goals [12, 13]. Thus, the interaction between leadership quality, teacher commitment, and 
organizational culture underpins the success of improving educational quality through the lens of the 
Merdeka Belajar Curriculum. 

Despite extensive research on the individual components of educational reform, there remains a 
critical gap in understanding the interrelated influence of leadership, teacher commitment, and 
organizational culture on educational quality in the specific context of the self-directed learning 
curriculum. The urgency of this research lies in the rapid adoption of the curriculum in various 
educational settings without sufficient empirical evidence regarding the effectiveness and sustainability 
of its implementation. Therefore, this study aims to analyze how leadership practices, teacher 
commitment, and organizational culture collectively influence the successful implementation of the 
Merdeka Belajar Curriculum to improve educational quality in Indonesian schools. 
 

2. Theoretical Analysis and Research Hypothesis 
2.1. School Leadership and Educational Quality 

School leadership is an important element that influences the quality of education in schools, 
affecting teacher performance and student outcomes. The nature and effectiveness of leadership 
practices used by school principals can be directly correlated with student academic achievement and the 
overall school environment. Certain competencies and behaviors characterize effective school leadership. 
Leadership competencies serve as the basic elements necessary for effective educational management, 
especially for principals operating in challenging areas [14]. In addition, leadership behavior influences 
teacher performance, indicating that strong and proactive school leadership fosters an environment 
conducive to educational effectiveness [15]. School leadership is a determining factor in improving 
educational quality [16]. Transformational leadership, characterized by inspiring and motivating 
teachers, has been associated with improved performance [17]. This style promotes a collaborative 
culture that can enhance educational effectiveness [18]. Additionally, leadership roles focused on 
improving teaching and learning have been identified as important aspects that school principals must 
adopt to positively impact schools [19]. The implementation of effective leadership styles varies 
depending on the context and specific needs of the educational environment. Flexibility in leadership 
emphasizes the importance of contextual relevance in applying transformational leadership practices 
[20].  

H1: School leadership has a positive and significant influence on improving the quality of education. 
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2.2. Teacher Commitment and Education Quality 
Teachers' commitment is important in fostering an environment conducive to effective teaching 

and learning. Teachers' dedication to their professional role is closely related to the quality of education 
provided to students [21-23]. Teachers' commitment is very important in facing challenges in the 
educational environment [24] Despite increasing pressures, teachers continue to demonstrate strong 
dedication to their work [25]. Committed teachers not only reflect their dedication to educational 
standards but also engage students in the learning process [26]. Teacher commitment leads to 
transformational impacts in the classroom environment, which influence overall educational outcomes 
[27]. 

H2: Teacher Commitment and Education Quality 
 
2.3. Organizational Culture and Educational Quality 

First, a positive organizational culture creates an environment conducive to collaboration and 
innovation among educators [28]. Educational institutions can improve quality assurance practices and 
enhance student outcomes through effective leadership and a strong commitment to fostering an 
inclusive culture. This cultural approach fosters a more dynamic academic climate, where faculty 
members are motivated to collaborate creatively, thereby directly influencing the delivery of high-
quality education [29]. An organizational culture that promotes active engagement and participation 
among educators. 

The development and sharing of core values among educators are closely aligned with the overall 
effectiveness of educational institutions. Organizational culture dynamics impact the quality of 
educational services, emphasizing that a cohesive culture is essential for achieving high educational 
standards [30]. Cultivating a culture of organizational commitment among educators can lead to 
improved educational quality [31]. As educational institutions embrace a strong organizational culture 
characterized by shared values and participatory leadership, they create a more stable and attractive 
environment [28]. 

Cultivating a positive organizational culture influences direct educational outcomes and extends its 
influence to educational institutions' long-term effectiveness and sustainability. A strong and positive 
organizational culture is crucial for educators' retention and psychological empowerment, essential for 
maintaining high-quality educational practices over time. A developing cultural environment leads to 
improved educational quality [32]. 

H3:  Organizational Culture has a Positive and Significant Effect on Improving the Quality of Education 
 
2.4. Organizational Culture and The Quality of Education 

As an instructional leader, the principal is tasked with administrative duties and improving the 
quality of education through transformational leadership. This includes establishing a clear school 
vision and fostering a supportive environment for teachers and students [33]. The principal's leadership 
style influences the extent to which teachers are satisfied and committed to their work, directly affecting 
overall performance and the quality of education delivered. The alignment between the principal's 
leadership and teacher commitment is directly correlated with improvements in educational quality, as 
committed teachers are more likely to embrace self-directed learning curricula and engage actively with 
students [34]. 

The adoption of self-directed learning curricula is significantly influenced by school leadership 
approaches. Effective educational leaders foster a framework that supports self-directed learning, 
facilitating an environment where students can thrive through self-directed educational pathways. 
Teachers, empowered by strong leadership, implement innovative teaching methods aligned with this 
curriculum, thereby enhancing student engagement and learning quality [34, 35]. Instructional 
leadership, as identified by several studies, plays a crucial role in guiding curriculum implementation 
and teacher engagement [33]. 
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School leadership, characterized by transformational and effective instructional practices, is essential 
for fostering teacher commitment, implementing self-directed learning curricula, and improving 
educational quality. The literature emphasizes that the leadership style adopted by school principals 
significantly impacts all aspects of school operations, from teacher performance to student outcomes, 
establishing a comprehensive framework for sustainable educational improvement [36, 37]. 

H4: Implementation of the Independent Learning Curriculum Mediates the Relationship between School 
Leadership, Teacher Commitment, and Organizational Culture on the Improvement of Education Quality. 
 
2.5. Conceptual Model 

The conceptual model explains the relationship between leadership, teacher commitment, 
organizational culture, independent curriculum, and educational quality. School leadership, teacher 
commitment, and organizational culture are independent variables that directly influence educational 
quality. In addition to direct influence, these three variables also indirectly influence educational quality 
through the implementation of an independent curriculum as a mediating variable. In other words, 
school leadership, teacher commitment, and organizational culture impact educational quality directly 
and through the role of the self-directed curriculum as a catalyst in creating adaptive and high-quality 
learning. This model reflects how the interconnections between these variables can support holistic 
improvements in educational quality. 

 

 
Figure 1. 
Conceptual model. 

 

3. Materials and Methods 
3.1. Research Design 

This study uses a quantitative approach with an explanatory research design that aims to explain 
the causal relationship between the research variables. The research method used is a survey method 
with a cross-sectional approach, where data is collected in a specific period. The quantitative approach 
was chosen because it can test theories objectively by examining the relationship between variables that 
can be measured and analyzed using statistical procedures [38]. An explanatory research design was 
used to explain the causal relationship between school leadership, teacher commitment, and 
organizational culture on education quality through the implementation of the independent learning 
curriculum. The survey method was chosen because it allows researchers to collect data from a 
relatively large sample efficiently to obtain a representative picture of the population. 
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3.2. Sampling and Data Collection 
The population in this study included all high school principals and teachers in Southeast Maluku 

Regency, with a total population of 606 people, consisting of 348 high school teachers, 220 vocational 
school teachers, and 28 principals. To determine the sample, this study used purposive sampling, a 
sampling technique based on certain criteria considered relevant to the study. A sample of 250 people 
was taken from the total population, consisting of 115 high school teachers, 115 vocational school 
teachers, and 20 principals. This method was chosen to ensure good representation of the population 
and efficiency in terms of time, cost, and energy. 

Data were collected using a questionnaire designed to measure the research variables: school 
principal leadership, teacher commitment, organizational culture, implementation of the independent 
learning curriculum, and education quality. The questionnaire used a Likert scale with five response 
options, namely Strongly Disagree, Disagree, Neutral, Agree, and Strongly Agree, to capture 
respondents' perceptions of each statement. This technique allows researchers to collect data 
systematically, efficiently, and in a structured manner for further analysis. 
 
3.3. Data Analysis Technique 

The data in this study were analyzed through two main stages: research instrument analysis and 
data analysis. Instrument analysis was conducted to test the validity and reliability of the questionnaire. 
Validity testing was conducted using Outer Loading, where indicators were considered valid if the outer 
loading value was ≥ 0.7 and Average Variance Extracted (AVE) with a minimum value of 0.5 as a 
condition for convergent validity. Reliability testing was conducted using Composite Reliability (CR) 
and Cronbach's Alpha, with a value of more than 0.7 to indicate good reliability. 

Data analysis was conducted using the Partial Least Squares - Structural Equation Modeling (PLS-
SEM) method operated through the SmartPLS program. This method was used to test the relationships 
between variables in a complex model simultaneously and is suitable for data with a small sample size or 
non-normal data distribution. PLS-SEM analysis involves several stages, including testing the 
measurement model to assess validity and reliability using Outer Loading, AVE, Composite Reliability, 
and Cronbach Alpha, as well as testing the structural model to examine relationships between variables 
using Path Coefficient, R-Square, and Effect Size (f²). Additionally, model evaluation is conducted using 
Predictive Relevance (Q²), which indicates the model's ability to predict endogenous variables, where a 
Q² value above zero indicates that the model has good predictive capability. This technique is designed 
to provide valid, reliable research results that can be used to answer research objectives. 
 

4. Result 
This study used the SmartPLS method to test the relationship between school leadership, teacher 

commitment, organizational culture, independent curriculum, and education quality. Convergent 
validity was tested by examining the outer loading values, where items below 0.7 were excluded. After 
modification, all items met the convergent validity criteria with outer loading values above 0.7 and AVE 
values above 0.5, indicating that the model is convergent valid Table 1.  
 
Table 1.  
Construct Reliability and Validity.  

Cronbach's 
Alpha 

rho_A Composite 
Reliability 

Average Variance 
Extracted (AVE) 

Improving Education Quality 0.762 0.779 0.864 0.680 

Merdeka Curriculum 0.870 0.873 0.912 0.722 

Organizational Culture 0.814 0.821 0.915 0.843 

Principal Leadership 0.820 0.841 0.880 0.648 

Teacher Commitment 1.000 1.000 1.000 1.000 
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The path coefficients in the regression output model are shown in Table 2.  
 
Table 2.  
Model Regression Output.  

Original 
Sample 

(O) 

Sample 
Mean 
(M) 

Standard 
Deviation 
(STDEV) 

T Statistics 
(|O/STDEV|) 

P Values R 
Square 

Principal Leadership -> Merdeka 
Curriculum 

0.448 0.455 0.079 5.635 0.000 0.391 

Teacher Commitment -> Merdeka 
Curriculum 

0.032 0.034 0.051 0.637 0.525 

Organizational Culture -> Merdeka 
Curriculum 

0.238 0.231 0.103 2.321 0.021 

Merdeka Curriculum -> Improving 
Education Quality 

0.548 0.555 0.084 6.560 0.000 0.300 

 
The results of the regression analysis in Table 3 show that school principal leadership has a 

significant positive influence on the implementation of the Merdeka Curriculum (coefficient 0.448, p < 
0.000), which in turn has a positive impact on improving the quality of education (coefficient 0.548, p < 
0.000). 

Conversely, Teacher Commitment does not significantly influence the Merdeka Curriculum 
(coefficient 0.032, p = 0.525), indicating its limited role in supporting curriculum implementation. 
However, Organizational Culture significantly and positively influences the Independent Curriculum 
(coefficient 0.238, p < 0.021), indicating that a supportive school culture plays an important role in 
implementing this curriculum. Overall, school leadership and organizational culture are the main factors 
contributing to successfully implementing the Merdeka Curriculum, which impacts education quality 
improvement. At the same time, teacher commitment must be enhanced to support more effective 
implementation.  

The R-Square value for the relationship between School Leadership, Teacher Commitment, and 
Organizational Culture toward the Merdeka Curriculum is 0.391. This means that these three variables 
can explain 39.1% of the variation in the Merdeka Curriculum, while the remaining 60.9% is influenced 
by other factors not included in this model. Meanwhile, the R-squared value for the influence of the 
Merdeka Curriculum on Educational Quality Improvement is 0.300, meaning that implementing the 
Merdeka Curriculum can explain 30% of the variation in educational quality improvement. In 
comparison, the remaining 70% is caused by other factors outside the scope of this research model. 
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Figure 2.  
Path diagram output. 

 
Based on the path diagram shown in Figure 2, there are several main variables that are interrelated 

with significance, indicating the strength and direction of influence. 
1. Principal Leadership positively influences the Merdeka Curriculum with a significance of 0.000. 

This indicates that the better the principal's leadership, the greater their influence on implementing 
the Merdeka Curriculum. 

2. Teacher Commitment has a very low and insignificant influence on the Independent Curriculum, 
with a significance of 0.539, indicating that teacher commitment does not contribute significantly 
to the implementation of the Independent Curriculum. 

3. Organizational Culture has a positive influence on the Independent Curriculum with a significance 
of 0.021, indicating that a strong organizational culture can support the implementation of the 
Independent Curriculum. 

4. The Merdeka Curriculum, in turn, significantly affects Improving Education Quality with a 
significance of 0.000, indicating that implementing the Merdeka Curriculum plays an important 
role in improving education quality. 

Meanwhile, the outer loading values for each item (indicated by the numbers on the path to the 
yellow box) indicate how strongly each item contributes to explaining the related construct. Overall, 
this model shows how various factors such as leadership, commitment, and organizational culture 
contribute to the successful implementation of the Merdeka Curriculum, which in turn impacts 
education quality. 
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Table 3.  
Indirect Influence Results. 

Variable Relationship Value Sig. Description 

School Principal Leadership -> Independent 
Curriculum 

0,448 0,000 There is a significant positive influence of school 
principal leadership on the implementation of the 
Independent Curriculum, indicating that good 
leadership contributes to the success of the curriculum. 

Teacher Commitment -> Independent 
Curriculum 

0,032 0,539 There is no significant influence of teacher commitment 
on the Independent Curriculum, indicating that this 
factor may have little effect on curriculum 
implementation. 

Organizational Culture -> Independent 
Curriculum 

0,238 0,021 Organizational culture significantly influences the 
independent curriculum, indicating that a supportive 
culture can improve curriculum effectiveness. 

Independent Curriculum -> Improving 
Education Quality 

0,548 0,000 There is a significant positive influence of the 
Independent Curriculum on improving education quality 
and an indirect influence from school leadership and 
organizational culture through the Independent 
Curriculum, indicating that this curriculum contributes 
to better educational outcomes. 

 

5. Discussion 
This study found that school leadership positively and significantly influences the implementation of 

the independent learning curriculum. School leadership is very important in implementing the 
Independent Learning Curriculum because effective leadership practices significantly influence 
educational outcomes. Research indicates that school principals perform various roles as educators, 
managers, and motivators, collectively creating an environment that supports curriculum 
implementation [39, 40]. Leadership styles, especially transformational leadership, increase teacher 
engagement and enthusiasm, and promote a culture that encourages instructional improvement and 
student-centered learning [41, 42]. Furthermore, the successful implementation of the Merdeka Belajar 
Curriculum requires readiness among school principals and teachers for systemic change, which depends 
on strong leadership and adequate support structures in schools [43-45]. The effectiveness of 
professional learning communities led by school principals has been proven to strengthen teachers' 
informal leadership [46, 47]. Thus, principals not only play a role as key decision-makers but also as 
catalysts for holistic educational reform that improves the quality of learning in schools implementing 
the Merdeka Belajar Curriculum [48, 49]. 

Contrary to initial expectations, this study found that teacher commitment did not significantly 
influence the implementation of the Merdeka Belajar curriculum. The relationship between teacher 
commitment and implementing the Merdeka Belajar Curriculum is complex and multifaceted. Research 
shows that effective curriculum implementation is not guaranteed even with teacher commitment. Lack 
of professionalism and creativity among teachers can hinder the desired changes [50]. Teacher 
commitment does not lead to consistent implementation of the social-emotional learning (SEL) 
curriculum, indicating that commitment alone may not be sufficient for effective implementation [51]. 
Teacher perceptions also play an important role [52, 53] Emphasize that the rigid implementation of 
ethnomathematics in the curriculum reflects a failure to adapt teaching to students' contextual needs, 
making successful implementation difficult. Teachers may prepare instructional materials effectively, 
but this does not guarantee better implementation in practice, reinforcing that preparation must be 
combined with professional performance during teaching [54]. Overall, these studies collectively 
underscore that commitment alone is insufficient; factors such as professional preparation, adaptability, 
and alignment with curriculum principles are crucial for the effective implementation of the Merdeka 
Belajar Curriculum [5, 55, 56]. 

This study found that organizational culture positively and significantly influences the 
implementation of the Merdeka Belajar curriculum. Organizational culture is crucial in facilitating the 
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successful implementation of the Merdeka Belajar curriculum in educational institutions. A study found 
that schools with strong organizational cultures are better able to adapt to the demands of educational 
reforms, such as the Merdeka Belajar initiative, which emphasizes independent learning and flexibility 
in pedagogical practices [8, 57]. The implementation of differentiated learning strategies within this 
framework is positively influenced by an adaptive organizational culture that promotes innovation and 
collaboration among educators [58, 59]. Such an environment not only encourages teachers to interpret 
and apply the curriculum to meet the diverse needs of students, but also fosters community engagement, 
thereby improving the overall quality of education [12, 60]. This aligns with the idea that strong 
organizational values and shared practices can significantly strengthen the effectiveness of curriculum 
initiatives aimed at enhancing students' competencies in a competitive global landscape [61]. 

This study found that implementing the independent learning curriculum has a positive and 
significant effect on improving the quality of education. Implementing the Independent Learning 
Curriculum has been proven to significantly improve the quality of education. This curriculum promotes 
flexibility, enabling educators to develop personalized learning experiences tailored to students' 
individual needs and competencies, thereby fostering a more engaging and supportive educational 
environment [8]. By integrating academic and non-academic skills, this curriculum supports character 
development and equips students to better face contemporary challenges [11]. This curriculum enables 
the use of innovative teaching methods and differentiated learning approaches, tailored to the unique 
context of each educational unit, enhancing overall student engagement [54, 62]. The Merdeka Belajar 
Curriculum addresses previous shortcomings in education, particularly those exacerbated by the 
COVID-19 pandemic, and works to produce competent and broad-minded individuals ready to face 
future challenges [63-65]. 
 

6. Conclusions 
Based on the results of the study and discussion, it can be concluded that school leadership and 

organizational culture have a positive and significant influence on the implementation of the 
independent learning curriculum, which in turn has a positive effect on improving the quality of 
education. This study validates hypotheses H1 and H3, which state that school leadership and 
organizational culture positively affect the quality of education. In contrast, hypothesis H2 regarding 
the influence of teacher commitment is not supported. School leadership is the strongest determinant of 
the successful implementation of the independent learning curriculum, emphasizing the importance of 
school leaders in directing and facilitating educational change. A supportive organizational culture has 
also been proven to be important in creating an environment conducive to pedagogical innovation and 
the application of independent learning curriculum principles. Although teacher commitment did not 
show a significant influence in this study, this does not mean that this factor is unimportant. These 
findings indicate the need for greater attention to strengthening the capacity and support of teachers as 
the primary implementers of the curriculum at the classroom level. Continuous professional 
development and teacher empowerment need to be the focus of strategies for implementing the 
independent learning curriculum. The independent learning curriculum has been proven effective as a 
mediator in improving the quality of education, confirming hypothesis H4. This shows that student-
centered and flexible curricular reform can be an effective instrument for educational transformation. 
However, its successful implementation is highly dependent on supporting institutional and leadership 
factors. Overall, this study provides empirical evidence of the complex relationship between leadership, 
organizational culture, and curriculum implementation in the context of educational reform in 
Indonesia. These findings emphasize the importance of a systemic and integrated approach in efforts to 
improve education quality, involving strengthening leadership capacity, developing a supportive 
organizational culture, and empowering teachers as the primary agents of change. 
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6.1. Practical Implications of Research 
This study has several practical implications that can be applied to improve the effectiveness of 

implementing the independent learning curriculum and the quality of education. First, strengthening 
the leadership capacity of school principals needs to be a priority in professional development programs. 
Training and mentoring programs focused on transformational and instructional leadership can 
improve principals' ability to lead curricular change processes. Education agencies and related 
institutions must develop comprehensive and sustainable leadership development programs. Second, 
developing an organizational culture that supports innovation and collaboration must be facilitated 
through structured organizational development programs. These can include workshops on developing 
shared values, participatory leadership practices, and strategies for building school professional learning 
communities. Third, although teacher commitment did not significantly influence this study, efforts to 
strengthen teacher capacity and motivation remain important. Professional development programs that 
focus on a deep understanding of the principles of the independent learning curriculum and strategies 
for its implementation in the classroom need to be developed. Creating effective support and incentive 
systems is also necessary to increase teacher motivation. Fourth, strategies for implementing the 
independent learning curriculum must be designed considering the local context and institutional 
capacity. A “one size fits all” approach will not be effective given Indonesia's diversity of school 
conditions. Implementation strategies must consider the school readiness level, human resource 
capacity, and available supporting infrastructure. Fifth, a comprehensive monitoring and evaluation 
system needs to be developed to monitor the implementation process of the curriculum and its impact 
on the quality of education. The data collected can be used to continuously improve and adjust 
implementation strategies as needed. Finally, collaboration among various stakeholders, including 
schools, education offices, universities, and the community, needs to be strengthened to create a 
supportive ecosystem conducive to implementing the independent learning curriculum and improving 
education quality. 
 
6.2. Limitations and Future Research 

This study has several limitations that need to be considered in interpreting the results and can 
serve as a basis for further research. First, this study is limited to the context of secondary schools 
(SMA/SMK) in Southeast Maluku Regency, so generalizing the results to a broader context must be 
done cautiously. Future research could expand the geographical scope and educational levels to better 
understand the implementation of the independent learning curriculum in various contexts. Second, this 
study used a cross-sectional design that only captured the relationship between variables at a single 
point in time. Longitudinal research that follows the curriculum implementation process and its impact 
on the quality of education over time could provide a deeper understanding of the dynamics of 
educational change. Third, this study explains only 39.1% of the variation in the implementation of the 
independent learning curriculum and 30% of the variation in improvements in education quality, 
indicating that other factors are not covered in the research model. Future research could explore 
additional variables such as infrastructure support, parent and community involvement, or 
socioeconomic factors influencing curriculum implementation and education quality. Fourth, this study 
uses perception data collected through questionnaires, which may be influenced by respondents' 
subjective biases. Further research could integrate more diverse data collection methods, including 
classroom observation, document analysis, or student learning outcome measurements, to triangulate 
data and validate findings. Fifth, findings indicating the insignificant influence of teacher commitment 
require further investigation. In-depth qualitative research on teachers' experiences and perspectives in 
implementing the independent learning curriculum can provide insights into the factors influencing 
teacher commitment and effectiveness. Finally, this study focuses on curriculum implementation as a 
mediator between institutional factors and educational quality. Future research could explore 
alternative mediation pathways or moderation mechanisms that may influence the relationship between 
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variables, such as the role of school socioeconomic conditions, student leadership, or broader community 
involvement in education. 
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