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Abstract: This research aims to investigate how to transform study and pedagogy in higher education
through scientific inquiry steps. Scientific research serves as the foundation for human development. It
drives humanity forward into discovery and innovation. The purpose of this study is to explore how
teachers and researchers apply scientific inquiry steps to improve research and pedagogy in higher
education in South Africa. Constructivist theory serves as the foundation for the study. Therefore, we
employed a qualitative method and phenomenology design to explore the lived experiences of
participants. The participants included ten experienced researchers doubling as teachers in the field of
science education. We selected these participants from ten public universities in South Africa using a
purposive sampling technique. The main instrument for data collection was a semi-structured interview
schedule, which covered scientific inquiry steps. Recordings were made of the data with the permission
of the participants, later transcribed into a notebook, and analyzed thematically. The findings indicated
that teachers and researchers were aware of the scientific inquiry steps. Most of them benefited from
scientific inquiry, which included constantly refining methods, embracing diverse perspectives, and
revisiting hypotheses and experiments. Also, scientific inquiry steps enhanced the effectiveness of their
teaching practices and provided them with a reliable scope for making informed decisions in the ever-
evolving educational environment. This study has practical implications, including creating
opportunities in higher education for both prospective teachers and emerging researchers to acquire a
rigorous education in the scientific inquiry steps. This approach forms the bedrock for acquiring
knowledge and promoting best practices in education.
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1. Introduction

The role of scientific research in higher education is crucial for enhancing teachers' pedagogical
content knowledge (PCK). The PCK demands that teachers possess an in-depth understanding of their
subject matter. Mastery of content is vital for effective teaching, curriculum development, engaging
students, and enhancing the overall educational experience. The PCK acquisition process entails a series
of training sessions and selfless learning. A notable learning process is the scientific inquiry step [17].
This means learning entails a specific academic effort characterized by inquiry and concentration. The
transition into science necessitates a definite or deliberate process of going from the dark into the light
[27. Scientific investigation therefore occurs in stages [37] to help researchers as well as teachers learn
through investigation. The process begins with the formulation of questions and progresses through the
stages of making assumptions, learning, conducting tests, processing data, and drawing conclusions
[47]. Every step shows the path that must be followed, developing the understanding of the subject
matter and resulting in new ideas and novelties. Trew, et al. [5] proclaim that having the scientific
inquiry steps implemented in teaching and learning enhances learning. Thus, it can benefit higher
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education students by helping them become scientifically literate people who will be able to assess
scientific knowledge and make correct decisions in the contemporary world.

Roénnebeck, et al. [67] noted that the scientific journey is not limited to a single discipline but crosses
the boundaries of various fields, integrating diverse methodologies, paradigms, and approaches.
Buthelezi and Mpuangnan [77] argue that each discipline, whether it's the exactitude of laboratory
sciences or the investigations in life, natural, and physical sciences, as well as teaching pedagogy,
tollows its distinctive path of inquiry. Despite these diversities, all fields share a commitment to
empirical observation, reasoning, and systematic exploration, guiding researchers through the process
of discovery. However, researchers often face unforeseen challenges, unanswered questions, and
unexpected results [87. Yet, it is their resilience, adaptability, and determination that turn setbacks into
stepping stones, driving the relentless pursuit of knowledge forward. This ongoing quest to unravel the
mysteries of existence reflects the researchers’ inherent drive to understand the world. Therefore, it is
crucial to explore the sequential stages of this continuous process.

Understanding the scientific process is crucial because it provides a structured framework for
comprehending the world, fostering progress, and driving innovation. This process is particularly
critical for higher education teachers and researchers in South Africa. This is because the Department of
Higher Education is committed to improving the country’s teaching and research quality over the years.
In 2018, for instance, South Africa introduced the University Capacity Development Programme to
boost staft development, improve curriculums, and support student success in higher education [97.
Despite this initiative, Monnapula-Mapesela [107] highlighted the need to revisit the plethora of
research models and innovation programs in South Africa's higher education system because of their
inaccessibility. Similarly, other research studies such as Mtshali and Sooryamoorthy [117] and Taylor
(127 emphasized the growing need for more targeted interventions to enhance quality teaching and
research in South Africa. These lingering issues prompt crucial questions: How do new technologies
transform the conventional steps of scientific investigation? What are the adaptive strategies employed
by researchers as they progress through the stages of scientific inquiry? How does the cyclical nature of
scientific inquiry fuel continuous refinement and revaluation? How relevant are the scientific inquiry
steps for teachers, especially when selecting teaching methods? Addressing these questions is important
because it involves revisiting the steps of scientific inquiry. Sommer, et al. [137] established that the
cyclical nature of scientific inquiry, where hypotheses are continually formulated, tested, and analyzed,
has not been fully examined for its role in ongoing refinement and re-evaluation. Understanding how
scientists engage in these processes can inform the driving forces behind scientific progress.

2. Literature Review
2.1. Scientific Inquiry Steps

Scientific inquiry is the foundation of teaching and research. It serves as a process by which
knowledge is acquired through investigating a natural phenomenon, leading to theory development.
According to Sommer, et al. [1387, scientific inquiry steps mean a step-by-step approach to knowing.
Sommer, et al. (1387 and Ronnebeck, et al. [67] further indicate that the step-by-step process of knowing
includes observation, hypothesis formulation, experimentation, data collection and analysis, and
communication of findings. This structured approach is significant to both teachers and researchers as
they continue to develop their knowledge and skills in scientific investigations. Similarly, Rees, et al.
[87] expanded on these scientific steps by creating a framework tailored for pre-service teachers. The
framework features stages such as engagement, exploration, explanation, elaboration, and evaluation.
This approach highlights the value of reflective practice and effective learning, allowing pre-service
teachers to hone their inquiry skills through practical experience and ongoing feedback.

Moreover, Germann [147] introduces the "Inquiry I" model, which emphasizes starting with an
initial question, conducting investigations, interpreting the results, and repeating the process. This
model showcases the evolving nature of scientific inquiry, where each study leads to new questions and
turther exploration. Tang, et al. [157 highlight the dynamic and iterative aspects of scientific inquiry,
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contrasting it with the traditional, more linear scientific method. They stress the need for flexibility and
adaptability in the inquiry process, which includes questioning, investigating, analyzing, reflecting, and
revising based on new findings. All the scientific inquiry steps presented here provide teachers and
researchers with a comprehensive understanding of scientific investigation and learning.

2.2. Adaptive Strategies Employed by Researchers in Scientific Inquiry

Adaptive strategies are pivotal in scientific inquiry, driving researchers towards groundbreaking
discoveries and novel insights across various fields. One such strategy involves leveraging technological
advancements [167]. Consider astronomy's use of cutting-edge telescopes like the Hubble Space
Telescope, which revolutionized our view of the universe. By adapting to advanced observational tools
[17], astronomers unveiled distant galaxies and observed celestial phenomena with unprecedented
precision, unlocking new frontiers in space exploration. Interdisciplinary collaboration is crucial in
scientific inquiry [187. In disciplines like bioinformatics, merging expertise from biology, computer
science, and statistics enables researchers to navigate vast biological datasets. This adaptive fusion of
knowledge and methodologies leads to breakthroughs in genomics, personalized medicine, and the
comprehension of intricate biological systems. Adaptive experimentation techniques are also
tundamental, especially in pharmaceutical research [197. Adaptive clinical trials, for instance, allow
researchers to adjust trial parameters based on interim results. This adaptability speeds up the discovery
of effective treatments and unexpected benefits or risks of drugs, potentially revolutionizing medical
progress and patient care.

Other adaptive strategies employed by researchers in scientific inquiry include dynamic modelling
and simulation methods, which therefore fall particularly in areas such as climatology or climate science
[207. This gives scientists an opportunity to use adaptive models that assimilate new data in sequences
and fine-tune the forecast, besides enriching their comprehension of complicated climate systems [217].
Public policy practitioners utilise this adaptive modelling to anticipate the changes in the environment
and determine the most appropriate set of policies and strategies to address climate change influences
[227. Adaptive hypotheses and their subsequent testing are critical in evolutionary biology, fostering
scientific research Jockusch and Ober [237. Hypotheses undergo revisions based on new evidence,
fossils, genetics, and the earth’s ecosystems. It constantly results in new species being found, helps to
explain relationships between the species, and strengthens overall biology knowledge of species
distribution within the world [247. Innovation stands as a critical factor in scientific excellence,
including the flexible approaches to solving problems. Thus, relying upon technological advancement,
integration of wider cross-referencing, operation of volatile, highly adjustable experiments, and
generating hypotheses under ever-changing circumstances, scholars dwell in ever-developing lines of
research and enhance the advancements made in science fields.

Examining the literature identified in the preceding paragraphs has shown that there are difficulties
in comprehending adaptiveness within the scientific process. High technology like advanced telescopes
has greatly enhanced astronomy, but it requires the study of how most fields apply these technologies.
In further studies, the effects of interdisciplinary collaboration are yet to be understood, and more
research is required. For instance, in pharmaceutical research, there is a hint of adaptivity in
experimentation techniques, but integrating their efficiency and drawbacks needs further discussion.
Likewise, time-varying analysis and its application as part of dynamic modelling in climate science is
time-varying and must evolve, which is better explored here. Finally, the possibilities of hypothesis
generation establish this, common in evolutionary biology, as adaptable, but its full potential is still
unknown. The former would strengthen the knowledge base needed for accounting adaptive strategies,
while the latter would allow for better scientific advancement across disciplines.

2.8. Significance of the Cyclical Nature of Scientific Inquiry Steps to Continuous Refinement and Revaluation
The scientific method, as the cycle and steps of scientific endeavours, represents the progression of
remarkable discoveries throughout the biological and other sciences. It calls for a delicate start, in which
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one first observes and investigates everything associated with a given topic before making the next
significant step [67]. A classic example is the story of Alexander Fleming, who by accident discovered
that mold could prevent bacterial growth. This led to a sequence of more elaborate experiments as well
as the development of hypothesized and tested hypotheses, which resulted in the discovery of the
antibiotic penicillin. The cyclical process of hypothesis formulation, experimentation, analysis of results,
drawing conclusions, and the formulation of new hypotheses is important in education in the following
ways: It prompts cognitive engagement, enhances the learning process, helps obtain a better
understanding of the scientific approach, enables one to identify the links between fields, and prepares
individuals for the practical application of the received knowledge [257]. The observation, data
synthesis, and hypothesis generation that form this cyclic process from which the ground-level bending
is formed provide the foundation for unpredictable discoveries and substantial advances [267].

Another important component of this scientific cycle is the formation and elaboration of hypotheses
Pro, Sahu [277. This process was adopted by Watson and Crick [287 in formulating hypotheses and
experimenting, leading to the discovery of the structure of the deoxyribonucleic acid (DNA). Watson
and Crick significantly advanced the understanding of genetics by formulating hypotheses, designing
tests, and making revisions based on new discoveries. In addition, the application of data analysis and
the subsequent interpretation of the analysed data dovetail with each other to form a cyclic loop of
continuous inquiry in science [297. A telescope can facilitate observation in astronomy. This entails a
cyclic tracking and enhancement step that may lead to the discovery of a new phenomenon or a
paradigm that confirms a hypothesis. Such a relentless practice of analysis, reviewing theories, and
refining interpretations often leads to paradigm shifts and profound learning [307.

In addition, the practice of peer review and the concern for colleagues’ work creates cyclical
engagement in science [317]. Scholars and researchers do ask their papers to go up for peer review, and
this is where the process of discussion modification and enhancement is done. Scientists combine their
efforts on various fronts, resulting in a variety of styles that enhance the density and reliability of their
inquiries [327. Such a cycle of review and collaboration enhances the usability and reliability of
discoveries made within the scientific community. Finally, translated and disseminated results conclude
a cyclical loop in the process of scientific investigation [337]. Researched facts can be a starting point for
innovative technologies, products, medical treatments, or changes in policy. It is a cycle of discovering
something and then applying it to create something new, with the feedback forming the basis of another
question; this stimulates development and growth in societies [34].

The cyclic nature of scientific investigation is clearly indicated by the literature as being essential in
development of the breakthrough ideas across disciplines. However, there are some limitations, such as
issues with collaboration across disciplines, the representation of minorities in editorial boards, the
elegance of methods used in data analysis, and communication approaches. These are issues that need to
be filled for an all-encompassing science to be achieved; therefore, there is a need for more research to be
done and the issues under review to be fine-tuned.

2.4. Relevance of Scientific Inquiry Steps for Teachers

For teachers, the idea connected with the steps of the scientific inquiry is rather important,
especially when choosing the methods of their work. Schwartz and Crawford [857] further explain that
through research, teachers get a framework that helps them approach issues that relate to the process of
teaching and learning and dissect them in a systematic manner. So following this systematic account
would enable the teachers to assess the impact of teaching approaches [867]. Learning about the best
practices enables teachers to make improved decisions as to the best mechanism to be used in the
teaching-learning process to meet the intended goals and objectives. Observation is another critical
teature of scientific research endeavours and scientific research in general [37]. In learning
environment analysis, it is possible to use observation to track students’ behaviour. This may differ from
teacher to teacher due to different learning environments and the teachers' evaluation approach. The
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observation facilitates evidence-based decision-making at the classroom level [387, thus providing
teachers with appropriate strategies for managing Learning Support Teams (LSTs) [397.

Furthermore, scientific inquiry entails and enables teachers to conduct research on the best practices
and institutionalize ways of evaluating different teaching practices within the classroom and their
effectiveness on student achievement [407. As a result, teachers can evaluate the potential benefits of
the given instructional strategies [86] and determine which of them provides the most beneficial
outcomes for learners by conducting controlled research and gathering data on learners’ performance.
This facilitates the decision-making process by providing teachers with more time for analyzing and
making improvements to the lessons taught in their classrooms.

Additionally, scientific investigation draws attention to the importance of collecting and using data
[417. The learning outcomes, rate of reinforcement, feedback from a student, and other results show the
efficiency of teachers” work. Processing this data can help teachers learn patterns or trends, possible
issues arising in their classes, and ways to improve them [427. With such insights, the teachers can be
evident in ways that they transform their methodologies. This suggests that data collection and
interpretation are crucial stages of introducing any scientific discovery. Therefore, we can detect
significant gaps in understanding the long-term effects of specific teaching approaches on students’
academic achievements [43, 447]. Filling these research gaps is crucial for teachers to be equipped with
knowledge in making proper decisions in strategies for their instructions and to check whether the
instructional techniques they use favour the learning of the diverse students they encounter in their
classroom.

2.5. The impact of technologies on transforming conventional scientific investigation processes

Today’s scientific research environment has undergone a significant transformation due to advanced
technologies and unorthodox approaches [457. Of particular interest is the way in which the following
innovations are transforming scientific investigation, experimentation, and comprehension of different
processes: This has an impact on everything from the mode of hypothesis formulation to the data
analysis process. The Clustered Regularly Interspaced Short Palindromic Repeats and CRISPR-
associated protein 9 (CRISPR-CASY), for instance, have made huge changes to the way experiments are
done [467. It is a revolutionary technique that has enabled the fine, quick, and accurate manipulation of
an organism’s genome, bringing new possibilities to biological science. Previously, researchers have
thought about the accomplishments of such technology and how it can help them learn about gene
functions, disease onset, and other related issues, including possible treatments. However, these new
strategies have also sparked a shift in the approach to developing and evaluating hypotheses. The
former is quantum computing, which has its origins in quantum mechanics and is another ideal example
[47]. Unlike classical computers which use traditional bits, quantum computers, utilise quantum bits or
their qubits, which make computations at such a rapid rate that existing paradigms are altered. Science
and technology experts now have no option but to reconsider their conceptualization of computational
capacities in light of this disruptive innovation.

Furthermore, Maxwell [487 observed that emerging technologies have transformed the
management of data within an organization. For example, the Large Hadron Collider (LHC) in
astrophysics is a circular machinery that reconstructs petabytes of data resulting from particle
collisions; it calls for new ways to process information. Machine learning techniques, for example, allow
scientists to search through a large amount of data, analyze it search for particle patterns, and uncover
new physics. They have similarly influenced communication and sharing of the findings within and
between institutions or departments. Other crowdsourcing tools, such as Foldit, involve ordinary
citizens in solving existing problems in protein folding by taking advantage of a huge pool of human
brains in the whole world. This approach expedites the interpretation of protein structures and
facilitates both enthusiasm and new discoveries in drug design.

Emerging technologies also lead to cross-disciplinary research that goes beyond the usual
boundaries [497]. A good example of this is bioinformatics, which merges biology, statistics, and
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computer science to analyze biological data, reveal complicated biological processes, and speed up
discoveries in genomics, personalized medicine, and evolutionary biology.

From the above paragraphs, it is clear that emergent technologies and unconventional methods
have transformed scientific research and exposed multiple areas of research gaps. IFor instance,
CRISPR-Cas9 has fundamentally transformed genetic studies, but long-term implications as well as
ethical concerns are still under examination. Also, the rise of quantum computing contradicts traditional
computational frameworks, thereby demanding further study into computation capacities. Data analysis
advancements, as seen in the use of large Hadron colliders require new approaches such as machine
learning, but scalability issues and interpretability remain challenges. Collaborative platforms like
Foldit have increased the research pace but also come with concerns about data security and quality
control. Bioinformatics is an example of interdisciplinary collaborations that speed discoveries; however,
effectively incorporating difterent fields is still difficult. It is critical to fill these gaps so that emergent
technologies can maximize their benefits while mitigating associated risks.

3. Theoretical Framework
3.1. Constructivist’s Theory

This study is based on a theory called constructivism. This theory emphasizes that people must
build knowledge through their experiences and thinking [507. Researchers can learn how to apply the
steps of scientific inquiry using constructivism. This is shaped by what they already know and what
they have experienced. Constructivist theory further demonstrates how important it is for researchers
to use what they already know in each step of the scientific process [517]. This alters the learning
process for researchers suggesting that they gain knowledge by comprehending the scientific realm.
Therefore, it is critical to actively engage and build knowledge. This can be done by learning about the
world through experience and thinking. We used constructivist theory in this study to facilitate the
investigation. Additionally, the theory assisted in examining significant issues in scientific inquiry and
infused meaning into the learning process. Therefore, it can be recommended for other researchers and
teachers during their scientific inquiry journey.

4. Methodology
4.1. Research Design

This study adopted a qualitative approach to address the research questions. The decision is based
on the detailed perspectives of the field participants. According to Gay, et al. [527, qualitative research
is particularly suitable for answering complex questions in greater depth (p. 3). Additionally, a
phenomenology design was used to explore the lived experiences of teachers, who also serve as
researchers in higher education. The investigation focused on their perspectives regarding the steps of
scientific inquiry. It assisted in presenting a more complete, colourful image of the phenomena being
investigated.

4.2. Research Population

The study looked specifically at researchers in the field of science education. Therefore, we selected
a sample of 20 experienced science education researchers from 10 public universities in South Africa
using a purposeful sampling technique. In order to collect unbiased and comprehensive data, the head of
the science education department at each university was intentionally selected for the study. This
technique involves selecting participants based on their knowledge and expertise in the study field [527].
Using heads of departments from different universities introduced more varied opinions and experiences
to this study.

4.8. Instrument
This study collected data through interviews, guided by a semi-structured interview schedule.
These schedules followed topics such as the adaptivity within scientific inquiry to inform research
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practice, the strategies for scientific inquiry, the cyclical nature of the inquiry process, and the
transformation of traditional scientific inquiry and discoveries by emerging scientific technologies.

4.4. Validity and Reliability of Instrument

We consulted three experts in science education to validate the interview schedule. They were
consulted for content validity and grammatical accuracy. The experts’ feedback ultimately led to the
revision of the instrument. This step was useful in improving the quality of the instrument for collecting
appropriate data.

4.5. Data Analysis

The researchers stated that data collection started with the approval of the universities involved.
The researchers subsequently approached the participants to obtain their informed consent and to
schedule a convenient time for time for an interview. The interviews lasted 45 minutes with each
participant. The consent of the participants was sought for tape recording, which was later transcribed
into a notebook for thematic analysis. Unique codes were used to label each participant to streamline the
analysis and aid the interpretation and organization of the recurring themes identified from the data.
Each of the ten codes, R1-R10, was assigned to a researcher based on their involvement in the study.

5. Findings

The findings from the study data were categorized into three titles resulting from the emerging
themes. The themes include the adaptive strategies employed by researchers in the scientific inquiry
process, the significance of the cyclical nature of scientific inquiry steps to continuous refinement and
revaluation, the relevance of scientific inquiry steps for teachers, and the role of technologies in
redefining traditional scientific inquiry steps. The following are the details of the findings:

5.1. The Adaptive Strategies EEmployed by Researchers in the Scientific Inquiry Process

Here, participants described the adjustments scientists make as they move through the stages
of scientific inquiry on their way to fruitful discoveries. The participants had to say:

R:: To survive in the research cycle, I constantly solicited new ideas. I do this by refining my methodologies,
considering other viewpoints, exploring new insights, and devising new approaches to solving problems.

R.: There are ways to adapt and adjust to new situations in this field. Some of the adaptive strategies include
lesting mew hypotheses, redesigning experiments, or using new technologies or analytical tools to make new
discoveries.

R:: As a researcher, I collaborate with other researchers to gain knowledge and experience. I do this by joining
Jforces with other disciplines to solve complex problems and discover new avenues for breakthroughs.

R:: I perform a lot of experiments to solve problems in my field. Each experiment presents a different challenge,
but I remain restlient and revise my methodologies in response to unexpected results or issues that arise during
experiments.

Rs: Discussion with other experts on one of the strategies that work for me in problem-solving. I shared my
research problems with my colleagues, and after a lengthy discussion, I got a solution.

Re: In my field, resources are critical. For every research problem, I gather the required materials for the
experiment before starting it. For this reason, most of my research work is funded by grants, which provide money
Sfor the purchase of the materials.

R;: Technology has been very helpful to me in my research. This is the fastest way I get my work done.

Rs: For me to start any research work, I ask myself so many questions relating to how well the project could be
executed. I also consult past experiments and investigate emerging evidence or paradigm shifls, to get new
perspectives.

Ro: I begin my research with a problem, then explore literature to justify it. Then, after, I frame the hypothesis
and collect data to test it and draw conclusions.
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Rio: You know that scientists use scientific methods to solve problems. Apart from such steps, as we all know, I
also analyse failed experiments, making sure that they work for my subsequent studies."

The responses presented above show that researchers in higher education in South Africa are keen
to follow a laid-down approach to problem-solving. Many of them progress through the stages of
scientific inquiry by constantly refining methods, embracing diverse perspectives, revisiting hypotheses,
and conducting experiments to test the proposed hypotheses. Also, some researchers prefer to integrate
new technologies, fostering collaboration across disciplines to enrich their research work. Good
communication, good resource management, and the ability to change direction quickly are also
important. Scientists must innovate by exploring new directions, taking chances, and acting in the best
way they can at every step. All of these adaptive strategies serve as a scaffold for moving scientists’
activities forward to new perspectives.

5.2. Significance of the Cyclical Nature of Scientific Inquiry Steps to Continuous Refinement and Revaluation
This section of the study presents data about the influence of the cyclical nature of scientific steps on
continuous refinement, re-evaluation, and discoveries. The participant's responses are as follows:

Ri: "The cyclical approach seems to follow nature. Nature has many seasons, which we must observe as they
change constantly. Each of these cycles provides learning opportunities for adjustments.”

R.: " Scientific steps are helpful. Each of the steps, like observation, hypothesis, and experimentation, enlightens
us and provides new knowledge."”

Rs: "The cycle nature of scientific steps provides new ideas amidst challenging circumstances. This is critical
for me as a researcher.”

Ri: "In science, I enjoy every step involved. Each step adds new knowledge and enriches my understanding."

Rs: "Although there are complexities in scientific knowledge, each step produces new knowledge. This is what 1
get from it."

Rs: "I do know that scientific processes are cyclical and are useful for refining and understanding new
concepts.”

R:: "The cyclical process of science constantly upgrades my understanding of the things around us."”

Rs: "Exploring the steps involved in scientific inquiry is critical for unveiling issues and ideas scientifically. It
must be encouraged in teaching and learning processes.

Ro: "In the scientific field, we try to understand human behaviour. Exploring the cyclical steps defined in
science can make this possible.”

Rio: "The process is useful for guiding us to solve everyday problems, especially in research.

The above participants have acknowledged the significance of the cyclical nature of scientific inquiry
steps as a critical concept in facilitating learning, discovery, and knowledge acquisition. Its role as
perpetual evolution was emphasized for better understanding. It further makes new ideas better and
everyday activities more reliable. This demonstrates the ability to adapt human beings to diverse
settings. The evolving society poses challenging conditions for humans, coupled with environmental
problems. Therefore, it is critical to rely on scientific steps to generate new ideas to make life better.

5.8. Relevance Scientific Enquiry Steps for Teachers

For teachers, understanding scientific inquiry steps is critical. It offers a structured framework to
enhance teaching methodologies. Experienced teachers’ insights highlight the importance of this
knowledge when selecting teaching methods. The perspectives shared by participants, emphasizing the
role of scientific inquiry in refining pedagogical approaches:

Ri: "Scientific inquiry helps me to provide enough evidence to justify my lessons in the classroom. We should
not undervalue this in the teaching and learning environment.

R.: "Sometimes 1t is difficult to apply scientific steps in teaching certain sensitive topics that society frowns
upon. However, it is a beneficial approach to preparing achievable lessons.”

R.: "Scientific inquiry is evidence-based, which we most use to facilitate teaching and learning.”
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R:: "I have been applying scientific inquiry when preparing to teach. It has been helpful in making my lessons
really enrich the learning experience of my students.”

Rs: "During teaching, my knowledge of scientific inquiry helps me test my methodologies to achieve my
objectives."”

R: "I used scientific inquiry to make lessons practical for my students. This has been helpful to me in achieving
my aim over the years."

R "There are challenges in teaching. The scientific inquiry steps have helped me manage most of the
challenges, especially teaching methods and resources. "

Ra: "My knowledge of scientific inquiry helps me prepare teaching material from my environment. This in a
way exposes my class to things around them. "

Ro: "I used scientific inquiry to make sure that I didn’t deviate from my instructional objectives. Sometimes, it
can be challenging, but it is the best way to acquire knowledge."

Rio: "As a researcher and a teacher, scientific inquiry assists in my teaching and research activities. In teaching,
it helps me to study my student's needs and adopt appropriate teaching methods.”

The excerpt above presents the role of scientific inquiry in teaching and learning. The excerpt
indicated that scientific steps offer a structural and systematic framework that facilitates teaching and
learning. Notably, the application of observation, experimentation, and evidence-based learning by
teachers, enhances the attainment of their instructional objectives. As a result, students seek to benefit
from these profound learning experiences. Therefore, teachers and researchers in the teaching and
learning environment, particularly in higher education, rely on this concept to achieve their goals.

5.4. Role of Technologies in Redefining Traditional Scientific Inquiry Steps

This section presents data about how technologies are redefining traditional scientific inquiry steps.
The next verbatim quotes are the perspectives of the respondents justifying this theme.

Ri: "There are so many technologies out there that present unique approaches to research. Many are useful, so
we can’t run away from them."

R.: "The world is advanced. All this is because of technology, which makes everything easier. The challenges
we face in research have now diminished.”

Rs: "The scientific field encompasses numerous useful technologies. Even though we have challenges procuring
some of them, a few we have are useful. We need to manage and maintain them."

R.: "Science and technology go together. I am happy with a_few technologies in my faculty for their relevance.
For example, in astronomy, telescopes can be used to see farther away. This helps in scientific investigation like
many others."

Rs: "Emerging technologies that the world is currently experiencing are an opportunity for us to reshape our
knowledge and skills. We can rely on them to come up with new findings in the scientific world."”

Re: "It utilizes technology. It helps to study the nature of people and how things happen in the modern world."”

R:: "Every sector uses technology today.” In healthcare, technologies are used for treatments. I am also utilizing
these technologies to accomplish my goal."”

Rs: "We are in the age of technology, where everything can be facilitated by it. Even digitally, we can explore
the cultures and societies around us without difficulty. So, it is a beneficial thing."

Ro: "I use technology almost every day. I use it in crafting teaching and materials for my students, and for
collecting and analysing data for my research.”

Ri: "Technologies have been helping me to study new things. It’s also useful in breaking down complex
concepls into simpler forms for understanding.”

The perspectives of the participants presented above show that technologies play a crucial role in
promoting scientific inquiry across diverse fields. Researchers and scientists use technologies in various
ways, including to learn and understand new concepts. It serves as a smart tool for facilitating easy
access to information, a faster way of getting things done, developing research instruments, and
enhancing data analysis. Astronomers have provided evidence of their use of technology for monitoring,
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and healthcare professionals can employ them for treatment. This is justifiable because, recent cutting-
edge tools like Al, and nanotechnology, are helpful in making life easier for researchers. This seeks to
change the paradigm of research in terms of approaches and methodologies for understanding and
shaping the world.

6. Discussion

In this study, the researchers explored the processes of acquiring knowledge through the scientific
inquiry steps. The findings indicated diverse strategies employed by researchers in higher education in
South Africa to successfully maintain the scientific steps in solving problems. Among these strategies
are the adoption of technologies in research methodologies and the fostering of collaborative efforts
through interdisciplinary approaches. These results contradict [537 due to the challenges involved in
interdisciplinary collaboration, but support [547] that the relevance of technology integration in
scientific research cannot be underestimated.

We identified many technological tools that can facilitate data collection and analysis. For example,
the use of Al, machine learning, and nanotechnology, was recommended. Canlas and Kazakbaeva [557]
concur that interdisciplinary approaches are suitable in climate change education and further emphasise
the collaborative approach to using technology in problem-solving. Additionally, IFatima and Pasha
[567] support the integration of machine learning algorithms in the research process. This could be
evidence showing the extent to which the scientific communities embrace novel technologies to expand
understanding. The use of algorithms helps uncover complex relationships and phenomena. This
overlooks and surpasses the traditional analytical methods. Also, Chen, et al. [57] support the
interdisciplinary collaboration approach to problem solving. We can use it to enhance scientific
methodologies and accomplish our objectives. Although challenges confronting research progress were
found, like limited funding and infrastructure, Kulkarni [587 argues that effective communication,
resource management, resilience, and adaptability strategies were essential for driving progress in
scientific research.

Furthermore, research findings undergo continuous refinement and re-evaluation due to the cyclical
nature of scientific inquiry. In this vein, Agyei-Mensah and Owusu [597] agree that constant re-
assessment improves precision and comprehension in scientific fields. This justifies the importance of
being resilient and remaining responsive to new ideas and evidence in the process of generating
knowledge. According to Ofori-Boateng [607], new evidence was used to support and enhance the
accuracy of their climate models. Therefore, we recommend that other researchers justify their
predictions when generating knowledge.

Moreover, data about the relevance of the scientific inquiry steps to teaching pedagogy show that
teachers can rely on this approach to enhance their instructional methods. We noted that teachers can
plan effective lessons by applying structural scientific frameworks such as refining methods, embracing
diverse perspectives, and revisiting hypotheses and experiments. Cochran-Smith and Lytle [61]
disagree with this result, claiming teachers have inadequate knowledge of the application of scientific
steps. However, McNerney and Hall [627] argue that scientific steps could also be applied in teaching
early childhood education to build the scientific knowledge of learners. Therefore, teachers must be
encouraged to embrace a scientific approach in order to be effective.

7. Conclusion

This study explores scientific inquiry, with a particular focus on using scientific steps to enhance
instructional methods across disciplines in higher education. It can be established that researchers in
South Africa advance through scientific inquiry by constantly refining their methods, incorporating
diverse viewpoints, revisiting hypotheses, and conducting experiments to test them. Many researchers
also leverage new technologies and collaborate across different disciplines to enrich their research.
Effective communication, resource management, and adaptability are crucial skills in this process.
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Scientists often innovate by exploring new directions and taking calculated risks, striving to perform
optimally at each stage.

The nature of scientific inquiry is essential for learning, discovering, and acquiring knowledge. This
ongoing process helps refine new ideas and make daily activities more reliable, demonstrating how
humans can adapt to different environments. As society evolves and environmental challenges arise,
relying on scientific methods to generate new ideas becomes vital for improving life. In education,
scientific inquiry provides a structured framework that facilitates teaching and learning. Teachers use
observation, experimentation, and evidence-based methods to achieve their teaching goals and offer
students valuable learning experiences. This approach is particularly important in higher education,
where both teachers and researchers rely on these methods to meet their objectives.

7.1. Recommendations

i.  Higher education teachers and researchers, particularly those who do not have a science
background, require regular professional training on the application of scientific methods in
preparing instructions.

ii. Integration of modern technologies, such as Al into teaching and research should be encouraged.
Most of these technologies are appropriate for enhancing efficiency and effectiveness in teaching and
research.

iii. Collaboration is critical to promoting research and learning. Therefore, seminars, conferences, and
workshops for researchers and teachers across disciplines should be encouraged in higher education.

iV.  We can conduct more evaluation studies to look into the efficacy of a different scientific approach to
teaching research methods.

7.2. Limitation

I.  The study gathered data from ten experienced researchers, particularly in the field of science
education. Although this did not affect the outcome of the study, future studies should focus on
investigating the level of knowledge of emerging researchers in a different discipline on scientific
inquiry steps.
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