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Abstract: The significance of psychosocial support in educational institutions has garnered attention for 
its impact on learners' academic success and well-being. This study explores learners' perceptions of 
psychosocial support services in educational settings and their influence on academic performance and 
mental health. Utilising a qualitative research design, this study engaged participants through semi -
structured interviews and focus groups to gather in-depth insights. A purposive sampling method was 
used to select eight learners (M =3; F =5; Mean age 18 SD = 2.05) from various educational institutions 
who had accessed psychosocial support services. Thematic analysis was employed to analyse the data, 
identifying key themes related to the perceptions and effectiveness of the support received. The findings 
reveal positive perceptions of psychosocial support services among learners, highlighting the 
importance of personalised support that considers individual needs. Participants noted improved 
academic performance, self-efficacy, and overall mental health. However, the study also identified areas 
for improvement, including increased accessibility and awareness of available services. The study 
underscores the vital role of psychosocial support services in enhancing learners' academic and 
emotional well-being. Educational institutions should aim to increase the accessibility and visibility of 
such services, ensuring they meet the diverse needs of students. Future research should focus on 
quantitatively examining the direct impact of psychosocial support on academic outcomes to validate 
these findings further. 
Keywords: Educational institutions, Learners, Perceptions, Psychosocial, Support services. 

 
1. Introduction  

Psychosocial support is vital for learners' academic success and overall well-being. It plays a crucial 
role in addressing their emotional and psychological needs, making the learning process more 
manageable and engaging. Research indicates that teachers' interactions with students can be assessed, 
analysed, and improved to predict and enhance student learning outcomes (Pianta & Hamre, 2009). 
Additionally, the provision of psychosocial support by Life Orientation (LO) teachers has been 
highlighted as critical for learners' well-being (Mahwai & Ross, 2023). Institutions that offer 
psychosocial support services must ensure that these services meet or exceed the needs and expectations 
of students. Studies emphasise the importance of psychosocial variables in developing talent and 
academic performance (Mzobe & Chinaka, 2024; Subotnik et al., 2011). During the COVID-19 
pandemic, it has been recommended to incorporate psychosocial support to address educators' and 
learners' psychological and social needs (Beatrice et al., 2023; Tang, 2023).  

Learners' perceptions of autonomy support have been shown to correlate positively with intrinsic 
motivation and learning outcomes, emphasising the significance of psychosocial factors in educational 
settings (O’Reilly, 2014). Teachers are recognised as frontline workers providing comprehensive 
sexuality education and supporting learners' mental health (Macleod & du Plessis, 2024). 
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Acknowledging and addressing psychosocial challenges learners face, such as loneliness, anxiety, and 
social adjustment issues, through mentorship, counselling, and guidance is essential ( (Baru et al., 2020; 
Camacho-Minuche et al., 2021). Studies also highlight the importance of feedback that considers 
learners' psychosocial needs while supporting their academic development and persistence (Archer, 
2010; Campbell et al., 2016; O’Neill & Thomson, 2013). The role of school psychologists and counsellors 
in providing precise feedback and supporting students' psychosocial well-being is crucial for their 
academic achievement (Mbabazi & Bagaya, 2013; Shaunessy‐Dedrick & Lazarou, 2020).  

Students who receive guidance and support to adjust their attitudes and behaviours tend to 
demonstrate improved academic performance and higher life satisfaction (Krumrei-Mancuso et al., 
2013). Moreover, psychosocial support, including social interaction and emotional assistance, is essential 
for university students to successfully navigate their educational journey (Cauilan & Reyes, 2022; 
Özdemir & Tuncay, 2008). Additionally, psychosocial support services in educational institutions, such 
as counselling centres and support programs, have been linked to better adjustment to the academic 
environment and improved academic outcomes (Asogwa & Tsikati, 2022a; Maymon et al., 2019). 
Psychosocial interventions have been shown to positively impact student attendance and academic 
achievement, underscoring the importance of addressing students' psychosocial needs (Kohrt & Song, 
2018). 

Institutions can enhance students’ sense of belonging, self-efficacy, and overall well-being, which is 
critical for academic success, by creating a supportive learning environment that addresses students’ 
emotional and social needs (Swanson et al., 2021). Despite the significance of these services, evidence 
indicates that many individuals who could benefit from psychosocial support do not receive it, 
highlighting a gap in service delivery that needs attention.   

The impact of psychological support on academic performance has been extensively studied. 
Richardson et al. (2012) conducted a systematic review and meta-analysis that identified various 
psychosocial factors, such as personality traits, motivational factors, and self-regulatory learning 
strategies that influence academic performance. Similarly, Tindle et al. (2022) highlighted the 
importance of psychosocial factors like motivation, self-esteem, and coping abilities in impacting 
students' academic performance. Moreover, Robbins et al. (2004) emphasised the potential of tailored 
interventions to enhance student success, particularly in retention and enrollment management. 
Furthermore, Sakız et al. (2021) factors like socioeconomic status, university examination performance, 
and psychosocial climate can indirectly promote academic achievement by supporting students and 
creating a positive campus atmosphere.  

Additionally, Asogwa and Tsikati (2022b) discussed the role of teachers in providing psychosocial 
support to students to improve academic achievement and prevent the negative consequences of social 
stigmatisation. Barnes et al. (2014) found that cognitive-behavioural interventions implemented in 
school settings had a small, positive effect (d = .23); however, teachers were not necessarily in charge of 
implementing these interventions. Similarly, a systematic review of school-based services revealed 
unclear evidence of the effectiveness of social skills training in schools, with 75 per cent of the 
interventions showing no effect (Vreeman & Carroll, 2007). Although school-based psychosocial 
interventions have been shown to achieve different treatment effects, researchers have not addressed 
teachers' roles in internalising and externalising treatment outcomes. In addition, some studies have 
demonstrated that factors such as race and income should be considered when evaluating and 
implementing school-based psychosocial (Eiraldi et al., 2016; Garcia et al., 2016; Paulus et al., 2016) as 
these interventions are frequently delivered to ethnic minority students who are underrepresented.  

Research indicated that psychosocial factors significantly predict first-year college student success, 
highlighting the importance of guidance and support in fostering positive attitudes and behaviours 
related to academic performance (Krumrei-Mancuso et al., 2013). (Ratanasiripong et al., 2022) focused 
on nursing students and identified family and individual psychosocial factors that impact academic 
performance, providing recommendations to enhance student well-being. 
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1.1. Research Questions 
How do learners perceive the availability and accessibility of psychosocial support services in their 

educational institutions? 
1. What are learners' experiences and satisfaction levels with the psychosocial support services 

provided? 
2. How do learners believe psychosocial support services impact their academic performance and 

overall well-being? 
3. What barriers do learners face in utilising psychosocial support services? 
4. What suggestions do learners have for improving psychosocial support services in 

educational institutions? 
 

2. Methodology 
2.1. Research Design 
2.1.1. Qualitative Research Approach 

This study adopts a qualitative approach to deeply explore learners' perceptions of psychosocial 
support services. Qualitative methods are chosen for their strength in capturing detailed, nuanced 
insights into participants' experiences, beliefs, and feelings. This approach comprehensively explains the 
subjective and contextual factors influencing learners' interactions with psychosocial support services. 
 
2.2. Rationale for Chosen Methodology 

The qualitative approach is appropriate for this study because it aims to gather rich, descriptive data 
that quantitative methods might not capture. Understanding learners' perceptions involves exploring 
complex, personal experiences and the meanings they assign to those experiences, which qualitative 
research is well-suited to uncover. 
 
2.3. Participants 

The participants in this study were a diverse group of distance-learning students. These individuals 
were selected to provide a broad spectrum of perspectives on psychosocial support services. The criteria 
for selecting participants include being aware of the provision of psychosocial support services in their 
institutions. This criterion is crucial as it ensures that participants can offer informed insights based on 
their experiences. 

Eight participants were invited for semi-structured interviews. These methods allow for an in-depth 
exploration of their personal experiences, beliefs, and feelings regarding psychosocial support services in 
schools. The selection process also considers diversity in terms of gender, age, socio-economic 
background, and cultural context to ensure that the study reflects a comprehensive view of the learner 
population.  

The study utilised purposive sampling, which involves intentionally selecting individuals likely to 
provide rich, relevant information about the research topic. This approach helps capture various 
experiences and perceptions across educational levels and backgrounds. By including students from 
different high schools, the study helps to explore how perceptions and experiences may vary across 
different school contexts. 

Overall, the participants provided valuable insights into the availability, accessibility, and impact of 
psychosocial support services, their barriers to utilising them, and their suggestions for improvements. 
 
2.4. Data Collection Methods 

Individual semi-structured interviews were conducted to gather in-depth insights into learners' 
experiences and perceptions. An interview guide with open-ended questions was used to ensure 
consistency while allowing flexibility to explore topics in greater detail based on participants' responses. 
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2.5. Data Analysis 
The data analysis was conducted using thematic analysis, a method well-suited for identifying, 

analysing, and reporting patterns (themes) within qualitative data. The goal is to transform the rich, 
detailed data collected from semi-structured interviews and focus group discussions into meaningful 
insights that address the research questions. 
 
2.6. Familiarisation with Data 

The first step in the analysis process involves immersing in the data. This will include transcribing 
the audio recordings of the interviews and focus groups, reading the transcripts multiple times, and 
noting any initial observations. This familiarisation is crucial for understanding the data's content and 
context. 
 
2.7. Generating Initial Codes 

Next, the transcripts will be systematically coded. Coding involves highlighting significant pieces of 
data and labelling them with codes that succinctly capture their essence. This step is iterative and 
consists of reviewing the data multiple times to ensure that all relevant aspects are coded. The codes 
will help organise the data into meaningful groups and lay the groundwork for identifying broader 
themes. 
 
2.8. Searching for Themes 

Once the initial coding is complete, the next step is to collate these codes into potential themes. 
Themes are patterns of meaning essential to describe the phenomenon and are related to the research 
questions. During this phase, similar codes will be grouped, and overarching themes that capture the 
essence of these groups will be identified. This process helps understand how different codes relate to 
each other and the overall research questions. 
 
2.9. Reviewing Themes 

The identified themes were then reviewed and refined to represent the data accurately. This 
involves checking the themes against the coded data extracts and the entire data set to confirm their 
validity. Some themes may be combined, split, or discarded if they do not have enough supporting data 
or are irrelevant to the research questions. This step ensures that the themes are coherent, distinct, and 
adequately supported by the data. 
 
2.10. Defining and Naming Themes 

Once the themes were finalised, each theme was clearly defined and named. Defining the themes 
involves writing detailed descriptions that capture the scope and focus of each theme. Naming the 
themes succinctly helps convey the essence of each theme to the readers. This step also involves 
identifying sub-themes, where necessary, to clarify the data's nuances. 
 
2.11. Writing the Report 

The final step in the data analysis is to write the report, presenting the findings in a coherent and 
compelling narrative. The report will detail each theme, supported by relevant data extracts, and relate 
the themes to the research questions and objectives. This narrative illustrates the connections between 
the themes and provides a comprehensive understanding of learners' perceptions of psychosocial support 
services. 
 
2.12. Ensuring Validity and Reliability 

The study's findings were scrutinised from various angles to ensure validity and reliability. By 
integrating triangulation, we cross-verified our findings using multiple data sources and methods, 
reinforcing our analysis depth and accuracy. Additionally, member checking was conducted to ensure 
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our interpretations authentically represented participants' perspectives. This involved seeking feedback 
from participants on the accuracy of the interpreted data. The data was also validated through peer 
debriefing, where colleagues reviewed the data and discussed emerging themes. By conducting this 
process, we were able to provide an external assessment of our research methodology, offering new 
insights and challenging our assumptions. Moreover, we maintained an audit trail, including detailed 
records of all research decisions and processes. This ensured transparency, allowed replicability, and 
underscored our commitment to methodological integrity. Through this meticulous and systematic 
approach to data analysis, the study aims to provide robust and insightful findings. We strive to 
comprehensively understand learners' experiences and perceptions of psychosocial support services in 
educational institutions. This will make our contributions credible and meaningful.  
 

3. Results 
Students' psychological and social well-being is essential for their academic achievement and 

personal growth. Educational institutions frequently offer a range of psychosocial support services to 
aid students in coping with stress, anxiety, and other mental health concerns. Gaining insight into 
learners' perceptions, utilisation, and advantages derived from these services is crucial for enhancing 
their efficacy and ensuring they cater to students' requirements. This analysis investigates learners' 
awareness, views, and experiences about psychological support services and their impact. Additionally, 
it attempts to identify any obstacles that may hinder access to these services and collect 
recommendations for enhancing them. The study aims to analyse these areas to gain a thorough 
understanding that can be used to improve support services, hence creating a more inclusive and helpful 
learning environment. 

Research Objective 1: To understand learners' awareness and perceptions of the psychosocial 
support services available. 

Awareness:  The responses show different degrees of awareness, with students demonstrating a 
high level of understanding regarding psychological services. In contrast, others have a lower level of 
awareness, as presented in the quotation below.  

I am not aware of any in my institution (Respondent 1) 
I am aware of the psychosocial services provided at my institution because I have 
seen them in action (Respondent 2) 
I believe that when you need this support, it is available; I can say that my lecturers in my 
department and my faculty have a department of counselling, and one can reach out to them, 
too, for this support. Even the Jaja clinic provides this support…I am aware of counselling 
basically and am also aware of the fact that if you need monetary support, the lecturers can 
call for support for you (Respondent 3) 
I am somewhat aware of the psychosocial support services available at my institution. I 
know they offer counselling, workshops, and peer support groups (Respondent 11) 

Sources of Information: According to the respondents, awareness is frequently acquired through 
orientation programmes, internet resources, and engagements with faculty. 
Students typically learn about these services through orientation programmes, internet resources, social 
media platforms, and direct communication from the university.   

I came across it online (Respondent 1) 
Orientation programs, outreach, websites, and internal communication (Respondent 2) 
I learnt about it during a lecture, and the lecturer was telling us that all the lecturers are our fathers 
and mothers and to an extent, I now agree with this (Respondent 3) 
I first learned about them through orientation and social media. (Respondent 5) 
it was through virtual classes (Respondent 8) 
I was introduced by a friend (Respondent 9) 
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I first learned about these services through orientation and posters around campus. (Respondent 
10) 
I first learned about these services during the orientation week and through emails sent by the 
student affairs office (Respondent 11) 

Available services - The available services include counselling, academic help, mental health resources, 
and community outreach, which students are familiar with. 
Regarding accessibility, the services are generally deemed accessible.  

Counselling, social works, therapy, community outreach (Respondent 1) 
Educational and social services, employment support, and campaigns (Respondent 2) 
Counselling, grieve therapy (Respondent 7) 
Counselling, orientation, and tutorials (Respondent 8) 
Counselling and psychological therapy (Respondent 9) 
I know individual counselling, group therapy sessions, stress management workshops, and peer 
support, groups. (Respondent 11) 

However, there are some remarks of the need for increased visibility and improved ease of access, as 
indicated by responses. The evaluations for visibility differ; some individuals perceive the services as 
somewhat apparent, while others believe that more significant promotion is necessary. Institutional 
efforts encompass many strategies such as orientation programmes, mental health weeks, campaigns, 
and workshops (Responses 1, 2, 4) to promote these services. 

Proposed Enhancements: The initial impressions of psychosocial assistance are typically favourable, 
with acknowledgement of their significance for mental health and overall well-being  
Some students may lack knowledge of these programmes, and it is recommended that promotional 
campaigns be enhanced. Students unanimously regard these services as highly crucial for their overall 
welfare and scholastic achievements.  Suggestions encompass the implementation of more workshops, 
enhanced visibility, the establishment of online scheduling, and the appointment of peer ambassadors. 
Research Objective 2: To investigate learners' experiences in utilising psychosocial support services. 
The students also shared their experiences, both direct utilisation of counselling services and indirect 
encounters through acquaintances. Motivations for seeking support encompass academic pressure, 
personal concerns, and recommendations from friends. One of the respondents shared that the 
experience “…was amazing, an individual had the opportunity to explore in different aspect and skills” 
(Respondent 6).  While another respondent shared that   

My experience was positive. The counsellors were professional and empathetic, and booking an 
appointment was straightforward…The initial interaction was welcoming. The counsellor was 
attentive and made me feel comfortable sharing my concerns…I sought out these services because 
I was feeling overwhelmed with academic pressure and needed someone to talk to…. they have 
provided me with stress management techniques and a safe space to discuss my anxieties. 
(Respondent 11) 

Respondents also shared that access is typically convenient, with the availability of online 
scheduling and uncomplicated procedures.  Also, Counsellor interactions are frequently 
characterised as warm and encouraging. The typical forms of support include one-on-one 
counselling, group therapy, and recommendations (Respondents 2, 3, 4, 5). 
Providing services favours mental health, academic performance, and personal well-being, as 
expressed by almost all the respondents. Most respondents expressed high satisfaction with the 
services provided, as revealed in the quotations below.  

It helped to shape thinking and perspective (Respondent 6) 
It helps build a positive mindset in the life of students (Respondent 9) 
I have felt more balanced and less anxious, which has improved my overall well-being. I have adopted 
regular mindfulness practices and better time management skills, which have improved my daily 
routine (Respondent 11) 
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Research Objective 3: To evaluate the influence of psychosocial support services on students' 
scholastic achievement and overall psychological welfare. 

As gathered during the interview sessions, the respondents shared that the services are designed to 
assist in stress management and enhance concentration, resulting in enhanced academic achievements.  
There is also enhancement in personal well-being, self-assurance, and adaptability.  The students 
equally reported effective stress and anxiety management skills learnt through services.  There is a 
notable sensation of perceiving increased support both academically and personally. The respondents 
shared positive implications on everyday productivity, organisation, and relationship management; 
improved social interactions and relationships and enhanced self-assurance in managing personal and 
academic difficulties are noted.  The respondents believe the services foster a supportive and inclusive 
learning environment. 

It helps me academically, mentally and socially (Respondent 1) 
it helped me make good decisions in picking courses (Respondent 9) 

Research Objective 4: To ascertain the obstacles hindering the availability of psychosocial support 
services. 

The primary challenges observed by the respondents at the beginning are locating relevant 
information and determining the appropriate individuals to approach (Respondents 1, 3, 4, 5). Notable 
obstacles encompass apprehension of being evaluated, cultural influences, and worries over maintaining 
privacy. Although the respondents shared that services are typically accessible, they also mentioned 
issues with limited operating hours and accessibility.  

As generated by the respondents, cultural and personal factors, such as cultural beliefs and 
individual phobias, can discourage individuals from seeking assistance.  Intimidation is a typical initial 
reaction. However, the presence of helpful staff members helps alleviate this feeling. It was also shared 
that peers frequently promote the act of seeking assistance, although family viewpoints differ. Specific 
individuals express the requirement for further specialised assistance.  Specific Categories International 
students and minority groups may encounter additional difficulties.   

Discrimination, stigma, fear, anxiety …I cannot access it in time because the person I am seeking help 
from might not be chanced (Respondent 2) 
I find it complicated because, for most of us, taking steps to open up is not easy …My parents might ask 
me to pray about it, but my friends would always encourage me to seek professional help if need be 
(Respondent 3) 
Cultural reasons, i.e. questions like: How old are you? What have you passed through in life? What are 
you even thinking about? As small as you are, why will you even break down mentally? (Respondent 3)  
Inability to get the right service provider or people that could help (Respondent 6) 
There were times when the psychosocial support person was not giving detailed information, so I had 
to look for answers elsewhere (Respondent 9) 
I was hesitant due to concerns about confidentiality and stigma (Respondent 4) 
It was complicated because I was not the only one seeking help (Respondent 8) 
There was a time I felt they did not understand my questions because the answer I was given was not 
satisfying, but it was later sorted out (Respondent 9) 
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Figure 1. 

 
Research Objective 5: To provide recommendations for enhancing psychosocial support services. 

Recommendations for enhancement include intensifying promotional efforts, expanding the range of 
specialised services, implementing online assistance alternatives, training in cultural awareness, and 
providing tailored services. 

• Enhanced Promotion: Proposed enhancements for improved accessibility encompass enhanced 
visibility of promotional materials, online scheduling implementation, and peer help provision. As 
respondents suggested, utilising social media, workshops, and peer ambassadors is advisable. 

• Additional support: Students propose the implementation of support groups tailored to address 
specific challenges and a more comprehensive range of resources to cater to various needs  

• Implement online scheduling - To facilitate access, it is recommended to implement online 
scheduling, walk-in hours, and establish more prominent locations. 

• Training in cultural sensitivity - It was suggested that providers consider further training in 
cultural sensitivity and specialised issue help. 

• Normalising the act of seeking help - It is crucial to normalise the utilisation of these services and 
peer support. 

• Novel Methods - Possible options include mindfulness programmes, mental health applications, 
and peer support initiatives. 

• Integrating Feedback - Employing periodic surveys and focus groups can facilitate the integration 
of student feedback. 

• Peer support - Peer support is essential for increasing awareness and offering comparable 
assistance. 
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Figure 2. 

 

4. Discussion of Findings 
Based on the results, it is evident that there is a wide range of awareness and perceptions of the 

availability of psychosocial support services for students. The heterogeneity in awareness is significant 
for institutions to recognise since it emphasises the need to promote these services better. Enhancing 
visibility and ease of access can play a critical essential role in ensuring all students, irrespective of their 
current level of awareness, can benefit from the support available. The results show that learners view 
these services as essential avenues for emotional and psychological support and crucial elements 
contributing to their learning outcomes and personal growth.  

The positive correlation between psychosocial support and academic performance, corroborated by 
learners’ feedback, supports the notion that addressing students’ emotional and social needs directly 
influences their learning outcomes (Richardson et al., 2012; Tindle et al., 2022). This finding also 
underscores the importance of developing comprehensive psychosocial interventions that focus on 
cognitive aspects of learning. The interactions between teachers and students, particularly those 
facilitated by Life Orientation (LO) teachers, are foundational in providing the necessary psychosocial 
support to learners. This is supported by the insights of Mahwai and Ross (2023) and Pianta and Hamre 
(2009). The positive correlation between learners' perceptions of autonomy support and intrinsic 
motivation, highlighted by O'Reilly (2014), further demonstrates the importance of psychosocial factors.  

Teachers, in their roles as frontline workers, play a critical part in delivering comprehensive 
sexuality education and addressing and supporting learners' mental health needs. This is particularly 
crucial considering the identified challenges, such as loneliness, anxiety, and social adjustment issues 
faced by learners today. Feedback's role in considering learners' psychosocial needs emerged as a 
significant theme from the data. This aligns with the propositions of (Archer (2010) and Campbell et al. 
(2016) that it is significant for academic development and persistence. The involvement of school 



769 

 

 

Edelweiss Applied Science and Technology 
ISSN: 2576-8484 

Vol. 8, No. 5: 760-771, 2024 
DOI: 10.55214/25768484.v8i5.1741 
© 2024 by the authors; licensee Learning Gate 

 

psychologists and counsellors in providing tailored feedback constitutes a critical strategy for bolstering 
students' psychosocial well-being. This influences their academic achievement.   

Moreover, the study highlighted the essential nature of social interaction and emotional assistance. 
It echoes the findings of Cauilan and Reyes (2022) and Özdemir and Tuncay (2008) , highlighting the 
importance of providing psychosocial support to university students as they navigate the educational 
process. Psychosocial support services, such as counselling centres and support programs, contribute 
significantly to students' adjustment to the academic environment and outcomes. Despite the evident 
benefits outlined by empirical evidence, the findings also highlight the existing gap in service delivery, 
with many potential beneficiaries not receiving the necessary support.  

This calls for a concerted effort by educational institutions to bridge this gap, tailoring 
interventions to meet learners' diverse needs and thereby enhancing student success, retention, and 
enrollment management, as suggested by (Robbins et al., 2004; Tindle et al., 2022). Our study identifies 
a critical gap between the perceived needs of learners and the availability or accessibility of psychosocial 
support services. This discrepancy points to an overarching issue within educational institutions—a lack 
of tailored psychological interventions considering students' diverse needs. Creating an enabling 
psychological climate to support academic success is crucial to academic success; therefore, schools 
should strive to offer personalised support. The evidence gathered from learners also suggests that 
teachers and school counsellors play a vital role in providing psychosocial support, echoing findings 
from previous studies (Asogwa & Tsikati, 2022; Barnes et al., 2014).  

However, the need for additional training and resources for these frontline workers is evident, given 
the complex psychosocial issues students face today. Implementing cognitive-behavioural interventions 
and fostering a supportive classroom environment where students feel seen and heard could bridge 
service delivery gaps. Interestingly, the study showed that learners value mentorship and guidance in 
navigating their educational journey, highlighting the significance of building strong relationships 
between students and educators. This aligns with the research by (Krumrei-Mancuso et al., 2013), which 
pointed out the positive impact of guidance on students' academic performance and life satisfaction. 
Therefore, educational institutions should consider expanding mentorship programs and initiatives that 
promote social connection and emotional support. Despite the acknowledged importance of psychosocial 
support, the study underutilised available services. This finding points to potential barriers to accessing 
support, such as stigma, lack of awareness, or the perceived relevance of services offered. Addressing 
these barriers is imperative to ensure that students who could benefit from psychosocial support receive 
it.  
 

5. Conclusion 
In exploring learners' perceptions of psychosocial support services within educational institutions, 

this qualitative study underscores the pivotal role of tailored, comprehensive psychosocial interventions 
in promoting academic success and well-being. The well-documented positive correlations between 
psychosocial support and learners' academic performance, social adjustment, and mental health reflect 
an urgent need for educational systems to prioritise and enhance these services. Based on the findings, 
psychosocial support shapes students' learning outcomes, from autonomy support to personalised 
educator feedback and mentorship. 

According to the findings, there was a significant correlation between students' autonomy and 
academic achievement. This was in addition to educators' ability to foster a supportive, inclusive 
environment. The gap between the availability of psychosocial support services and the utilisation of 
these services indicates a disconnection that should be addressed immediately. It is crucial to articulate 
comprehensive recommendations to translate the study's findings regarding learners' perceptions of 
psychosocial support services within educational settings into actionable results. It is imperative to 
holistically enhance psychological support services so they can be more effective and reach more 
students. This will ensure they become a cornerstone of educational institutions' offerings to support 
student well-being and academic success.  
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Integral to ensuring the effectiveness and relevance of psychosocial support services is 
incorporating the voices of those it is designed to serve — the students. Establishing student feedback 
mechanisms, such as focus groups and surveys, and including student representation on service 
planning committees will foster a responsive, dynamic approach to psychosocial support. This approach 
aligns with students' changing needs. Future studies should identify best practices and innovative 
support models that cater effectively to learners' nuanced psychosocial needs, thereby providing a robust 
evidence base for enhancing existing services. 
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