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Abstract: This study offers a bibliometric analysis of research on the flipped learning model in EFL
speaking classrooms. The intention here is to grasp the trends, implications and core tenets related in
this pedagogical method. Data and methods. We used Dimensions database to annotate 2016-2024
articles. A total of 20 articles were selected and analysed by VOSviewer, a bibliometric network
visualization analytical tool. Our results suggest that the volume of research activity ebbs and flows
over time, with periods of high activity in response to external events (such as a global pandemic driven
by an emergence of Covid19). The disciplines that have received the greatest number of publications in
research on flipped learning based by categories were "Education," followed closely by a cluster related
to “Language”, “Communication and Culture” as well as “Linguistics” (showing once again how
interdisciplinary this approach has become). Teaching strategies, student engagement and the
psychology of flipped learning were common topics among all articles. Innovative, technology-enhanced
methods to promote English as a Foreign Language (EFL) speaking skills are posited as playing a
prominent part in the analysis. Longitudinal studies to explore the effects of flipped learning over time
are warranted. This is supported by the need for regional research on different cultural and educational
settings to test its applicability elsewhere. Finally, because there will be practical issues teachers face
trying to do flipped learning that influences its effectiveness. Flipped learning is a promising method to
improve EFL education. More research should explore the gaps and support its implementation in
different educational environments.
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1. Background of Study

Recently, the flipped learning approach has become popular as an innovative teaching model in
educational technology and higher education alike. Identifying what works and when it is optimized in a
combination of the two, will therefore be vital to engaging students beyond that if they were just
exposed to traditional teaching practices [17]. To enhance student engagement and satisfaction [27], the
best way is through technology. The most technology-dependent approach is the flipped classroom [37].
Flipping the classroom means turning around the organization of traditional classes [47]. These
recorded lectures can be consumed at the discretion of students, whom are also widely encouraged to
engage in independent learning outside of class e.g. through reading various sources. Students have to
recall and then test the information meted out in class [5]. This followed that students had to try their
knowledge in various peer education sessions of different problem-solving sections [67]. Therefore, they
can deepen their learning and acquire a complete understanding of the lesson. While an increase in
dynamism and student-centered learning are distinguishing features of most learner depending
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methods, compared to traditional lecture-based approach [77]. A flipped classroom model can lead to
reduced length of traditional lectures, opportunities for practical learning and student
preparedness/motivation towards their academic activities [87]. Thus, it can also increase academic
achievements of students as well their interest in the subject matter and understanding overall [97, thus
building self-confidence through increased analytical thinking skills. For students who cannot afford the
time, a flipped classroom model enables them to work through course material independently and at
their own pace [107. Learners are given pre-recorded movies by teachers, allowing them to customise
the tempo and moment that they will examine with their talent level. According to Huang et al. With
the help of this highly responsive [117]. Teachers and students both may increase their technological
skills. Moreover, a flipped classroom has the power to create more cooperation among students and
affords teachers greater chances at learner-teacher interaction during their didactics [47].

Flipped learning in higher education provides a cost-efficient and student-focused method to
address the increasing number of students and can help resolve financial and structural challenges that
favor faculty research above student learning [127. Simultaneously, it provides students with the
necessary 21st-century abilities to tackle global difficulties [137] and the information required to fulfill
the current demands of the market [147. The flipped classroom method improves critical thinking,
teamwork, and problem-solving abilities in real-life situations, hence boosting learning, academic
achievement, and practical knowledge [157, [167, [17]. Consistently employers will seek a balance of
strong academic grounding alongside practical experience, knowledge and skills. Employers need
employees capable of taking a concept and turning it into reality [ 187. The typical style of teacher-
cantered teaching in the conventional education system is also difficult to develop effective
employability skills, attitudes, attributes and competencies [197]. The common teacher-cantered
teaching approach does not develop necessary skills and could leave students unengaged by their own
interests. They concluded that the students also were unable to apply a theory and their practical
knowledge in a professional work environment [207]. The use of flipped learning can potentially help to
combat the issues highlighted in traditional methods. It involves students practicing concepts and
necessary skills via a variety of students-centered activities such as presentations, group work or
practical exercises under the supervision of instructors [217], [22].

In teaching English as a Foreign Language (EFL), flipped learning has proven to be highly
successful in the development of speaking skills. Not only would this support the learning of important
21st-century skills like collaboration and problem solving, but it is also needed to rectify some deficits
observed in traditional educational paradigms that often fall short from preparing learners for real-
world practice [137], [147]. Flipped learning has been found to enhance learner speaking ability, self-
efficacy and engagement significantly, especially in EFL contexts [237. In addition, there is evidence
that the use of digital tools like Flipgrid helps with oral practice and contributes to favourable student
attitudes towards learning [247]. Two other significant studies also highlight the importance of flipped
learning in EFL settings. For instance Bergmann & Sams (2012) [267] offer an early introduction to the
concept of flipped classroom which shows benefits in establishing more active and student centred
learning environments. Flipped instruction effect on speaking performance of EFL students has also
been examined, the results indicated that student spoke significantly better when learned flipped design
[277,[28].

Several comprehensive systematic reviews have been written on the issue of flipped classrooms,
including a diverse array of important subjects. These review studies have restricted publishing
coverage, concentrate on a certain learner type, or concentrate on a singular academic topic. Huang et
al. (2023) proposed the use of video lessons in a flipped classroom setting to augment students'
engagement and enthusiasm in a systems programming course. Senali et al. (2022) [297] presented the
most advanced and current information on business and entrepreneurship education using the flipped
classroom approach. Divjak et al. (2022) [307] did another review that emphasized the utilization of
flipped classroom techniques during the epidemic. Jiang et al. (2022) [87 synthesized the research on
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flipped language education by utilizing publications from the social sciences citation index. Flipped
learning is becoming increasingly popular in higher education.

Despite the promising outcomes associated with flipped learning, there remain gaps in the literature,
particularly in terms of long-term studies on its impact on speaking skills and its applicability across
diverse cultural and educational contexts. In addition, challenges in implementing flipped classrooms
(e.g., large amount of preparation and adaptation) have yet to be well described [317. Utilization of a
bibliometric analysis is crucial for reviewing research related to flipped learning in EFL speaking
classrooms. Bibliometric analysis identifies the research outputs over time and trends in that show how
a particular area of interest is progressing. Since citation patterns can be used to assess the impact of
research articles, ArnetMiner supports finding influential works and researchers. This kind of analysis
can be used to identify collaborative networks between researchers and institutions who also seek to
understand how knowledge and practices are distributed internationally. Secondly, a bibliometric
analysis is able to track missing areas and topics often researched, allowing future research trajectories
of flipped learning's impacts on an evidence basisorative trail. Such analysis can inform trends, key
works and authors as well as collaboration networks that should support the design of future research
and secure an in-depth insight into flipped learning effects.

2. Methodology

The purpose of this research was assessed based on a bibliometric forecast for flipped learning
tfocusing in speaking skills among EFL classrooms. Focusing on articles published from 2016 through
to the snapshot date of June, 2024, all collected in Dimensions database which contains title-level
metadata and abstracts as well as author names) for a variety of forms including journal
articles/conference papers/book chapters). Dimensions was selected due to its comprehensive coverage
and superior detail on metadata which ensure that the bibliometric analysis retains a high level of
accuracy and depth [327].

2.1. Inclusion and Exclusion Criteria

Strict criteria for inclusion and exclusion were devised to ensure that only studies highly pertinent
to this analysis were included (Table 1). To locate articles that are related to a specific topic, it is
necessary to perform a comprehensive keyword search. Consequently, relevant terms were sought in the
titles, abstracts, and keywords.

Table 1.

Inclusion and exclusion criteria.

Inclusions

Exclusion

Relevant keywords are found in the titles or
abstracts or keywords section

Studies that do not have relevant keywords in the
titles or abstracts or keywords section

Empirical studies based on the flipped classroom
in higher education

Non-empirical studies based on surveys and
perceptions,  reviews, meta-analyses, and
bibliometric analyses

Research papers published in English between
January 2016 and July 2024

Research papers that were not in English and
published beyond this period

The articles described flipped classroom
methodology in the higher education sector

The articles do not describe flipped classroom
method ology in the higher education sector

This review considers empirical studies. An empirical method [167] offers the advantages of ongoing
scrutiny and modification of the work. It enhances the quality and dependability of the study being
conducted. Furthermore, English is the most widely read and written language. Furthermore, the
adoption of the flipped classroom approach gained more popularity in 2016, as evidenced by studies
conducted by Galway et al. (2014) and Li & Li (2022) [217], [83]. The study included all pertinent
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studies that has been published in the English language from January 2016 to July 2024. The aim of this
study is to provide a detailed description of the technology, courses, and activities associated with the
flipped classroom model. Thus, this evaluation only includes research that offer an elaborate account of
flipped classroom practices and approaches.

2.2. Search Method

The search method has two distinct stages, specifically manual search and automated search. The
first identification of main studies in the flipped classroom and higher education sectors was conducted
through a manual search. The platforms Science Direct, Taylor & Francis, MDPI, SAGE, Springer
Link, Wiley, and IEEE Xplore were extensively investigated. They offer extensive coverage of journal
and conference publications, guaranteeing a more comprehensive overview of the topic [347]. The search
employed an extensive array of keywords to limit the possibility of inadvertently missing any vital
papers. The search queries utilized Boolean operators to get the most relevant items. The initial phase
of the search involves combining the terms "flipped" OR "inverted" AND "classroom," OR "learning,"
OR "teaching," OR "pedagogy," AND "ELT," OR "English Language Teaching," OR "English
Learning," AND "speaking" OR "oral skill." Kitchenham (2007) [847 proposed performing a manual
examination of the main study materials. Therefore, a thorough examination of all the references cited
in the original investigation is likewise carried out in the second step.

2.8. Selection Process

The selection process is employed to identify research studies that address the research questions of
the review study. Figure 1 illustrates the procedure used to select participants for the study. A
computerized search using the keyword string resulted in a total of 500 studies. All 436 studies were
excluded because they did not meet the criteria for empirical research. Kitchenham and Charters (2007)
proposed the exclusion of research that lack purpose from the evaluations. Consequently, the remaining
64 research underwent a process of applying inclusion and exclusion criteria. A total of 48 articles were
removed due to their failure to adequately elucidate the implementation of the flipped classroom,
resulting in just 16 articles remaining that specifically address its use in ELT in higher education. The
snowball method was utilized to ensure that the outcomes of the automated search were thorough. The
second stage involved performing a manual search on Google Scholar for all relevant publications
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A total of 10 studies were identified through the use of Google Scholar. The 26 studies underwent
the evaluation process to meet the criteria for quality assessment. After applying quality evaluation
criteria, 6 papers were disqualified, leaving a total of 20 relevant research articles included in the study.

The 20 articles are presented in Table 2.

Table 2.
Relevant research articles.

No. | Title

Author

1 “The eftects of using flipped learning in an EFL speaking class on
Korean EFL undergraduate students' speaking anxiety and speaking

skills”

[35]

2 “The incorporation of flipped learning into conventional classes to
enhance EFL learners' L2 speaking, L2 listening, and engagement”

[36]

3 “Effects of a concept mapping: based flipped learning approach on EFL
students' English speaking performance, critical thinking awareness and

speaking anxiety”

[87]
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No. | Title Author

4 “The effect of flipped learning on EFL learners' public speaking in [38]
Taiwan”

5 “Applying the Flipped Learning Model in an EFL Speaking Class for [89]
Adult Learners”

6 “Flip Your Classroom to Improve EFL Students' Speaking Skills” [85]

7 “A Study of English Dialogue Activity Based on Flipped Learning” [86]

8 “Japanese EFL Learners' Speaking Practice Utilizing Text-to-Speech [37]
Technology Within a Team-Based Flipped Learning Framework”

9 “Facilitating EFL learners' willingness to communicate amidst the [88]
pandemic: a digital storytelling-based online flipped learning approach”

10 | “Teaching speaking skills through flipped classroom model: EFL [39]
students' autonomy, willingness to communicate, and anxiety”

11 | “Exploring  Reflective  Practices in Modified EFL Flipped [40]
Videoconferences”

12 | “Flipped learning as situated practice: A contrastive narrative inquiry in [41]
an EFL classroom”

13 | “Content-Based Language Teaching and the Flipped Classroom: A Case [42]
Study in the Japanese EFL Environment”

14 | “The Effectiveness of Ilipping Classroom Model on EFL Secondary [43]
School Speaking Skills”

15 | “Aoyama Gakuin University Case Study: Blended Learning and Flipped [44]
Classrooms Utilizing Mobile Devices”

16 | “Ilipped learning design in EFL classrooms: implementing self- [45]
regulated learning strategies to develop language skills”

17 | “Does flipped learning affect language skills and learning styles [46]
differently?”

18 | “Exploring the impact of Al on EFL teaching in Japan” [47]

19 | “Using the Flipped Classroom to Promote Learner Engagement for the [48]
Sustainable Development of Language Skills: A Mixed-Methods Study”

20 | “Unveiling the silent struggle: Investigating the eftects of flipped [497]
classroom instruction models on business English oral presentation
development through online learning: A case of learner engagement,
emotions, and anxiety”

The bibliometric data obtained from Dimensions is then analyzed using VOSviewer, a tool for
constructing and visualizing bibliometric networks. VOSviewer facilitates the creation of maps based on
network data, allowing researchers to identity key trends, influential papers, and collaboration patterns
among researchers and institutions [507. By employing these tools and methods, the research aims to
provide a comprehensive overview of the current state of research on flipped learning in speaking
classrooms, highlighting areas of high impact and identifying gaps for future study.

3. Findings
3.1. Publication Trends

Results of the Trends in Publication rates: although there is a buzz surrounding flipped learning
translated into English as educational terminology, literature outputs from 2016 to predicted
publication for 2024 indicate fluctuating levels of research activity involving its practice within English
as a Foreign Language (EFL) classrooms. This sparked an initial interest with the number of
publications increasing from 1 in August 2016 to 3 by early May last year, which I wrote about. But
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researchers were much less active, with no publications during 2018. This might suggest a temporary
decrease in research interest or could hint at difficulties that may appear during the practical
implementation of this approach. While that is a steep decline, and signalling the rise of interest in this
type of approaches (due to successful implementations), 2019 still saw six publications.

The count decreased from that peak to 1 in 2020, almost certainly due to a disruption brought about
by the worldwide effects of COVID pandemic on scientific activity and academic activities. 2
publications in 2021: gradually recovering from this decrease, and with a rise to predicted next year
tollowing that same trend; 2 Publications in Both of the Next Two Years. This insignificant decrease of
1 publication in 2024 is due to the fact that this year has not yet ended, thus additional publications can
still be counted.

Publication Trends

2016 2017 2018 2019 2020 2021 2022 2023 2024

Figure 2.
Publication Trends from 2016 to 2024.

3.2. Research Categories

The evaluation of flipped learning research on EFL speaking courses using various item bases,
citations and categories reflect the focus and assertation placed by divergent research areas. The most
active category has been "Education" with relevant participation by contributing fifteen publications
being cited at two hundred sixteen times identified as an important input for this research area. Both the
“Language, Communication & Culture” and “Linguistics” categories have high levels of research activity
14 publications each with a total number of citations being exactly the same (144). This suggests a level
of cross-discipline appeal, as well as major relevance to flipped learning cultural and linguistic
complexities. This closely followed by 13 publications and 147 citations for "Curriculum & Pedagogy",
highlighting the impact of how curriculum design possibilities could be realised in implementation
within flipped learning. Similarly, the domain of Language Studies appears to generate a meaningful
degree of research activity with 13 respective papers and 135 citations.

Less publications were found in the "Education Systems" and fewer still in categories labelled as
"Specialist Studies in Education" (two each). Yet, "Specialist Studies in Education" performs fairly well
with 69 citations: a smaller number but clearly more impactful than the others. This classification
exposes not only the scope of research topics but also how powerful or weak those struggles are
depending on their area, therefore offering great seems into what flipped learning in different fields
offers and where it is going for EFL speaking classrooms.
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Table 3.
Research category.
No. | Research category Publication | Citation
1 Education 15 216
2 Language, communication and culture 14 144
3 Linguistics 14 144
4 Curriculum and pedagogy 13 147
5 Language studies 13 135
6 Education systems 2 29
7 Specialist studies in education 2 69

3.8. Most Cited Journals

Looking at the presentation of research development, it seems that by analysing which journals are
most cited in connection with flipped learning within English as a Foreign Language (EFL) classrooms
we can identify those central publications and determine who merits the reputation. Number 1 on the
list is "Innovation in Language Learning and Teaching" which has been cited twice, giving validation to
the significant impact this publication had. "Smart Learning Environments " is nearly as strong a
contender, with only one pub yet 68 cited. In addition, an honourable mention should be the British
Journal of Educational Technology (63 citations/ 1 publication), suggesting a strong outlet for literature
spreading learning and technology research.

Sustainability (1 publication, 82 citations) and Education and Information Technologies (2
publications, 23 citations). They demonstrate the multidisciplinary of flipped learning research, covering
elements relating to technology, sustainability and education. Related academic journals from a single
country or region (Indonesia) is clear with the " Journal on English as a Foreign Language" and an
article published in this journal has been cited 9 time, and also followed by the others namely,
Indonesian EFL Journal which is even from Indonesia counted had following are some of his
contributions: publish 1 article and get citation were qualified to adequate since it be able to opposition
make score mentioned huge. Also, "E-Learning and Digital Media" (1 publication; 6 cites), and two
publications with an equal share made i-manager’s Journal on English Language Teaching (2 pubs.; 2
cites), further demonstrating the wide range of sources publishing important studies. Last but not least,
"SpringerBriefs in Education" (contributed 1 out of 311 works and received the same number [n = 17]
citation) contributed less to academic discourse though still have added their valuable parts.

Table 4.
Most cited journals.
No. | Journal Publications Citations
1 Innovation in Language Learning and Teaching 2 80
2 Smart Learning Environments 1 68
3 British Journal of Educational Technology 1 63
4 Sustainability 1 32
5 Education and Information Technologies 2 23
6 Journal on English as a Foreign Language 1 9
7 Indonesian EFL Journal 1 8
8 E-Learning and Digital Media 1 6
9 I-manager’s Journal on English Language Teaching 1 2
10 SpringerBriefs in Education 1 1

3.4. Key Research Terms
This study reviews key terms pertaining to research studies on flipped learning in English as a
Foreign Language (EFL) speaking classrooms and provides thematic insights. The word "approach,"

Edelweiss Applied Science and Technology
ISSN: 2576-8484

Vol. 8, No. 5: 2447-2461, 2024

DOI: 10.55214/25768484.v815.201 7

© 2024 by the authors; licensee Learning Gate



2455

which appeared 28 times, signals an overarching focus on how flipped learning is pursued along with
the tactics that are used. Baking engagement into the curriculum was noted 16 times, indicating also the
importance of student participation and interaction.

Anxiety (mentioned 15 times / concerns of emotional/psychological load on students) The phrase
"EFL learner" occurs 12 times, indicating the research interest that is more specific to students who are
in the process of learning English as a foreign language. The phrase control group and the word
strategy with both having 10 mentions show that studies are largely comparative, implying a use of
strategic planning.

The term "environment," appearing 7 times, emphasizes the role of the learning environment. The
term "flipped classroom," which was also mentioned 7 times, serves to reinforce the central theme of the
research. The terms "language skill" and "case study," which were mentioned 7 and 6 times,
respectively, highlight the focus on specific language abilities and detailed examinations of individual or
group experiences. Finally, terms like "willingness" (6 mentions) and "critical thinking awareness" (5
mentions) suggest an interest in student readiness and the development of higher-order thinking skills.

Table 5.

Key research terms.

No. | Terms Occurrences
1 Approach 28
2 Engagement 16
3 Anxiety 15
4 EFL learner 12
5 Control group 10
6 Strategy 10
7 Environment 7
8 Flipped classroom 7
9 Language skill 7
10 Case study 6
11 Willingness 6
12 Critical thinking awareness 5
13 Online 5

3.5. Co-Authorship Analysis

The co-authorship analysis reveals the key collaborative relationships among researchers engaged
in the study of flipped learning in EFL (English as a Foreign Language) classrooms. The collaboration
between Hwang, Gwo-Jen, and Chen, Mei-Rong Alice represents a central and robust partnership, with
significant joint contributions. Another cluster, which includes Yi, Yanping, Jing, Bowen, Luan, Lin, and
Dong, Yan, demonstrates a high level of collaboration within the group. These two primary clusters
indicate that the research focuses are distinct, with limited collaboration between the clusters. This
analysis highlights the importance of these researchers and their potential for fostering broader, more
integrated research initiatives within the field.
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Figure 3.
Co-authorship analysis.

4. Discussion

In English as a Foreign Language (EFL) speaking classes, flipped learning has emerged as a viable
instructional tool, which has resulted in a shift of the conventional ways of education. The constraints
that we have in our understanding of this approach have not been adequately addressed by the research
that has been done in the past. In spite of the fact that the potential benefits of flipped learning have
been documented, there is a paucity of substantial study that has been conducted over an extended
period of time to evaluate its long-term impact on speaking ability. Due to the fact that the extent to
which flipped learning is advantageous in a variety of cultural and educational settings has not been well
researched, our knowledge of its general applicability is hindered. Moreover, the obstacles experienced
by educators in using this breakthrough strategy have not been fully investigated, resulting in a
fundamental lack in our understanding of how to effectively help instructors in accepting and modifying
flipped learning techniques.

Publication trends, like those from the years 2016 to 2024 when papers are written covering levels
of research activity related today This led to a surge in publications suggesting interest and awareness
of the potential benefits of flipped learning. The 2019 peak indicates that in this year, a lot of
implementations were underway with success being written about. The decline in 2020 is due directly to
the Covid-19 pandemic, a barrier that hampered research practices across schools and remote teaching
models [287. Even so, the trend line indicates a persistent flywheel of flipped learning.

A number of significant findings are revealed by the bibliometric study, which shed light on the
patterns and impact of flipped learning in English as a Foreign Language (EFL) speaking classes.
Through the promotion of active learning and the utilization of contemporary technology, flipped
learning has shown to have a significant potential for enhancing the speaking abilities of English as a
Foreign Language (EFL) students [267]. A discernible rise in the number of publications occurred
between the years 2016 and 2024, reaching its highest point in 2019, and then beginning a downward
trend in 2020 as a consequence of the COVID-19 pandemic [567. Although there have been swings,
there is clear evidence of a continuing interest in flipped learning. As a result of the fact that the fields of
"Education," "Language Communication and Culture," and "Linguistics" dominate the scholarly
conversation, the interdisciplinary nature of research on flipped learning is brought to light [517, [527].
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According to van Eck and Waltman (2010) [597 , highly referenced journals such as "Innovation in
Language Learning and Teaching”" and "Smart Learning Environments" play an essential part in the
dissemination of research and the formation of educational practices. According to [537], the use of
common terminology like "approach," "engagement," and "anxiety" highlights the importance of
instructional tactics, student involvement, and the psychological components of learning.

The findings are consistent with and build upon earlier studies in several ways. The observed
improvement in speaking abilities through flipped learning supports the findings of Bergmann & Sams
(2012) [267] , who highlighted the efficacy of this method in actively involving students both in and out
of the classroom. Chen Hsieh et al. (2017) [27] argue that for successtul implementation of flipped
learning, it is essential to have an interdisciplinary research approach that covers education, linguistics,
and cultural studies. This approach emphasizes the need of creative curriculum design and teaching
methodologies. The emphasis on student participation and the alleviation of anxiety is consistent with
the research conducted by Young, 19900on the psychological advantages of flipped learning, including
enhanced independence and decreased apprehension in speaking situations. This indicates that flipped
learning not only enhances language proficiency but also has a favourable influence on students' entire
educational experience and well-being. These publishing trends, including the rise (2019) and fall
(2020), mirror broader influences of COVID-19 on educational research in general mentioned by
Herzog et al. (2020).

This phenomenon underlines the potential of educational research community to resist and adapt in
response to international threats.

The results of this bibliometric analysis may be influenced by several limitations. Patterns of
publishing may have been disrupted during the COVID-19 pandemic and not all continuing work in
research activities or teaching approaches could be adequately represented [567]. Because of the lack of
long-term research, our understanding about lasting benefits on speaking abilities is constrained by
possible over-looking longer eftects or delayed results. The lack of overall research, on multiple cultural
and academic contexts is limiting the generalisability with potential for significant culture specific biases
that influence flipped learning implementation [277]. Failing to expose the challenges faced by educators
adopting flipped learning can restrict our understanding of'its practical aspects.

The findings and recognised limitations highlight a number of areas for future work. Extended
studies should be implemented to test the lasting effect that flipped learning has on EFL speaking skills.
That may include long-term follow-up to see how well learners are doing over the years, these studies
will need. An investigation into the effectiveness of flipped learning in a number of cultural and
educational backgrounds can help to provide an understanding as to how widely this method is
appropriate, highlighting any contextual challenges or opportunities [277]. A study on Cobos et al
(2017) covering the Problems and Experiences faced during application explained about flipped learning
process has definitely a better scope of understanding when research is conducted to help educators in
specific areas viz. Preparations, Content Conversion & PD needs [67]. The impact of new technologies
that have improved flipped learning experience in EFL speaking classrooms must be explored. There, it
is necessary to analyse further how the method of flipped learning can provide psychological benefits
such as increase in student motivation, decrease in reported fear and willingness to speak a foreign
language [557].

In this work, we used bibliometric analysis to provide an overview of trends and impacts for flipped
learning in EFL speaking classrooms. The benefits of this instructional strategy have been well
ascertained, particularly with speaking skills and student engagement; yet there remain significant
limitations in research. This highlights how challenging it is to implement flipped learning because the
field spans education, linguistic and cultural studies. Prospective study designs, cross- cultural validity
and the ability of educators to apply these tools in practice must be addressed in future research.
Focusing on these dimensions can also shed more light towards flipped learning as a key to transform
EFL education and offer evidence-based transcending borders recommendations for practice.
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5. Conclusion

A bibliometric analysis was conducted to show the trends and impact of flipped learning on EFL
speaking classrooms. Its rising popularity as an instructional strategy emphasizes its potential to
improve speaking skills and promote active learning, which is believed to positively impact on the
mental health of students. These research reports illustrate that despite the rapid changes to our
practice brought about by Covid-19, flipped learning remains a durable pedagogy well suited for
modern educational environments.

In addition, there are many areas that need further research. Future research should conduct
longitudinal studies to assess the long-term benefits and sustainability of gains in speaking skills under
flipped learning. Moreover, research should aim to establish the effectiveness of flipped learning in
different cultural and educational contexts. To inform this, we hope to undertake a larger understanding
of its relevance and identify the specific challenges and opportunities that come out for different setups.

Identitying the opportunities and constraints associated with implementation of flipped learning
from an educator’s perspective along with addressing practical challenges they face such as preparation
and re-framing their materials (to name a few)will further shed light on best level support required for
educators. Future studies that conduct more in-depth research on these aspects can help to complete a
broader picture of flipped learning and improve it as an instructional mode for English as Foreign
Language education.

Copyright:
© 2024 by the authors. This article is an open access article distributed under the terms and
conditionsof the Creative Commons Attribution (cc BY) license

(https://creativecommons.org/licenses/by/4.0/).
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