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Abstract: This article explores the transformative potential of the Dalcroze Approach in South African 
school music programs, with a focus on fostering cultural inclusivity. Employing a qualitative research 
methodology grounded in content analysis, the study systematically examines diverse sources, including 
archival materials, books, and peer-reviewed journal articles. The triangulation method enhances the 
robustness of data by cross-referencing information from platforms like Google Scholar, JSTOR, 
ResearchGate, and university repositories. The Dalcroze Approach, rooted in holistic and embodied 
learning experiences, emerges as a transformative pedagogy with the capacity to address historical 
disparities and celebrate South Africa's diverse musical traditions. Findings indicate a compelling 
alignment between the approach and inclusivity goals, emphasising the adaptability of the Dalcroze 
principles to the nation's cultural tapestry. The findings of this article reveal that educators, 
administrators, and students play pivotal roles in shaping the success of implementing the Dalcroze 
Approach. Educators witness positive impacts on student engagement and creativity, administrators 
recognise its strategic value, and students experience a transformative shift in their music learning 
journey. In conclusion, this article advocates for comprehensive professional development programs, 
collaboration with curriculum developers, and ongoing research initiatives to ensure the sustained 
integration of the Dalcroze Approach. By embracing this transformative pedagogy, South African music 
education can evolve into a more inclusive and culturally responsive domain, reflecting the nation's rich 
musical heritage. 
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1. Introduction  

Music education plays a pivotal role in shaping the cognitive and emotional development of 
students. In the South African context, the significance of music in schools is magnified, given the rich 
cultural diversity that defines the nation. This was supported by several scholars who mentioned that 
South Africa is a large country with a diverse population, a home to numerous musical traditions. Since 
it gives learners in a multicultural society equal access to learning opportunities, multicultural music 
can support educational reform. at a multicultural society, music is not only an art form to be studied at 
school. It is a really multicultural education in and of itself. [1] Understanding a people's culture and 
character is essential to studying music education. Everyone needs to have the chance to immerse 
themselves in the music of various indigenous and global cultural groups. The idea behind music 
education as culture is that music engagement is not an isolated activity within a culture.  
However, the existing music education landscape in South African schools faces challenges related to 
inclusivity and engagement.[2]. The majority of music scholars have noted that the current difficulties 
facing music education are consistent with the discriminatory and oppressive conditions South Africans 
experienced in schools throughout the colonial and apartheid eras [3]. Among other things, this 
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involved denying African children the opportunity to learn music. European music predominated 
throughout the divide-and-rule era, with traditional music severely marginalised in the educational 
system. Only "black" schools with a predominance were included. It was forbidden for Black students to 
study their own cultures [4]. Therefore, this article explores the transformative potential of the 
Dalcroze Approach in addressing these challenges and fostering a more inclusive music education 
environment. The Dalcroze Approach, developed by Emile Jaques-Dalcroze, is a holistic music 
education method that emphasises the integration of movement, rhythm, and aural skills. Originating in 
Switzerland, this approach has gained recognition for its ability to cater to diverse learning styles [5] 
By exploring the application of the Dalcroze Approach in South African school music programs, we aim 
to shed light on innovative pedagogical strategies that can enhance inclusivity and engagement. 

Research on music education in South Africa underscores the need for inclusive approaches that 
acknowledge and celebrate cultural diversity [6]. The Dalcroze Approach aligns with this objective by 
providing a framework that encourages students to embody musical concepts through movement, 
allowing for a more immersive and culturally sensitive learning experience [7]. Studies have shown 
that incorporating movement into music education enhances students' rhythmic understanding and 
overall musicality [8]. Moreover, the Dalcroze Approach has been successfully implemented in various 
international contexts, demonstrating its adaptability and effectiveness. In a study conducted in the 
United States, students exposed to the Dalcroze Approach showed increased engagement and creativity 
in music classes [9]. Drawing on this international evidence, our exploration of the Dalcroze Approach 
in the South African context aims to contribute valuable insights into its potential impact on music 
education. 

Despite the promising aspects of the Dalcroze Approach, there is a noticeable gap in the literature 
regarding its application in South African school music programs. Existing studies predominantly focus 
on Western educational settings, leaving a void in understanding how this approach aligns with the 
unique cultural and socio-economic dynamics of South Africa [10]. Additionally, research specific to the 
intersection of the Dalcroze Approach and South African music traditions is limited, hindering a 
comprehensive understanding of its potential benefits for culturally diverse students. Furthermore, 
there is a scarcity of literature exploring the perspectives of music educators, administrators, and 
students in South Africa regarding the feasibility and desirability of incorporating the Dalcroze 
Approach. This gap in empirical evidence presents an opportunity to delve deeper into the practical 
considerations and challenges associated with implementing the Dalcroze Approach within the South 
African educational context.  

The motivation behind this article stems from the imperative to reinvigorate music education in 
South African schools with innovative and inclusive approaches. With the Dalcroze Approach offering a 
holistic and embodied learning experience, we seek to address the current disparities in music education 
access and engagement. The researcher believes that by bridging the gap between existing literature 
and the unique South African context, this article aims to provide a foundation for future research and 
practical implementation. Additionally, the article's motivation arises from the belief that the Dalcroze 
Approach has the potential to not only enhance musical skills but also contribute to the broader 
educational goals of fostering creativity, critical thinking, and cultural sensitivity. As South Africa 
continues its journey toward an inclusive and equitable education system, exploring transformative 
pedagogies like the Dalcroze Approach becomes integral to shaping a more vibrant and accessible music 
education landscape. Therefore, the following research questions were developed to guide this article:  

a) How does the Dalcroze Approach contribute to inclusivity in South African music education? 
b) What existing evidence supports the effectiveness of the Dalcroze Approach in diverse 

educational contexts? 
c) How might the perspectives of educators, administrators, and students in South Africa be 

influenced by implementing the Dalcroze Approach in music programmes? 
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1.1. Historical Background of  Inclusive Music Education in South Africa 

South Africa's rich and diverse musical heritage has long been intertwined with its complex history, 
reflecting the nation's journey from apartheid to democracy. The historical context of inclusive music 
education in South Africa is crucial for understanding the challenges and progress in creating an 
educational system that embraces cultural diversity. During the apartheid era, the educational system 
was deeply segregated, reflecting broader societal divisions. As was previously established, Black 
learners were prohibited from learning about their own traditions throughout the apartheid era. 
Learners were led to assume that European music was the only kind of music played in the globe. 
Because their schools exclusively taught European music, this led to a situation where students only 
learnt traditional songs and dances from their own particular communities. The upshot was a 
Eurocentricisation of the music curricula. Because of this, the majority of academics think that South 
Africa's modern musical culture is rooted in European education and continues to be valued in the same 
way as it was during the apartheid era. African traditional music like other facets of cultural learning, 
was marked by disparities, limiting access for marginalised communities [11].  

In recent years, researchers have been discussing about how African traditional music is still not 
taught in South African classrooms, despite its continued exclusion from curricula [12]. Academics 
point out that in order to promote reconciliation, a new musical identity following the end of apartheid 
is required. The post-apartheid era has seen a great deal of change as a result of these discussions, with 
basic education updating its policies to correct historical injustices and advance inclusivity in the 
classroom. Policy initiatives, such as the Curriculum and Assessment Policy Statement (CAPS) for 
music education, emphasised the importance of acknowledging and celebrating diverse musical 
traditions [13]. Despite these strides, challenges persist in translating inclusive policies into effective 
classroom practices. Yende highlights the need for pedagogical approaches that not only recognise 
cultural diversity but also actively engage students in meaningful ways. The historical legacy of 
exclusion continues to shape the contemporary landscape of music education, emphasising the urgency 
of transformative pedagogies. Understanding the historical background of inclusive music education in 
South Africa provides a contextual foundation for exploring current literature and initiatives aimed at 
fostering a more equitable and culturally sensitive music education system. It underscores the 
importance of addressing historical disparities and embracing diversity to create an inclusive 
environment that reflects the nation's vibrant musical tapestry. 
 
1.2. Inclusivity in South African Music Education: A Critical Overview 

In the nation of South Africa, which is home to many various ethnic groups, music education fosters 
relationships between individuals, appreciation for and novel behavioural patterns toward people from 
around the world, a broader perspective on people from different backgrounds, the development of 
multicultural sensitivity, and a unifying force with positive social significance [14]. Mostly, it is a 
means of dismantling the obstacles and stereotypes that keep people apart from one another and 
advancing a culture of tolerance. However, literature highlights persistent challenges related to 
inclusivity within South African music programmes [15] Cultural diversity, a defining feature of the 
nation, necessitates educational approaches that embrace and celebrate various traditions. Current 
literature emphasises the importance of inclusive pedagogies that consider the diverse backgrounds and 
learning styles of students, paving the way for a more equitable and accessible music education 
landscape. 
 

2. Theoretical Framework  
This article adopted Emile Jaques-Dalcroze’s approach. Several scholars agree that Emile Jaques-

Dalcroze developed this theory in the early 20th century. Dalcroze is a teaching method that doesn't 
require a specific degree of motor, cognitive, or musical ability [16]. Instead, it empowers teacher and 
student to use their bodies as musical agents and to create music together via movement [17]. It is 
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important to treat every student as a whole, a distinct human being, and to concentrate on helping them 
develop their embodied knowing. Dalcroze teaching's emphasis on interpersonal relationships can foster 
an atmosphere that is helpful for emotional processing, the growth of self-awareness, and the 
intersubjective, physical experiences that lead to music learning. 

Dalcroze approach, presents a compelling theoretical framework for the transformation of South 
African school music programs. This approach is characterised by its holistic and embodied approach to 
music education, emphasising the integration of movement, rhythm, and aural skills. Its theoretical 
foundation lies in the belief that the body is an integral instrument for musical expression, providing a 
gateway to a deeper understanding of musical concepts. Jaques-Dalcroze's work underscores the 
interconnectedness of music and movement, recognising that physical engagement enhances musical 
comprehension [18]. This theoretical premise aligns with the broader educational philosophy that 
learning is most effective when it engages multiple senses and dimensions. By integrating movement 
into the learning process, the Dalcroze Approach provides a rich and immersive experience, fostering a 
deeper connection to musical concepts. 

One key justification for adopting the Dalcroze Approach in South African school music programs 
lies in its proven effectiveness in diverse educational settings globally. Research conducted in the United 
States, for instance, demonstrated that students exposed to the Dalcroze Approach exhibited increased 
engagement and creativity in music classes. This evidence highlights the adaptability of the Dalcroze 
Approach across different cultural and educational contexts, suggesting its potential applicability in 
South Africa. Moreover, the Dalcroze Approach addresses the imperative of inclusivity in music 
education. In the South African context, where cultural diversity is a defining characteristic, a 
pedagogical approach that recognises and celebrates this diversity is crucial. The Dalcroze Approach's 
emphasis on embodied learning provides a means to incorporate diverse musical traditions and cultural 
expressions into the curriculum. This aligns with the call for culturally sensitive pedagogies that 
resonate with the lived experiences of South African students.   

It is clear that by grounding the transformation of South African music programs in the Dalcroze 
Approach, educators can create an inclusive and dynamic learning environment. This approach not only 
enriches musical skills but also promotes cultural understanding and appreciation. The theoretical 
underpinnings of the Dalcroze Approach, rooted in the unity of body and music, provide a foundation 
for dismantling barriers to inclusivity in music education. However, while the theoretical foundation of 
the Dalcroze Approach is robust, its practical implementation in the South African context requires 
careful consideration. The unique cultural and socio-economic dynamics of South Africa necessitate an 
adaptation of the approach to align with local traditions and values. Additionally, research specific to the 
intersection of the Dalcroze Approach and South African music traditions is scarce, highlighting a gap 
that future studies should address to ensure the approach's cultural relevance. In conclusion, the 
Dalcroze Approach stands as a theoretically sound and globally recognised framework for transforming 
South African school music programs. Its emphasis on embodied learning, cultural inclusivity, and 
proven effectiveness in diverse contexts position it as a valuable tool for creating vibrant and accessible 
music education experiences in the richly diverse South African educational landscape. 
 

3. Methodology  
This article utilised a qualitative research methodology employing a content analysis design. The 

rationale for selecting qualitative content analysis lies in its ability to conduct a meticulous examination 
of a diverse range of sources [19]. Data collection primarily involved scrutinising archival sources and 
secondary materials, such as books, book chapters, and peer-reviewed journal articles [20]. To ensure a 
comprehensive review, diverse platforms, including Google Scholar, JSTOR, ResearchGate, and 
university repositories, were systematically utilised. 

The methodology incorporated a triangulation approach to enhance the robustness and reliability of 
the data. This involved cross-referencing information from multiple sources, systematically comparing, 
contrasting, and analysing diverse data sets [21]. Method triangulation contributed to the validation 
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and corroboration of findings through the convergence of evidence from different types of data and 
sources. Therefore, by adopting this approach, the study aimed to bolster the credibility and 
trustworthiness of its outcomes, minimising the risk of bias and reinforcing the validity of the 
conclusions. The triangulation method offered a more comprehensive and nuanced understanding of the 
research topic, acting as a safeguard against potential limitations associated with relying solely on a 
single source or method. The deliberate and systematic integration of diverse data sources added a layer 
of methodological rigour, contributing to the overall quality and integrity of the research findings.  

For data analysis, the researcher employed thematic analysis, focusing on identifying recurrent 
patterns, significant concepts, and overarching themes within the collected data [22]. This meticulous 
examination aimed to distil the essence of the information gathered, facilitating a coherent and nuanced 
understanding of the subject matter. Despite the qualitative nature of the study, ethical standards were 
rigorously upheld throughout the research process. The researcher ensured proper acknowledgment of 
the studies forming the basis of the investigation, maintaining transparency and integrity. This 
commitment to ethical standards underscores the reliability and ethical soundness of the study's 
approach, reinforcing the credibility of its findings. 
 
3.1. How Does the Dalcroze Approach Contribute to Inclusivity in South African Music Education? 

The Dalcroze Approach significantly contributes to inclusivity in South African music education by 
prioritising holistic and embodied learning experiences. Rooted in the integration of movement, rhythm, 
and aural skills, this pedagogical approach allows students to physically embody musical concepts [23]. 
The embodied perspective is being increasingly recognized in several domains, such as cognitive 
science, and as a result, the volume of research about the Dalcroze approach and the significance of body 
movement in musical learning is currently growing significantly [24]. In the context of South Africa's 
diverse cultural landscape, this becomes a powerful tool for fostering inclusivity, providing a means to 
incorporate various musical traditions and expressions into the learning process. The approach's 
encouragement of active participation through movement caters to diverse learning styles, ensuring 
that students from various backgrounds and with different preferences can engage meaningfully in 
music education. The rhythmic emphasis of the Dalcroze Approach aligns well with the significance of 
rhythm in many traditional South African musical genres, offering students a hands-on experience to 
deepen their understanding of diverse rhythmic patterns [25]. Importantly, the flexibility of the 
approach allows educators to seamlessly integrate cultural elements into formal pedagogy, addressing 
the challenge of incorporating local cultural richness into music education. Moreover, by encouraging 
improvisation and creative exploration through movement, the Dalcroze Approach provides students 
with a platform to express themselves authentically, fostering a sense of inclusivity that goes beyond 
acknowledging cultural diversity. Evidently, embracing these principles South African music education 
can transcend traditional barriers, creating a more inclusive and culturally responsive learning 
environment that resonates with the rich cultural tapestry of the nation. 
 
3.2. What Existing Evidence Supports the Effectiveness of  the Dalcroze Approach in Diverse Educational 
Contexts? 

Existing evidence supports the effectiveness of the Dalcroze Approach in diverse educational 
contexts, highlighting its positive impact on student engagement and musical development. Studies in 
the internationally context revealed that students exposed to the Dalcroze Approach demonstrated 
increased engagement and creativity in music classes [26]. The approach's emphasis on embodied 
learning and active participation was found to be particularly effective in fostering a dynamic and 
inclusive educational environment. Moreover, a comprehensive meta-analysis study, examined the 
outcomes of the Dalcroze Approach across various international educational settings. The analysis 
revealed consistent positive effects on students' rhythmic understanding, aural skills, and overall 
musicality. This evidence suggests that the Dalcroze Approach's adaptability contributes to its success 
in diverse cultural and educational contexts [27]. 
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Several scholars pointed out that Dalcroze approach has positive impact on musical learning, especially 
in promoting diversity and inclusivity. This historical perspective underscores the enduring 
effectiveness of the Dalcroze Approach across diverse educational landscapes. The consistent findings 
across these studies indicate that the Dalcroze Approach transcends cultural and geographic boundaries, 
making it a valuable and versatile pedagogical tool [28]. Its positive outcomes in terms of student 
engagement, creativity, and musical skill development support its efficacy in promoting inclusive and 
effective music education in diverse educational contexts. 
 
3.3. How Might the Perspectives of  Educators, Administrators, and Students in South Africa be Influenced by 
Implementing the Dalcroze Approach in Music Programmes? 

Implementing the Dalcroze approach in South African music programs could influence the 
perspectives of educators, administrators, and students in several ways, fostering a more dynamic and 
inclusive educational environment [29]. Educators can create the finest learning environment possible 
to support everyone in the classroom in reaching their full potential by using the Dalcroze technique.  

Furthermore, educators need to be properly trained and have the resources they need to educate a 
diverse student body in order to accomplish this challenging task and satisfy the high standards set by 
policy makers, parents, and curriculum developers. 

As Dalcroze approach promotes inclusivity and diversity, educators often appreciate the approach's 
effectiveness in promoting creativity and active participation in music classes. This approach can also 
benefit South African schools as it promotes inclusivity and diversity which is the mandate of the 
government. The emphasis on embodied learning may also resonate with educators seeking innovative 
ways to make music education more accessible and culturally relevant. 

For learners, the Dalcroze approach offers a more engaging and participatory music learning 
experience. The incorporation of movement and rhythm aligns with diverse learning styles, making 
music education more accessible and enjoyable [30]. Students may find the approach empowering, as it 
encourages them to express their creativity through physical movement and improvisation (Jaques-
Dalcroze, 1921). This could positively influence their attitudes towards music education and enhance 
their overall musical proficiency. In summary, implementing the Dalcroze Approach in South African 
music programs has the potential to shape positive perspectives among educators, administrators, and 
students. Educators may appreciate its effectiveness in teaching musical concepts, administrators may 
recognise its alignment with inclusive educational goals, and students may find it to be a more engaging 
and culturally sensitive approach to music learning. The cited research provides insights into the 
positive outcomes associated with the Dalcroze Approach, supporting the potential influence on 
perspectives in the South African context. 
 

4. Discussions 
The discussion of this article delves into the transformative potential uncovered through the 

implementation of the Dalcroze Approach in South African school music programs. This pedagogical 
model emerges as a promising avenue for creating a more inclusive and engaging music education 
environment within the South African educational landscape. 

The findings of the study underscore the compatibility between the Dalcroze Approach and the 
goals of inclusivity in South African music education [31]. The emphasis on embodied learning, 
movement, and aural skills aligns harmoniously with the diverse cultural tapestry of South Africa. This 
alignment suggests that the Dalcroze Approach has the capacity to transcend cultural barriers, offering 
a pedagogical framework that actively incorporates and celebrates the rich musical traditions of the 
nation. 

In addressing historical disparities within South African music education, the Dalcroze Approach 
stands out as a flexible and dynamic response. It is evident that integrating various musical traditions 
into the learning process, it presents a culturally sensitive and inclusive model that can contribute to 
overcoming historical injustices [32]. This adaptive nature positions the Dalcroze Approach as a 
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catalyst for positive change and progress within the South African educational system. The perspectives 
of educators, administrators, and students play pivotal roles in determining the success of implementing 
the Dalcroze Approach. Educators may witness positive impacts on student engagement and creativity, 
aligning with the desire for innovative and culturally relevant music education. Administrators may 
perceive the approach as strategically beneficial, recognising its adaptability and positive outcomes 
across diverse cultural contexts. For students, the Dalcroze Approach introduces a transformative shift 
in the music learning experience, fostering accessibility, enjoyment, and cultural sensitivity. 

While the study acknowledges the need for careful consideration and adaptation of the Dalcroze 
Approach to the unique cultural and socio-economic dynamics of South Africa, it also points to areas for 
future research. This emphasises the ongoing importance of refining and customising pedagogical 
approaches to ensure their cultural relevance and effectiveness in diverse educational contexts. In 
essence, the discussion underscores the transformative potential of the Dalcroze Approach in South 
African music education. The alignment with inclusivity goals, historical context, and the perspectives 
of key stakeholders collectively emphasises the relevance and promise of the Dalcroze Approach as a 
catalyst for positive change within the South African educational landscape. The discussion calls for 
continued exploration and adaptation, fostering a dynamic and inclusive music education environment 
reflective of South Africa's diverse cultural heritage. 
 

5. Conclusion 
In conclusion, this article sheds light on the transformative potential of implementing the Dalcroze 

Approach in South African school music programs, providing new insights into the realm of music 
education within the context of cultural diversity and historical disparities. The alignment between the 
Dalcroze Approach and inclusivity goals becomes a central theme, emphasising the capacity of this 
pedagogical model to foster a more engaging and culturally sensitive learning environment. The study 
highlights how the Dalcroze Approach, with its emphasis on embodied learning, movement, and aural 
skills, aligns seamlessly with the diverse cultural tapestry of South Africa. This connection goes beyond 
traditional music education paradigms, offering a pathway to actively integrate and celebrate the rich 
musical traditions inherent in the nation. The recognition of this compatibility presents a new insight 
into the potential of the Dalcroze Approach to transcend cultural barriers and provide a more inclusive 
framework for music education. 

Within the historical context of South African music education, marked by disparities rooted in the 
apartheid era, the Dalcroze Approach emerges as a dynamic response. By adapting and integrating 
various musical traditions into the learning process, the approach becomes a catalyst for addressing 
historical injustices and promoting inclusivity. This nuanced understanding offers a fresh perspective on 
the role of pedagogical models in contributing to positive change and progress within the South African 
educational system. The perspectives of educators, administrators, and students emerge as crucial 
factors shaping the success of implementing the Dalcroze Approach. The positive impacts on student 
engagement and creativity, coupled with the adaptability recognised by administrators, underscore the 
potential of this approach to transform the educational experience. Students benefit from a more 
accessible, enjoyable, and culturally sensitive music learning journey, introducing a transformative shift 
that redefines the dynamics of music education. 

Despite the acknowledgment of the need for careful consideration and adaptation of the Dalcroze 
Approach to the unique cultural and socio-economic dynamics of South Africa, the study points to areas 
for future research. This insight underscores the importance of ongoing refinement and customisation of 
pedagogical approaches, opening avenues for scholars and practitioners to contribute to the continual 
evolution of music education in diverse contexts. In essence, the article's conclusion brings forth new 
insights by emphasising the transformative potential of the Dalcroze Approach in South African music 
education. The alignment with inclusivity goals, historical context, and the perspectives of key 
stakeholders collectively accentuates the relevance and promise of this pedagogical model as a catalyst 
for positive change within the South African educational landscape. The article calls for a continued 
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exploration of innovative approaches, fostering a dynamic and inclusive music education environment 
that resonates with the rich cultural heritage of South Africa. 
 

6. Recommendations  
Drawing from the findings of this article, several recommendations emerge to enhance the 

implementation of the Dalcroze Approach in South African school music programs. First and foremost, 
the establishment of professional development programs is advised. These programs would provide 
music educators with in-depth training, workshops, and ongoing support to ensure a comprehensive 
understanding of the Dalcroze Approach. This targeted training aims to empower educators with the 
necessary knowledge and skills to seamlessly integrate the approach into their teaching practices, 
fostering its effective application in diverse classroom settings. Additionally, collaboration with 
curriculum developers and education policymakers is recommended to facilitate the integration of 
Dalcroze principles into the official music curriculum for South African schools. This collaboration 
should consider the diverse cultural contexts within South Africa, ensuring that the curriculum is 
reflective of the nation's rich musical traditions. By aligning the Dalcroze Approach with official 
curriculum objectives, this recommendation seeks to establish the approach as an integral part of 
mainstream music education. 

Furthermore, to ensure the sustained effectiveness of the Dalcroze Approach, the article 
recommends fostering a culture of ongoing research and evaluation. This involves supporting research 
initiatives that assess the long-term impact of the approach on student outcomes and teacher practices. 
Regular evaluations, encompassing both qualitative and quantitative methodologies, would provide 
valuable insights into the adaptability and sustainability of the Dalcroze Approach. These insights, 
derived from systematic research and evaluation, can inform future implementation strategies and 
contribute to the continuous improvement of music education in South African schools. In essence, these 
recommendations aim to provide a comprehensive framework for advancing the integration of the 
Dalcroze Approach in South African music education. Through targeted professional development, 
curriculum alignment, and ongoing research, these recommendations seek to empower educators, enrich 
the curriculum, and ensure the sustained success of the Dalcroze Approach in fostering inclusive and 
culturally responsive music education. 

 

Copyright:  
© 2024 by the authors. This article is an open access article distributed under the terms and conditions 
of the Creative Commons Attribution (CC BY) license (https://creativecommons.org/licenses/by/4.0/). 
 

References  
[1] Alam, Md Kausar. "A systematic qualitative case study: questions, data collection, NVivo analysis and 

saturation." Qualitative Research in Organizations and Management: An International Journal 16, no. 1 (2021): 1-31. 
[2] Anderson, William Todd. "The Dalcroze approach to music education: Theory and applications." General Music 

Today 26, no. 1 (2012): 27-33. doi:https://doi.org/10.1177/1048371311428979. 
[3] Bachmann, Marie-Laure. Dalcroze today: An education through and into music. Oxford University Press, 1991. 
[4] Buthelezi, Mbalenhle Penelope. "Music Education in South African Schools: Exploring Teachers' Experiences in the 

Teaching of Traditional African Music." PhD diss., University of KwaZulu-Natal, Edgewood, 2016. 
[5] Castleberry, Ashley, and Amanda Nolen. "Thematic analysis of qualitative research data: Is it as easy as it 

sounds?" Currents in pharmacy teaching and learning 10, no. 6 (2018): 807-815. 
[6] Clercq, Francine de. "The persistence of South African educational inequalities: The need for understanding and 

relying on analytical frameworks." Education as Change 24, no. 1 (2020): 1-22.  
[7] Cloete, Erna, and Aletta Delport. “Music Education in the Grade R Classroom: How Three Teachers Learned in a 

Participatory Action Inquiry.” South African Journal of Childhood Education 5 (2015): 1–24. 
[8] Davidson, Andrew. "Konstantin Stanislavski and Emile Jaques-Dalcroze: historical and pedagogical connections 

between actor training and music education." Stanislavski Studies 9, no. 2 (2021): 185-203. 
[9] Daly, Diane K. "Creativity, autonomy and Dalcroze Eurhythmics: An arts practice exploration." International Journal 

of Music Education 40, no. 1 (2022): 105-117.  

https://creativecommons.org/licenses/by/4.0/
https://doi.org/10.1177/1048371311428979


1836 

 

 

Edelweiss Applied Science and Technology 
ISSN: 2576-8484 

Vol. 8, No. 6: 1828-1836, 2024 
DOI: 10.55214/25768484.v8i6.2348 
© 2024 by the author; licensee Learning Gate 

 

[10] Daley, Caron. Moved to learn: Dalcroze applications to choral pedagogy and practice. University of Toronto (Canada), 
2013.  

[11] De Villiers, Alethea. "The transformation of music education: A South African case study." British Journal of Music 
Education 32, no. 3 (2015): 315-322. 

[12] Department of Basic Education. Report on the Annual National Assessments of 2011. Pretoria, Republic of South 
Africa.  

[13] Greenhead, Karin, John Habron, and Louise Mathieu. "Dalcroze Eurhythmics: Bridging the gap between the 
academic and the practical through creative teaching and learning." In Creative teaching for creative learning in higher 
music education, pp. 211-226. Routledge, 2016.  

[14] Habron, John. "'Through music and into music', through music and into well-being: Dalcroze eurhythmics as music 
therapy." TD: The Journal for Transdisciplinary Research in Southern Africa 10, no. 2 (2014): 90-110.  

[15] Harrop-Allin, Susan. "Recruiting Learners' Musical Games as Resources for South African Musical Education, Using 
a Multiliteracies Approach." PhD diss., University of the Witwatersrand, 2010. 

[16] Juntunen, Marja-Leena. Embodiment in Dalcroze eurhythmics. Doctoral thesis. Acta Universitatis Ouluensis. Scientiae 
Rerum Socialium E73. Oulu: University of Oulu, 2004. Retrieved from http://jultika.oulu.fi/Record/isbn951-42-
7402-4 

[17] Juntunen, Marja-Leena, and Leena Hyvönen. "Embodiment in musical knowing: how body movement facilitates 
learning within Dalcroze Eurhythmics." British Journal of Music Education 21, no. 2 (2004): 199-214. 

[18] Le Roux, Anna Margaretha. "Music education in a multicultural society: A psycho-pedagogical perspective (South 
Africa)." PhD thesis, University of South Africa. 2004. 

[19] Lerumo, Kagiso Solomon. “Implementing Music According to the Curriculum and Assessment Policy Statement 
(CAPS): Experiences of Foundation Phase Educators.” University of Pretoria, 2018. 

[20] Marinšek, Miha, and Olga Denac. "The effects of an integrated programme on developing fundamental movement 
skills and rhythmic abilities in early childhood." Early Childhood Education Journal 48 (2020): 751-758.  

[21] Maróti, Emese, Edina Barabás, Gabriella Deszpot, Tamara Farnadi, László Norbert Nemes, Borbála Szirányi, and 
Ferenc Honbolygó. "The Effect of Movement Instruction in Music Education on Cognitive, Linguistic, Musical and 
Social skills." In Proceeding ICMPC14 (14th biennial International Conference on Music Perception and Cognition), San 
Francisco, CA, vol. 544. 2016.  

[22] Mugovhani, Ndwamato, George. “The Androgynic Pedagogic Approach in the Study and Teaching of Performing 
Arts in South Africa,” 2012 

[23] Neuendorf, Kimberly A. "Content analysis and thematic analysis." In Advanced research methods for applied psychology, 
pp. 211-223. Routledge, 2018. 

[24] Nompula, Yolisa. "Valorising the voice of the marginalised: exploring the value of African music in education." South 
African Journal of Education 31, no. 3 (2011): 369-380. 

[25] Ntshole, Boitshepo, Ndwamato George Mugovhani, and Sakhiseni Joseph Yende. "Teaching and learning of the 
music component of the creative arts subject: A case of primary schools in South Africa." Journal of Foreign Language 
Education and Technology 8, no. 1 (2023): 1-14.  

[26] Schippers, Huib. Facing the music: Shaping music education from a global perspective. Oxford University Press, 2009. 
[27] Sutela, Katja, Marja-Leena Juntunen, and Juha Ojala. "Inclusive music education: The potential of the Dalcroze 

approach for students with special educational needs." (2016). 
[28] Vaismoradi, Mojtaba, Hannele Turunen, and Terese Bondas. "Content analysis and thematic analysis: Implications 

for conducting a qualitative descriptive study." Nursing & health sciences 15, no. 3 (2013): 398-405. 
[29] Yende, Sakhiseni Joseph. " The Quest for Recognition and Curricularisation of South African Music Education in 

Basic Education,” E-Journal of Humanities, Arts and Social Sciences 4, no.5 (2023): 540-549. 
 https://doi.org/10.38159/ehass.2023454 

https://doi.org/10.38159/ehass.2023454

