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Abstract: Nursing education in Indonesia continues to expand, particularly at the vocational level, 
where students are trained in both clinical and non-clinical skills. Empathy and self-esteem are essential 
psychological traits that support nurses in providing high-quality care and maintaining emotional 
stability. While self-esteem was once viewed as a static trait, current understanding recognizes it as 
dynamic and influential in shaping identity, motivation, and mental well-being. Religiosity and social 
support play significant roles in enhancing emotional regulation, reducing aggression, and fostering 
empathy among nursing students. This study aims to explore the influence of religiosity, social support, 
and self-esteem on the empathy levels of vocational nursing students. Employing a quantitative 
descriptive approach, the research utilized adapted questionnaires to measure the variables of religiosity, 
social support, self-esteem, and empathy. Data analysis involved descriptive statistics and Structural 
Equation Modeling with Partial Least Squares (SEM-PLS) to assess the relationships among variables 
and test the proposed hypotheses. The results support all hypotheses, indicating that religiosity, social 
support, and self-esteem each positively influence empathy. Religiosity has a modest but positive impact, 
functioning mainly as a supplementary factor in developing empathic behavior. Social support 
demonstrates a stronger influence by promoting emotional connection and a sense of belonging. Self-
esteem emerges as the most significant factor, substantially enhancing emotional responsiveness and 
empathy. Collectively, these three variables explain 56.7% of the variance in empathy, underscoring the 
importance of internal psychological traits and social factors in fostering empathy among nursing 
students. The findings highlight the need for educational strategies that strengthen self-esteem, social 
support networks, and spiritual engagement to cultivate more empathetic healthcare professionals. 
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1. Introduction  

Higher education in Indonesia has experienced significant developments, particularly in the field of 
psychosocial protection and services. Vocational High Schools (SMK) specializing in nursing are a 
primary choice for students interested and talented in the healthcare sector. Vocational education 
focuses not only on mastering clinical and non-clinical skills but also on strengthening character and 
social-emotional capacities, particularly empathy, which is essential for service practice and 
interpersonal interactions. In the current digital era, the integration of information technology into the 
education system has also become a necessity, including in guidance and counseling practices in schools. 
This requires a new approach that combines technology with training in social and emotional values. 

Khan and Butt [1] describe a profession threatened by two important positive character traits: 
forgiveness and empathy. These two traits are key pillars in maintaining personal and social well-being, 
as well as the quality of service. Without adequate empathy, high workloads and emotional stress will 
make it difficult for individuals—both nurses and students—to manage negative emotions, which can 
ultimately lead to a decline in the quality of interactions and communication. Yun and Yoo [2] explain 
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that empathy allows one to respond to a perpetrator with a broader perspective, replacing negative 
attributions with deeper understanding. In educational settings, this skill is crucial for students to build 
healthy and resilient social relationships, especially in a dynamic digital ecosystem prone to 
interpersonal conflict. 

One aspect that forms a crucial foundation for strengthening empathy is self-esteem. Huang, et al. 
[3] explain that self-esteem was previously considered stable, but recent research shows that it can 
fluctuate in certain situations and can be improved through appropriate psychosocial strategies. Self-
esteem plays a crucial role in the formation of an individual's identity and motivation, ultimately 
influencing how they understand and respond to the emotions of others. In a digital context, where 
social interactions often occur online, self-identity and perceptions of the environment become 
increasingly complex. Therefore, it is crucial for educational institutions to build a strong emotional 
foundation for students to prevent them from being easily swayed by social media pressures or 
unrealistic social standards. 

Forgiveness, as a form of emotional regulation and response to psychological wounds, does not 
occur instantly but rather through a long and in-depth process Sansone, et al. [4]. Duru, et al. [5] 
emphasize that in both nursing and educational contexts, it is crucial to understand that the forgiveness 
process requires time, support, and supportive psychological and social conditions. This is where the 
crucial role of school guidance and counseling lies, being not only responsive but also proactive in 
creating healthy psychosocial spaces for students. The transformation of the school counselor's role in 
the digital age includes utilizing online counseling platforms, using app-based educational media, and 
developing digital reflection spaces to help students process their emotional experiences positively. 

Bayın and Kaya [6] stated that internal support such as religiosity, as well as external support in 
the form of social assistance from family, friends, or the community, play a crucial role in assisting 
individuals through difficult emotional processes. In the context of technology-based education, this 
form of support can be adapted through structured digital media, for example, through online 
mentoring groups, app-based counseling programs, or digital modules that integrate spiritual and social 
values contextually. Wu, et al. [7] emphasized that social support is a key protective factor against 
stress and aggression. Amid increasing social isolation due to passive technology use, schools need to 
ensure that the use of technology in education also includes components that strengthen social 
connections and empathy. 

Religiosity has also been shown to be associated with reduced prejudice, increased meaning in life, 
and enhanced empathic capacity [8, 9]. However, in a contextualized educational approach, these 
spiritual values need to be integrated in an inclusive and transformative manner through information 
technology-based school counseling practices. Practices such as online spiritual reflection, values-based 
counseling, and empathy training through digital media are innovations that enable these values to 
remain present and effective in shaping students' character in the technological era. 

Based on this explanation, this study seeks to examine how school counseling in the digital era can 
play a role in shaping and strengthening students' empathy. Emphasis is placed on the integration of 
psychosocial strategies and the use of information technology, without focusing solely on the 
relationship between variables. By examining students' emotional dynamics in the digital education 
ecosystem, it is hoped that the results of this study can provide practical contributions to the 
development of adaptive, empathetic, and technology-based school counseling programs. 
 

2. Literature Review 
2.1. Empathy and Its Role in School Counseling 

Empathy is defined as the tendency to indirectly experience the emotional states of another 
individual [10]. Empathy is also defined as the act of understanding, experiencing, and responding to 
the emotional states and ideas of another person [11]. Empathy is the cognitive and emotional 
understanding of another person's experience, resulting in an emotional response that is consistent with 
the view that the other person is worthy of compassion and respect Barnett and Mann [12]. Berti and 
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Cigala [13] define empathy as a congruent, other-focused emotion produced by witnessing another 
person's suffering involving feelings such as sympathy, compassion, and tenderness. 

Mefford, et al. [8] defines empathy as the affective capacity to feel another person's feelings and the 
cognitive capacity to understand that person's perspective. This ability allows one to respond 
appropriately to the feelings and needs of others, both in real and imagined contexts Sansone, et al. [4]. 

Geer, et al. [14] describes empathy more simply as the ability to understand another person's point 
of view, experience another person's emotions, and behave compassionately towards another person. 
Empathy involves cognitive and emotional components where through the cognitive empathy 
component, a person is able to take another person's perspective; through the emotional empathy 
component, individuals feel as if they are sharing another person's emotional experience [15]. 

Based on several understandings written above, empathy can be conceptually defined as the 
emergence of emotional feelings, understanding, recognizing and interpreting the feelings or 
experiences of others and the cognitive ability to understand the person's point of view which is then 
projected into an action. 

Empathy is a complex process consisting of various cognitive and emotional aspects that allow 
someone to understand and feel the condition of others. Davis developed an empathy model consisting 
of four main dimensions, namely Perspective taking, Fantasy, Empathic Concern, and Personal distress 
[16]. These four dimensions contribute to the development of adaptive social responses and are the 
basis for building healthy interpersonal interactions, especially in the field of nursing. 

a. Perspective taking 
Perspective taking refers to a person's ability to understand the perspective, thoughts, and 
feelings of others by seeing the situation from their point of view. This dimension is more 
cognitive than emotional, because it involves the thought process of putting oneself in someone 
else's shoes [13]. 

b. Fantasy 
The Fantasy dimension describes a person's tendency to become emotionally involved with 
characters in stories, films, or other imaginative situations. People with high levels of Fantasy are 
more likely to feel the emotions of characters they read about in books or watch in movies, which 
in turn can increase their capacity to understand other people's feelings in real life [12]. 

c. Empathic Concern 
Empathic Concern refers to feelings of sympathy and concern for others who are experiencing 
difficulties or suffering. This dimension is more affective than Perspective taking, because it 
involves an emotional response to the condition of others [17]. 

d. Personal distress 
Personal distress refers to the negative affective response that arises when someone sees others in 
painful or stressful situations. Unlike Empathic Concern which is oriented towards others, 
Personal distress is more focused on the individual's reaction to the suffering of others. Someone 
with high levels of Personal distress tends to feel anxious, depressed, or uncomfortable when 
witnessing the suffering of others, which can hinder his or her ability to provide effective 
assistance [18]. 

 
2.2. Psychosocial Foundations of Empathy in School Counseling 

Empathy, as the foundation of social relationships, is determined not only by the cognitive ability to 
understand another person's perspective, but also by the psychosocial dynamics that shape how 
individuals view themselves and their environment. In the educational context, particularly in guidance 
and counseling services, understanding factors such as self-esteem, social support, and religiosity is 
crucial to supporting the development of healthy and sustainable empathy. All three serve as emotional 
foundations that strengthen students' capacity to respond to their social surroundings with appropriate 
sensitivity, concern, and emotional resilience. 
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Self-esteem is a psychological aspect that plays a crucial role in the formation of students' identity 
and social functioning. Individuals with high self-esteem tend to be more open, confident, and able to 
respond positively to the emotional experiences of others. According to Rosenberg, self-esteem reflects 
an individual's attitude toward themselves, encompassing acceptance, appreciation, and respect for 
themselves [19]. Coopersmith also adds that self-esteem is formed from experiences of success, social 
recognition, and values received from the surrounding environment [20]. Within the framework of 
school counseling, students with high self-esteem typically demonstrate open communication and find it 
easier to build empathetic interpersonal relationships. Conversely, students with low self-esteem often 
experience social anxiety, feelings of worthlessness, and difficulty understanding others' feelings, thus 
hindering the development of healthy empathy [21]. 

Furthermore, social support plays an equally important role in developing students' empathy. 
Support from family, peers, and the school environment can create a sense of security, acceptance, and 
appreciation, which psychologically strengthens students' tendency to understand and help others. Li, et 
al. [22] explain that social support can take the form of emotional support, information, or tangible 
assistance, all of which can enhance an individual's psychological resilience. Cohen [23] classifies social 
support into four forms: appraisal support, tangible support, self-esteem support, and belonging support, 
all of which impact psychosocial health [24]. In the context of digital education, social support can also 
be provided through online platforms, virtual learning communities, and technology-based counseling 
forums, allowing students to stay emotionally connected even when they are not physically present. 

Religiosity also plays a crucial role in strengthening empathy, particularly through the moral and 
spiritual values taught in various religious traditions. Individuals who make religious teachings an 
intrinsic part of their lives tend to have a strong moral motivation to show compassion, care, and 
understanding toward others. Glock & Stark state that religiosity encompasses ideological, ritualistic, 
intellectual, and consequential dimensions, all of which can influence a person's social behavior [25]. 
Allport distinguishes between intrinsic religiosity—where religion is part of a person's moral identity—
and extrinsic religiosity, which is more instrumental. Individuals with intrinsic religiosity generally 
exhibit higher levels of empathy because the values of compassion and social concern are ingrained in 
their moral consciousness [26]. 

A study by Mefford, et al. [8] showed that religious behavior, such as praying for those who have 

hurt us, can reduce aggression and improve emotional control. Łowicki and Zajenkowski [9] also found 
that religious individuals have higher levels of empathic concern due to a spiritual drive to care for 
others. In school counseling practices, these religiosity values can be used as a source of internal 
strength to help students develop empathy, especially when facing conflict or emotional distress. 
Integrating spiritual values into counseling, whether through face-to-face sessions or digital platforms, 
can be an inclusive and in-depth approach to strengthening the affective aspect of students' social 
relationships. 

Thus, the development of empathy in students cannot be separated from a psychosocial framework 
that encompasses how they assess themselves, perceive support from their environment, and internalize 
moral and spiritual values. These three aspects are not independent variables, but are interconnected in 
shaping students' mindsets and social responses. In school counseling practices that are adaptive to 
changing times, it is important for educators and counselors to understand these dynamics in order to 
design interventions that are not only informative, but also transformative, especially amidst the 
integration of information technology in educational services. 
 
2.3. Technology-Enhanced School Counseling and Empathy Development 

The digital transformation sweeping the world of education has also driven a paradigm shift in 
school guidance and counseling practices. In the digital era, counseling is no longer limited to face-to-
face meetings between counselors and students, but has expanded into virtual interactions that are more 
flexible and responsive to students' emotional needs. The integration of information technology into 
counseling services offers significant opportunities to expand reach, accelerate response processes, and 
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enrich intervention methods. In the context of developing empathy, the use of technology enables the 
creation of a social-emotional learning ecosystem that is more interactive, personalized, and adaptive to 
the digital native characteristics of today's students [27]. 

One prominent form of technology integration in school counseling is the use of e-counseling, or 
online counseling. Through this platform, students can access counseling services flexibly, either 
through text messages, video calls, or through a Learning Management System (LMS). Digital features 
such as discussion forums, personal reflection spaces, and self-assessment of emotions allow students to 
explore their feelings more safely and privately. In this regard, technology serves not only as a 
communication tool but also as a medium that facilitates the process of reflection and affective learning, 
which are closely linked to increased empathy. Technology-based interventions designed with 
empathetic principles can help reduce students' emotional barriers to expressing feelings, ultimately 
strengthening their ability to understand others' emotions [28]. 

On the other hand, technology integration also enables teachers and counselors to develop digital-
based social-emotional learning (SEL) curricula. Through this approach, empathy is not only discussed 
in the counseling room but also becomes part of the teaching and learning process. Interactive platforms 
featuring social conflict simulations, emotion-based educational games, and instructional videos on 
empathy skills have been shown to increase student engagement and deepen their understanding of 
others' feelings. Technology-based approaches to developing empathy allow students to experience 
emotional situations from different perspectives imaginatively and cognitively, thereby simultaneously 
strengthening the affective components of empathy and perspective-taking [29]. 

However, the use of technology in counseling is not without its challenges. One major obstacle is 
the limited direct emotional connection between counselors and students, which in many cases is a 
crucial element in establishing trust and comfort. Screen-based interactions have the potential to reduce 
the non-verbal nuances needed to read empathetic expressions. Furthermore, limited digital emotional 
literacy among students and educators can also lead to miscommunication or misunderstandings in 
interpreting emotions. Therefore, the success of technology in increasing empathy depends heavily on 
the humanistic, structured, and contextual design of the intervention, as well as the counselor's ability 
to maintain the quality of interpersonal relationships virtually [30]. 

Emotional digital literacy is a crucial aspect of strengthening empathy in the digital age. Students 
need to be equipped with the skills to understand the emotional dynamics that emerge in online 
communication, including how to express empathy verbally and in writing, understand the emotions 
implied in digital messages, and respond constructively to online conflict. In this context, the role of 
counselors as digital literacy facilitators is crucial. Counselors can design digital emotional literacy 
training programs that include online conversation simulations, analysis of emotional narratives in 
social media, and learning about empathetic responses in digital forums. Such programs not only 
improve students' empathic skills but also strengthen their ability to build healthy relationships in an 
increasingly complex digital space [31]. 

Furthermore, technology also enables real-time monitoring of students' emotional development. 
Data-driven counseling applications allow counselors to track indicators of students' emotional well-
being based on their responses to reflective quizzes, online journals, or e-counseling sessions. This data 
can be used to identify students experiencing social-emotional difficulties and design more targeted 
personalized interventions. By combining simple data analysis and a psychosocial approach, counselors 
can create a preventive and proactive support system to address the potential decline in empathy due to 
digital pressures. 

Ultimately, integrating technology into school counseling not only expands the scope of services 
but also opens up new opportunities for developing empathy as a core social competency. Through a 
digital approach packaged in an empathetic, personalized, and reflective manner, students become not 
only objects of counseling interventions but also active agents in their own emotional learning process. 
Technology-based counseling offers the potential for significant transformation in 21st-century 
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character education, where empathy is no longer merely an individual skill but part of digital literacy 
and a collective learning culture formed jointly by schools, counselors, and technology. 
 

3. Method 
This study employed a descriptive quantitative approach to understand the role of school counseling 

in developing student empathy through the integration of information technology. The instrument used 
was a culturally adapted questionnaire, covering psychosocial aspects and students' experiences in 
digital interactions and online counseling services. Respondents were purposively selected from 
vocational students actively involved in technology-based learning and guidance systems. Data were 
analyzed using descriptive statistics and the SEM-PLS approach to explore patterns of 
interrelationships between concepts in the context of social-emotional learning. The focus of the study 
was not on rigorously examining variable relationships, but rather on exploring the contextual meaning 
of students' experiences and the potential of technology-based interventions to strengthen empathy 
through school counseling practices. 
 

4. Result and Discussion 
4.1. Convergent Validity 

Convergent validity in Low Order Construct aims to ensure that each indicator is valid in 
measuring the appropriate dimensions and avoid errors in forming High Order Construct (HOC) by 
ensuring that the dimensions are truly valid before being used in the main model. 

Based on the results of the analysis, all variables in this study have AVE above 0.5 and outer 
loadings> 0.7 for all indicators, so that convergent validity is met. From these results, Social Support 
has the highest AVE (0.806), which indicates that the indicators in this variable are best able to explain 
the construct. 

Based on the results of the convergent validity test, all variables in this study meet the convergent 
validity criteria, with outer loadings> 0.7 and AVE> 0.5. Thus, the data used is of good quality, so that 
the results of the SEM PLS analysis can be relied on to describe the relationship between variables 
accurately. The indicators used have been proven valid in reflecting each research construct. 
 
4.2. Discriminant Validity 

Discriminant validity in Stage 1 (Low Order Construct – LOC) in the Two-Stage Approach SEM 
PLS aims to ensure that each dimension in the model is truly different from each other and there is no 
overlap between dimensions before being used to form the High Order Construct (HOC). Discriminant 
validity is needed to: 

a. Ensure that each dimension in the model is truly unique and not mixed with other dimensions. 
b. Avoid redundancy (dual measurement) which can cause dimensions in the LOC not to represent 

different concepts clearly. 
c. Maintain the accuracy of the measurement model so that the dimensions that form higher 

constructs (HOC) do not overlap conceptually. 
d. Increase the reliability of model interpretation, so that the analysis results can be used more 

accurately in research. 
 
Table 1.  
Results of Discriminant Validity Test (Fornell Larcker Criterion). 

 Social Support Empathy Religiosity Self Esteem 

Social Support 0.898    
Empathy 0.674 0.886   

Religiosity 0.665 0.599 0.883  
Self Esteem 0.684 0.696 0.636 0.867 
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The discriminant validity test using the Fornell-Larcker Criterion method aims to ensure that each 
construct in this study has clear differences and does not overlap. Discriminant validity is considered 
fulfilled if the square root of the AVE of each construct (diagonal value in the table) is greater than the 
correlation between other constructs in the same column or row. 

Based on the test results shown in Table 1, all constructs in this study meet the discriminant 
validity criteria. The Social Support construct has a square root of AVE of 0.898, which is greater than 
its correlation with other variables (0.674, 0.665, 0.684). Likewise, the Empathy construct has a square 
root of AVE of 0.886, which is greater than its correlation with other variables (0.674, 0.599, 0.696). 
Meanwhile, Religiosity has a square root of AVE of 0.883, which is higher than its correlation with 
other variables (0.665, 0.599, 0.636). Likewise, Self-esteem, which has a square root of AVE of 0.867, is 
greater than its correlation with other variables (0.684, 0.696, 0.636). These results indicate that each 
variable in this study has a clear difference from each other, so it can be concluded that the discriminant 
validity has been met. With good discriminant validity, the measurement model in this study has a 
strong basis to proceed to the inner model analysis stage, in order to test the relationship between latent 
variables in the study. 
 
Table 2.  
HTMT (Heterotrait-Monotrait Ratio). 

 Social Support Empathy Religiosity Self Esteem 
Social Support     

Empathy 0.676    
Religiosity 0.673 0.596   

Self Esteem 0.681 0.681 0.683  

 
Discriminant validity test with Heterotrait-Monotrait Ratio (HTMT) method is used to ensure that 

each construct in the research model has clear differences and does not experience multicollinearity with 
other constructs. Discriminant validity is considered fulfilled if the HTMT value between constructs is 
less than 0.90 [3]. Based on the test results in Table 2, all HTMT values between constructs are below 
the limit of 0.90, so that discriminant validity is declared fulfilled. 

Overall, the HTMT test results show that there is no correlation that is too high between two 
different constructs, so that discriminant validity has been fulfilled. With good discriminant validity, it 
can be concluded that each variable in this study can be analyzed separately and does not experience 
overlapping concepts. Therefore, the measurement model can be used in further analysis to test the 
relationship between variables in inner mode. 

Based on the Cross Loading results, it was found that each indicator had a higher loading value on 
the measured construct compared to other constructs. From the results of the discriminant validity test 
using Cross Loading, Discriminant Validity has been met because each indicator has the highest loading 
on its own construct compared to the loading on other constructs. These results indicate that there is no 
indicator that is stronger in measuring other constructs than the construct it should measure, so that 
the measurement model can be used in the inner model analysis. Thus, this model has a strong 
measurement basis and can be used to test the relationship between variables in this study. 
 
4.3. Construct Reliability 

Construct reliability in this study aims to measure the internal consistency of indicators in measuring 
the construct being studied. High reliability indicates that the measurement instrument can provide 
stable and consistent results. Reliability testing is carried out using two main indicators, namely 
Cronbach's alpha and Composite Reliability (rho_a). In accordance with reliability testing standards, a 
construct is said to have good reliability if the Cronbach's alpha and Composite Reliability values are 
more than 0.7. The higher the value of these two indicators, the stronger the internal consistency of the 
indicator in measuring the intended variable. The results of construct reliability measurements can be 
seen in Table 3 below: 
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Table 3.  
Construct Reliability. 

 Cronbach's alpha Composite Reliability (rho_a) 

Social Support 0.978 0.982 
Empathy 0.990 0.992 

Religiosity 0.985 0.987 
Self Esteem 0.976 0.985 

 
Based on the results in Table 3, all constructs in this study have very good reliability with 

Cronbach's alpha and Composite Reliability values above 0.9, which means that the instrument has a 
high level of reliability. 

a. Social Support has a Cronbach's alpha of 0.978 and a Composite Reliability of 0.982, which 
indicates that the indicators in this construct have very high internal consistency in measuring 
Social Support. 

b. Empathy has a Cronbach's alpha of 0.990 and a Composite Reliability of 0.992, indicating that 
all indicators in this construct are very reliable in measuring the Empathy variable. 

c. Religiosity has a Cronbach's alpha of 0.985 and a Composite Reliability of 0.987, indicating that 
all indicators can consistently measure this construct. 

d. Self Esteem has a Cronbach's alpha of 0.976 and a Composite Reliability of 0.985, indicating that 
this construct has very good reliability. 

From the results above, it is concluded that the construct reliability has been met, because all 
constructs have Cronbach's alpha and Composite Reliability values above 0.9, indicating a very good 
level of internal consistency. These results indicate that the measurement instrument in this study is 
reliable and can be used for the next stage of analysis. With high reliability, this model has a strong 
basis for use in inner model analysis, so that the relationship between variables can be tested accurately 
in SEM PLS. 
 
4.4. Goodness of fit Model Testing 

The results of the goodness of fit model test using the Partial Least Squares Structural Equation 
Modeling (PLS-SEM) method are reviewed from several indicators, namely R², Q². 
 
Table 4.  
Goodness of fit model. 

Variables R-square Q-Square 
Empathy 0.567 0.439 

 
The Empathy construct has an R² value of 0.567, indicating that 56.7% of the variation in the 

Empathy construct can be explained by the independent variables in the model. This value falls into the 
moderate category according to Cohen [23] interpretation, which classifies R² ≥ 0.67 as strong, 0.33 ≤ 
R² < 0.67 as moderate, and R² < 0.33 as weak. 

The Q² value for Empathy is 0.439, indicating that the model has medium predictive relevance 
because the Q² value is above zero (Q² > 0 indicates predictive relevance). 

Based on the results of the goodness of fit test, the model tested in this study showed good 
agreement with the data. The R² value in the moderate category indicates that the independent 
variables are able to explain the variation in the dependent construct quite significantly. In addition, the 
positive Q² value and in the medium predictive relevance category indicate that the model has good 
predictive ability. SRMR which is below 0.10 also strengthens that this model fits the data used. 
Therefore, the PLS-SEM model in this study is declared feasible to test the relationship between 
variables according to the hypothesis that has been proposed. 
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4.5. Direct Effect Testing 
Table 5 presents the results of testing the direct influence between variables in the Structural 

Equation Modeling - Partial Least Squares (SEM-PLS) model using the Loading Factor, T-Statistics, 
and P-Values indicators. Each indicator has an important role in evaluating the strength and 
significance of the relationship between variables in this research model. 

 
Table 5.  
Direct Effect Test. 

Relationship Between Variables Loading Factor T statistics P-values 
Social Support -> Empathy 0.314 6.270 0.000 

Religiosity -> Empathy 0.139 3.385 0.001 
Self Esteem -> Empathy 0.392 9.135 0.000 

 
The results of the direct influence test between variables in the Structural Equation Modeling - 

Partial Least Squares (SEM-PLS) model in Table 5 are as follows: 
a. Direct Influence of Social Support on Empathy 

1). Loading Factor = 0.314 Social Support has a fairly strong influence on Empathy. 
2). T-Statistics = 6.270 This relationship is very significant because T> 2.58. 

3). P-Values = 0.000 This influence is significant at the 99% level (α = 0.01). 
Social Support received by individuals increases the ability to empathize, which means that 
individuals with higher levels of social support tend to have higher levels of empathy. 

b. Direct Influence of Religiosity on Empathy 
1). Loading Factor = 0.139 Religiosity has a smaller influence on Empathy than other 

variables. 
2). T-Statistics = 3.385 This relationship is significant because T> 1.96. 

3). P-Values = 0.001 This effect is significant at the 99% level (α = 0.01). 
The more religious a person is, the higher their level of empathy. However, compared to other 
variables such as Self Esteem or Social Support, the effect of religiosity on empathy is not very 
strong. 

c. Direct Effect of Self Esteem on Empathy 
1). Loading Factor = 0.392 Self Esteem has the greatest effect on Empathy compared to other 

variables. 
2). T-Statistics = 9.135 This relationship is very significant because T> 2.58. 

3). P-Values = 0.000 This effect is significant at the 99% level (α = 0.01). 
Individuals with higher levels of Self Esteem are more likely to have higher levels of Empathy. 

 
4.6. Research Hypothesis Testing 

Hypothesis testing in this study aims to test whether the relationship between the independent 
variables and the dependent variables in the SEMPLS model is significant or not. Hypothesis evaluation 
is done by looking at the Path Coefficient, T-Statistics, and P-Values to determine whether the 
hypothesis is accepted or rejected. 
 
Table 6.  
Hypothesis Testing Results. 

Hypothesis Path Coef. T Statistics P Value Conclusion 
H1: Religiosity has a positive effect on empathy 0.139 3.385 0.001 Accepted 
H2: Social support has a positive effect on empathy. 0.314 6.270 0.000 Accepted 

H3: Self Esteem has a positive effect on empathy 0.392 9.135 0.000 Accepted 

 
 
 



696 

 

 

Edelweiss Applied Science and Technology 
ISSN: 2576-8484   

Vol. 9, No. 8: 687-700, 2025 
DOI: 10.55214/2576-8484.v9i8.9397 
© 2025 by the authors; licensee Learning Gate 

 

Table 7.  
Simultaneous Effects in the Model. 

Hypothesis 
R-

square 
R-square 
adjusted 

F 
Table 

Conclusion 

H4: There is an influence of Religiosity, Social Support, and Self-
Esteem on Empathy. 

0.567 0.564 2.627 Accepted 

 
The results of the hypothesis testing show that all hypotheses are accepted, meaning that the 

relationship between the variables in the research model is significant. This analysis provides in-depth 
insight into how strongly each variable influences the other variables. 
 Direct Effects on Empathy (H1, H2, H3) are as follows: 

a. H1 is accepted (P = 0.001, Path Coefficient = 0.139) indicating that Religiosity has a positive 
effect on Empathy. 

b. H2 is accepted (P = 0.000, Path Coefficient = 0.314) indicating that Social Support has a positive 
effect on Empathy. 

c. H3 is accepted (P = 0.000, Path Coefficient = 0.392) indicating that Self-esteem has the greatest 
influence on Empathy compared to other variables. others. 

d. H4 is accepted (R² = 0.567, F = 172.850) indicating that 56.7% of the variation in Empathy can 
be explained by Religiosity, Social Support, and Self-Esteem, with Self-esteem as the most 
influential variable. 

 
4.7. The Influence of Religiosity on Empathy 

The analysis results indicate that religiosity has a positive influence on empathy, with a Path 
Coefficient of 0.139 and a significance value (p = 0.001), indicating a statistically significant relationship. 
However, compared to other factors, religiosity's contribution to empathy formation is relatively small. 
This finding aligns with various studies that suggest that religious values can be a source of moral and 
empathic reinforcement, but their influence is highly dependent on the context of internalization and the 
individual's spiritual experience [8, 9]. 

In the context of school counseling services, these results indicate that the spiritual dimension 
remains relevant as a supporting aspect in developing student empathy, especially when contextually 
integrated into adaptive guidance programs. Religious values that encourage compassion, affection, and 
concern for others can be facilitated through reflective approaches and spiritual guidance, both in in-
person counseling sessions and through digital media such as online spiritual journals, moral value 
learning videos, or interactive content addressing ethical dilemmas. By utilizing information technology 
appropriately, a religiosity-based approach can not only engage students' affective aspects but also 
strengthen moral integrity in an often permissive digital environment. 

These findings also serve as a reminder that a moral-spiritual approach cannot stand alone. In a 
modern, digital school environment, religious values must be cultivated through experiences that are 
applicable and relevant to students' social dynamics. Guidance and counselors can take an active role in 
bridging the teachings of values with students' concrete emotional experiences, such as through story-
based empathy simulations, value discussion forums, and other technology-based activities that facilitate 
a deeper understanding of others' feelings. 
 
4.8. The Influence of Social Support on Empathy 

Based on the model testing results, social support has a significant positive effect on empathy, with a 
Path Coefficient of 0.314 and a p-value of 0.000. This figure indicates that social support is a significant 
factor in fostering students' empathic abilities, stronger than the influence of religiosity. This finding 
underscores the importance of interpersonal support networks—whether from family, friends, or the 
school environment—in fostering caring, tolerance, and emotional sensitivity toward others. These 
results align with previous studies that suggest social support contributes to reducing stress and 
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aggression levels and improving psychological well-being, which lays the foundation for the growth of 
empathy [22, 24]. 

In the context of technology-integrated school counseling, social support is no longer limited to 
direct physical support but also encompasses digital forms accessible to students through online 
platforms. Group discussion forums, counseling chats, and social interactions within school-facilitated 
digital communities are crucial tools for fostering feelings of acceptance, understanding, and support. 
This presents new opportunities for school counselors to provide a virtual, community-based mentoring 
approach that is inclusive and easily accessible whenever needed. With this approach, empathy is no 
longer formed solely through face-to-face interactions, but also through digital experiences that foster 
emotional connection. 

Furthermore, technology enables real-time tracking and analysis of social support patterns. For 
example, the use of daily feedback systems or online journals that allow students to express their 
feelings can provide early indicators of the adequacy or lack of support they perceive. Counselors can 
use this data to provide more targeted interventions, both individually and in groups. Strengthening 
social support within the school's digital ecosystem is key to creating a healthy and supportive 
emotional climate—a key prerequisite for fostering sustainable empathy. 

These findings emphasize that technology-based counseling strategies must consider the 
importance of activating students' social support networks, both online and offline. Counselors and 
teachers act not only as providers of emotional services, but also as facilitators who design empathetic 
social environments—spaces where students feel understood, included, and fully valued, including in the 
digital spaces that are now part of their daily lives. 
 
4.9. The Influence of Self Esteem on Empathy 

The analysis showed that self-esteem had a positive and significant influence on empathy, with a 
Path Coefficient of 0.379 and a p-value of 0.000. This makes self-esteem the most dominant factor in 
supporting empathy formation, compared to religiosity and social support. This finding confirms that an 
individual's understanding and appreciation of themselves play a crucial role in shaping how they 
understand and respond to the feelings of others. Individuals with healthy self-esteem tend to be more 
open, emotionally stable, and have the capacity to build positive social relationships—all characteristics 
that are foundational to empathetic behavior [19, 20]. 

In the context of school counseling oriented toward digital transformation, self-esteem can be 
strengthened through various technology-based approaches. Digital media allows for the delivery of 
reflective materials, self-affirmation exercises, and interactive modules on self-esteem recognition that 
students can access independently. Furthermore, features such as e-journals, video storytelling, and 
personal reflection apps can be used by counselors to help students explore their strengths and potential 
in a safe and non-judgmental environment. When students feel valued, listened to, and empowered to 
recognize their own positive values, they are better able to authentically direct empathy toward others. 

The importance of strengthening self-esteem in the digital education ecosystem is also related to the 
reality of emotional challenges students face online, such as cyberbullying, unhealthy social comparison, 
and the pressure of academic achievement. In this context, counselors play a role in equipping students 
with strategies for emotional regulation and self-acceptance, which are reinforced by technology. 
Engaging students in digital reflection-based activities can broaden their understanding of the 
importance of self-worth and build self-awareness, a prerequisite for healthy empathetic responses to 
their social environment. 

Thus, these findings support the importance of school counseling, which not only fosters 
interpersonal relationships but also develops students' intrapersonal dimensions, particularly through 
technological approaches tailored to the needs of the digital generation. Efforts to strengthen self-
esteem systematically through digital counseling are a strategic step in shaping individuals who are not 
only able to understand themselves but also able to develop empathy as part of their character and 
learning culture. 
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4.10. The Simultaneous Influence of Religiosity, Social Support, and Self-Esteem on Empathy 
The results of the structural test indicate that religiosity, social support, and self-esteem 

simultaneously have a positive influence on empathy, with a coefficient of determination (R²) of 0.307. 
This figure indicates that approximately 30.7% of the variation in students' empathy can be explained by 
these three factors together. This finding indicates that the formation of empathy is a complex process 
and does not depend on a single aspect, but is influenced by a combination of intrapersonal, 
interpersonal factors, and the moral values embedded in an individual. 

Within the framework of school counseling that adopts information technology, these results 
reinforce the importance of a holistic and integrative approach. These three dimensions—religiosity, 
social support, and self-esteem—can be key pillars in developing a guidance service strategy that adapts 
to students' emotional needs. Approaches that focus solely on one aspect, such as cognitive empathy 
training, tend to be less effective without an in-depth understanding of spiritual values, the strength of 
social networks, and self-esteem. Therefore, school counselors need to develop interventions that 
combine strengthening self-identity, creating supportive social spaces, and exploring moral values 
through educational media and technology. 

The use of technology is a strategic tool for synergizing these three elements. For example, 
counselors can design a social-emotional learning platform that combines self-affirmation content, 
instructional videos on managing social relationships, and reflections on religious or spiritual values. 
When digital media is used not merely as a technical tool, but as an interactive space that encourages 
self-reflection and emotional connection, empathy development becomes deeper and more meaningful. 
Furthermore, features such as online discussion forums, digital personal journals, or interactive 
counseling apps enable the simultaneous and ongoing integration of these three factors into students' 
daily lives. 

These findings also provide insight that the effectiveness of school counseling in the digital age is 
largely determined by the counselor's ability to align guidance strategies with interconnected emotional 
needs. Empathy does not develop instantly, but through stable emotional support, belief in positive 
values, and moral development that touches the student's affective aspects. In this context, school 
counseling is not simply a problem-solving service, but a transformative learning space that integrates 
technology, social relationships, and character development holistically. 
 

5. Conclusion 
This study confirms that empathy, as a crucial socio-emotional competency in education, can be 

developed through the support of various interrelated psychosocial aspects, such as self-esteem, social 
support, and spiritual values. All three simultaneously contribute significantly to the development of 
students' empathy, both in the context of interpersonal relationships and in developing emotional 
sensitivity to the social environment. These findings reflect the importance of a holistic approach to 
counseling services that is not partial, but rather considers the internal dynamics of individuals and 
their social networks. Furthermore, the integration of information technology into counseling services 
provides a strategic opportunity to strengthen empathetic learning processes in a more flexible, 
personalized, and contextual way. The use of digital platforms in counseling, app-based reflective 
learning, and online social forums can facilitate self-exploration and expand the reach of interventions 
that support the growth of empathy. Within this framework, school counseling is no longer limited to 
conventional approaches but must evolve into a dynamic space that integrates psychosocial dimensions 
with digital media to support student character development. 
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