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Abstract: The purpose of this study was to examine the effects of primary school teachers' authoritarian 
and authoritative classroom management styles on students' frustration resilience and language abilities 
in Jiangsu Province, China. Data were collected using the Teachers’ Classroom Management Style 
Scale, students’ Frustration Resilience Ability Scale, and a language ability assessment tool. The 
research employed a quantitative descriptive-correlation design and multiple regression analysis, 
involving 10 teachers and 475 primary school students from Jiangsu Province. Consistent with previous 
findings, data analysis revealed that both authoritarian and authoritative classroom management styles 
significantly impacted students’ frustration resilience and language abilities. Specifically, students 
exhibited higher frustration resilience and better language skills when teachers adopted an authoritative 
style, whereas these outcomes were lower under authoritarian management. These results suggest that 
an authoritative management style can facilitate improved student performance in terms of frustration 
resilience and language development compared to authoritarian approaches. The findings provide 
valuable insights for educators, emphasizing the importance of adopting an authoritative classroom 
management style. Teachers should aim to foster an environment characterized by authoritative 
practices while minimizing the negative aspects associated with authoritarian management. Such 
strategies are likely to enhance students' overall development and academic achievement, contributing 
to a more positive and productive learning environment. 

Keywords: Chinese primary school students, Classroom management style, Frustration resilience, Language ability. 

 
1. Introduction  

Classroom management refers to the series of  actions teachers take to create and maintain a 
learning environment that is conducive to achieving teaching goals [1]. Classroom management style 
refers to the teacher's behavioral style and management ability in this process Djigic and Stojiljkovic 
[2]. Korpershoek, et al. [3] believe that teachers' classroom management is essentially for the benefit 
of  students. The actions taken by teachers in the classroom are to connect and activate students' 
learning motivation and learning participation. This view highlights the close connection between 
teachers' classroom behavior and students' learning outcomes. In a study on teachers' teaching 
effectiveness, it was found that in order to improve teachers' teaching effectiveness, in addition to using 
and developing more effective teaching skills and teaching methods, it is equally important to impose 
effective management behaviors on students during classroom teaching [4]. The study of  classroom 
management style has also become an important aspect of  the research on teacher professional 
development [5]. 

Frustration resilience refers to the ability of  an individual to cope with setbacks without exhibiting 
adverse reactions such as behavioral instability, or to adapt to them [6]. Student resilience refers to the 
ability of  students to maintain a positive attitude, adapt to changes, and recover quickly when faced with 
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difficulties, setbacks, or failures Wu, et al. [7]. Fowler, et al. [8] believed that when students want to 
participate freely and continuously in challenging learning or work, they must tolerate possible failures 
and mistakes in the process. This level of  tolerance may affect the individual's response to failure and 
ultimate achievement. 

Language proficiency refers to an individual’s comprehensive ability to use language in a specific 
language environment, encompassing the understanding of  words, sentences, paragraphs, and articles, 
as well as the skills of  listening, speaking, reading, and writing Mercer [9]. Hu and Gao [10] 
emphasized that language proficiency influences students' understanding of  classroom content, good 
language skills help them better understand the teacher's explanations and the textbook content. 
Ayedoun, et al. [11] also noted that language proficiency is fundamental to students' communication 
with others, and strong language skills enhance their interpersonal skills. Therefore, exploring the 
factors influencing language proficiency and identifying methods and approaches to improving students' 
language proficiency have become important topics for scholars [12]. 

The purpose of  this study is to explore the effect of  two different types of  classroom management 
styles of  primary school teachers, authoritative and authoritarian, on students' resilience and language 
ability, and finally to analyze the differences in the effect of  resilience on students' language ability 
under the two management styles. 

In service of those aims, this paper will answer the following questions: 
(1) Are there differences between the two classroom management styles in terms of students’ 

frustration resilience? 
(2) Do the two classroom management styles have an effect on students’ language abilities? 
(3) Are there differences between the two classroom management styles in terms of the effect of 

students’ frustration resilience on their language abilities? 
 

2. Literature Review 
2.1. Classroom Management Style and Related Research 

Franklin and Harrington [13] proposed that classroom management refers to the process of  
controlling students' behavior in the classroom and dealing with inappropriate teaching situations 
through certain rules. Another view is that teachers' classroom management style is a series of  actions 
taken by teachers to create and maintain a learning environment conducive to achieving teaching goals, 
as well as the behavior style and management ability demonstrated in this process [2]. The common 
point among these definitions is that although the subject of  classroom management style is the teacher, 
the service object is the students; secondly, regardless of  whether the classroom management style is 
service-oriented or control-oriented, its main purpose is to promote the smooth achievement of  
teaching goals [14]. 

Different researchers have conducted diverse research and explorations on the classification of  
teacher classroom management styles. In a study of  primary school teachers in Serbia, the authors used 
the Classroom Management Style Assessment Protocol (PCMSA ) , which consists of  3 dimensions and 
20 items , based on Martin and Baldwin [15] andThi and Nguyen [5] proposed a management style, 
namely: non-interventionism, interventionism and interactionism. In an empirical study conducted on 
398 junior high school students and 14 English teachers, Baumrind [16] divides management style into 
three dimensions, namely teaching management, personnel management and behavior management. 
Turkish researcher Aslan [14] used a cross-sectional survey model to investigate the management style 
categories of  515 primary school teachers in Isparta ( 451 of  whom were public school teachers and the 
remaining 64 were private school teachers). The Bosworth [17] developed the classroom management 
styles into four types: authoritarian, authoritative, permissive, and laissez-faire, based on the teacher's 
level of  involvement and control over students in classroom management. The characteristics of  
authoritarian and authoritative styles are as follows: 
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2.1.1. Authoritarian Style 
High intensity of  rules and downward control are important characteristics of  this management 

style [16]. In an authoritarian classroom management style, the teacher acts like a commander or a 
boss, leading some researchers to refer to teachers who use this management style as “highly 
controlling” teachers [5]. Teachers with an authoritarian style will directly tell students what they can 
and cannot do in my class. However, the teacher will not provide any explanation as to why certain 
behaviors are allowed or not. When students follow the rules well, they will be rewarded by the teacher 
as a management incentive, otherwise they will be punished [14]. 
 
2.1.2. Authoritative Style 

In an authoritative classroom management style, teachers impose certain restrictions and rules on 
students, but they will give full explanations, and students will be given autonomy within a certain 
framework of  classroom rules [17]. Teachers usually clearly explain why a certain behavior is allowed 
or not, and maintain a good and harmonious communication relationship between teachers and students 
[5]. Under the premise that students have a certain degree of  autonomy, classroom rules may be 
generated authoritativeally through discussion and negotiation. However, after the rules are formed, 
classroom members must fully respect the rules and consciously restrain their own behavior [18]. In 
addition, when students make mistakes, teachers adopt a method of  facing and sharing responsibilities 
together to cultivate students’ self-confidence in facing setbacks and mistakes. At the same time, 
teachers will gently offer suggestions or warnings to avoid verbal humiliation or punishment of  
students [18] . 

This study will deploy the classroom management styles scale developed by Bosworth [17]. The 
linguistic validity of  the tool analysis results revealed that the linguistic validity correlation coefficient 
ranged between .68and .91 [19]. 
 
2.2. Students’  Resilience to Frustration and Related Research 

Meindl, et al. [20] believed that students' resilience to frustration refers to their ability to 
withstand the blows and pressure when encountering frustrating situations, and whether they have the 
ability to escape and resolve difficulties to avoid psychological and behavioral disorders. In other words, 
it is an individual's ability to recognize, resist and cope with frustration. Strus and Cieciuch [21] further 
elaborated on students' resilience, arguing that it encompasses three abilities: the ability to effectively 
handle stress and pressure and adapt to daily challenges; the ability to recover from disappointment, 
adversity, and trauma; and the ability to get along with others and respect oneself  and others. The 
dimensions of  resilience encompass various psychological and behavioral characteristics that individuals 
exhibit when coping with setbacks [22] including: positive expectations, positive views of  frustration, 
eliciting positive emotions, and seeking external support [23] . 

Regarding the measurement of frustration resilience, a representative one is the Failure Tolerance 
Scale, which focuses on school failure and produces action, emotion, and preferred task difficulty scores. 
It is mainly designed for adolescents aged 7 to17 [24]. Stress Tolerance Scale is a 15 - item self-report 
scale that assesses an individual's ability to tolerate negative emotions [25]. It consists of four 
subscales: evaluation of ability and pain experienced, absorption of negative emotions, emotion 
regulation, and tolerance of painful emotions. Liu and Liu [23] built a resilience scale suitable for 
Chinese adolescents. This scale consists of 12 items and four factors: positive anticipation, positive 
frustration outlook, positive emotion induction, and support seeking. Internal consistency alpha 
coefficients for the total questionnaire and each factor ranged from .604 to .774. The total score 
correlated significantly with each factor (.578-.747) and with each other (.185-.379). Significant 
correlations were also observed between the total score, each factor, and the criterion (-.62 -.518). 
Factor alpha coefficients were: positive frustration outlook .762, positive anticipation .77, support 
seeking .746, positive emotion induction .698, and overall resilience .83. 
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Based on Liu and Liu [23] The scale compiled is most consistent with the age, cultural 
background and other conditions of  the subjects in this study. Therefore, this study uses this scale to 
measure the resilience of  Chinese primary school students. 
 
2.3. Students' Language Ability and Related Research 

Chomsky was one of  the earliest scholars to define language ability. He believed that language 
ability is an abstract ability and a systematic principle [26] which represents something that the speaker 
and the listener can understand. Moralidad, et al. [27] points out that language ability refers to an 
individual's comprehensive ability to use language in a specific language environment , covering the 
understanding of  words, sentences, paragraphs, and articles, as well as the application of  listening, 
speaking, reading, and writing skills. Yudha and Mandasari [28] believed that language proficiency is a 
component of  communicative language ability, and its components include language knowledge and 
language application. This shows that the definition of  language proficiency can be understood from 
two main aspects, namely language knowledge and the application of  language knowledge [29]. 

Standardized tests are an important way to assess language proficiency [30, 31]. In the 
measurement of  primary school students language, it is very common to use standardized language test 
scores as an indicator of  language proficiency Arizmendi, et al. [32]. Graham, et al. [33]. In a study of  
elementary school students, test scores covering subjects such as language, reading, science, and social 
studies were used to measure their language proficiency. Due to the particularity of  this test group, 
current elementary school Chinese language tests primarily consist of  basic language knowledge, 
reading comprehension, and writing skills [34]. In this context, the method of  using the scores of  
primary school students on standardized language tests taken within a certain period as an indicator of  
their language proficiency is the most widely used and accepted method [35, 36]. 

Therefore, the measurement part of  primary school students' language ability in this study will also 
be measured using test questions suitable for primary school students ' language ability. 
 
2.4. The Relationship Between Variables 
2.4.1. The Effect of Teachers' Classroom Management Style on Students' Frustration Resilience  

In addition to being related to students’ psychological conditions and individual differences, 
students’ resilience to frustration is also closely related to teachers’ classroom management styles Wu, 
et al. [7]. Hidayat [37] indicates that an appropriate teacher's classroom management style promotes 
student autonomy and self-discipline. An authoritative classroom management style can create a 
harmonious and autonomous classroom environment for both teachers and students. Students in this 
environment are more likely to develop resilience in the face of  setbacks and demonstrate stronger 
resilience. However, when a teacher's classroom management style leans toward authoritarianism, the 
heavy-handed approach can strain teacher-student relationships and the classroom atmosphere. 
Furthermore, the overly repressive sense of  rules can cause students to become timid and overwhelmed 
when faced with setbacks, leading to poor resilience [38]. 
 
2.4.2. The Effect of  Teachers’  Classroom Management Style on Students’  Language Proficiency 

The teacher's classroom management style is a key factor affecting the improvement of  students' 
language ability. Teachers create an appropriate  environment based on their own classroom 
management style and provide students with the necessary learning assistance, which will greatly affect 
students' language learning [39]. Teachers providing appropriate classroom management during the 
course will help stimulate and maintain students' intrinsic motivation and enable them to perform better 
in language skills Kitavi [40]. 

Matusov [41] has shown that authoritarian classroom management styles have a negative effect on 
students’ language development. In such classrooms, teachers often adopt strict control, emphasizing 
discipline and order, which results in limited opportunities for students to express themselves Lessy, et 
al. [42]. Thi and Nguyen [5] conducted a study on 14 junior high school English teachers and 398 
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junior high school students, investigating the effect of  teachers' classroom management styles on 
students' English learning motivation and academic performance. The results showed that an 
authoritative teacher management style was still the most positive factor influencing students' learning 
motivation. While an authoritarian management style had both positive and negative effects on students' 
learning interest, the negative effect was greater overall. 
 
2.4.3. The Effect of  Different Classroom Management Styles on Students’  Resilience and Language Proficiency 

This study will also discuss the relationship between primary school students’ resilience and 
language ability growth under two classroom management styles. As a psychological mechanism, 
resilience affects the individual’ s psychological state and the interference of  external behavior, which 
will also affect the development of  students’ language ability Richardson and Fallona [43]. Yang, et al. 
[44] has shown that there is a close correlation between students' resilience and their language ability. 
When faced with academic difficulties, students with better resilience tend to be more inclined to find 
solutions rather than give up easily. Active coping strategies will help them successfully resolve 
academic problems and improve their language ability [45]. 

Furthermore, the effect of  frustration resilience on language proficiency varies across students 
under different classroom management styles Xu and Feng [46]. Afzali, et al. [47] found that when 
students encounter difficulties in an authoritative management style, they are more willing to 
proactively seek help and find solutions, demonstrating stronger frustration coping skills, which is 
beneficial for improving their language proficiency [48]. In contrast, under an authoritarian 
management style, students' behavior is strictly controlled by the teacher, and all they do is simply 
follow rules and orders. This prevents students from growing and makes it difficult for them to improve 
their frustration coping skills and language development [49]. 
 

3. Methods 
3.1. Population 

This study involved 10 primary school Chinese language teachers and 475 sixth-grade students. 
The 10 teachers were selected from a pool of  336 teachers, five each with authoritarian and 
authoritative styles. The 475 students were students from each of  these 10 teachers' own classes (the 
average class size ranged from 45 to 50 students). All teachers taught sixth grade, and all students were 
sixth graders. Since these students are nearing completion of  all primary school language knowledge 
and have experienced considerable language application over the past six years, their language 
knowledge and application have reached a relatively mature stage, making it more appropriate to assess 
their language proficiency at this stage. 
 
3.2. Tools 

The research tools used in this study are Bosworth [17] the 12- item teacher classroom 
management style scale was developed and divided into four factors. This study also analyzed the 
internal consistency coefficient regarding the factors. The Cronbach’s Alpha coefficient for the 
authoritarian factor was .89, the authoritative factor was .87, the laissez faire factor was .79, and the 
indifferent factor was .77. The responses were on the five-point Likert scale: "strongly disagree, 
disagree, neutral, agree, and strongly agree." 

This study used the Junior High School Student Resilience Scale developed by Liu and Liu [23]. 
The scale consists of  12 items and four factors: positive expectations, positive frustration perception, 
positive emotion induction, and social support seeking. It uses a 5-point Likert scale, ranging from 1 = 
"very inconsistent" to 5 = "very consistent." The scale's reliability and validity were tested and found to 
be good. The internal alpha coefficients for each factor were: positive frustration perception .762, 
positive expectations .77, support seeking .746, and positive emotion induction .698, with a total scale 
alpha coefficient of  .83. 
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This study used content from the 12 compulsory education Chinese textbooks approved by the 
Ministry of  Education of  the People's Republic of  China and published by the People's Education Press 
in 2016 to design a language proficiency test for primary school students. The test consists of  four 
sections: Words (20 points), Sentences (20 points), Reading (30 points), and Writing (30 points), for a 
total score of  100 points. The test was designed by a panel of  10 experts and scholars in the field of  
primary education. The proposed test was then submitted to six experts and scholars in the field of  
primary school Chinese for evaluation. The experts and scholars' assessment of  the structure and 
suitability of  the test, as well as their suggestions for revision, served as a basis for the revision of  the 
test. 

After the questionnaires were collected, they were revised based on the experts' suggestions. 
Questions with high content validity were retained, and questions that the experts and scholars felt 
should be revised were modified as much as possible. The test paper revision principles were: Try to 
retain as many test questions as possible. If  an expert believes a question is suitable after revision, it will 
be revised based on the revision suggestions. If  an expert suggests adding a question and the revision 
suggestions are similar to those of  other experts, the question will be added based on the suggestion. If  
two or more experts believe a question is inappropriate, it will be deleted. Finally, the experts' and 
scholars' revision suggestions were compiled and revised into the primary school language proficiency 
test paper. 
 
3.3. Date Collection Instruments 

This study used questionnaires, language proficiency tests, pre-tests, and post-tests as data 
collection tools. A questionnaire survey was used to assess the classroom management styles of  primary 
school Chinese teachers; a language proficiency test was used to measure students' language proficiency. 
Pre-tests and post-tests on language proficiency levels were used to collect data on how teachers' 
classroom management styles affect students' language proficiency development. A teacher classroom 
management style questionnaire was used to assess teachers' classroom management style preferences. 
Ten teachers were then selected, with five teachers in each of  the two management styles: authoritarian 
and authoritative. Students in these ten teachers' classes were then gathered and their language 
proficiency levels were measured using a language proficiency test. 

The language proficiency test was administered twice: at the beginning of  sixth grade and at the 
end of  sixth grade, spanning a full academic year (approximately 10 months). A paired-samples t -test 
was then used to measure differences in language proficiency between the first and second tests under 
different management styles. Regression analysis was used to examine the correlation between teachers' 
classroom management styles and students' language proficiency. 

 

4. Findings 
4.1. Correlation Analysis 

This section mainly uses Pearson correlation analysis to conduct a correlation analysis between the 
two types of teachers' classroom management styles and students' two language proficiency test scores, 
as well as the correlation between students' resilience to frustration and the above variables. 
 
4.1.1. Correlation Analysis of Variables Under Authoritarian Classroom Management style 

Pearson correlation analysis was used to analyze the correlation between language test scores and 
frustration tolerance of primary school students under the authoritarian classroom management style. 
As shown in Table 1, the overall mean value of frustration tolerance of primary school students under 
this management style was 3.637, the means of the two test scores were 76.784 and 78.747, respectively, 
and the mean of the difference between the two test scores was 1.963. Frustration tolerance was not 
significantly correlated with the two test scores or the test score difference, with correlation coefficients 
of .031, .092, and .095, respectively, and all p > .05, which did not reach the significant level. Test score 
1 was positively correlated with test score 2, with a correlation coefficient of .778, which reached the 
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significant level of p < .001. Test score 1 was inversely correlated with the test score difference, with a 
coefficient of -.286, which reached the significant level of p < .001. Test score 2 was positively correlated 
with the test score difference, with a coefficient of .379, which reached the significant level of p < .001. 
 
Table 1. 
Correlation analysis between variables under authoritarian classroom management style (n=233). 

 Average 
Standard 
deviation 

Frustration 
Resilience 

Test score 
1 

Test 2 
Test score 
difference 

Frustration Resilience 3.637 .940 1    
Test score 1 76.784 12.190 .031 1   

Test score 2 78.747 12.621 .092 .778*** 1  
Test score difference 1.963 8.269 .095 -.286*** .379*** 1 

Note: *** represents p<0.001 
 "Test score difference" means "Test score 2" minus "Test score 1". 

 
4.1.2. Correlation Analysis of Variables Under Authoritative Classroom Management Style 

Pearson correlation analysis was used to analyze the correlation between the language test scores 
and frustration tolerance of primary school students under the authoritative classroom management 
style. As shown in Table 2, the overall mean value of frustration tolerance of primary school students 
under this management style was 3.783, the means of the two test scores were 77.738 and 88.227 
respectively, and the mean of the difference between the two test scores was 5.490; frustration tolerance 
was inversely correlated with the difference between the two test scores, with a correlation coefficient of 
-.157, and reaching a significant level of p < .05; frustration tolerance was positively correlated with test 
score 1, with correlation coefficients of .302, and reaching a significant level of p < .001; frustration 
tolerance was positively correlated with test score 2, with a correlation coefficient of .275, and reaching 
a significant level of p < .001; test score 1 was positively correlated with test score 2, with a correlation 
coefficient of .833, and reaching a significant level of p < .001; test score 1 was inversely correlated with 
the test score difference, with a coefficient of -.631, and reaching a significant level of p < The 
correlation analysis results showed that the correlation coefficients ranged from -.631 to .833, with none 
exceeding .800, indicating that there was no collinearity problem [50]. 
 
Table 2. 
Correlation analysis between variables under authoritative classroom management style (n=242). 

 Average 
Standard 
deviation 

Frustration 
Resilience 

Test 
score 1 

Test 
score 2 

Test score 
difference 

Frustration Resilience 3.783 0.912 1    
Test score 1 77.738 11.728 0.302*** 1   

Test score 2 83.227 9.140 0.275*** 0.833*** 1  
 Test score difference 5.490 6.512 0.157** -0.631*** -0.097 1 
Note: ** represents p<0.01, *** represents p<0.001 
"Test score difference" means "Test score 2" minus "Test score 1". 

 

4.2. Regression Analysis 
This section mainly uses linear regression analysis to examine whether there are significant 

differences between the two classroom management styles in the effects of primary school students' 
resilience to frustration and their language abilities. 

Regression analysis was used to analyze the difference between the two language ability tests of 475 
primary school students (233 authoritarian and 242 authoritative) under two different types of 
classroom management styles and their frustration tolerance, as shown in Table 3: The frustration 
tolerance of primary school students under the authoritarian management style failed to significantly 

predict their language ability ( β = .095, t = .148); Under the authoritative management style, primary 

school students' frustration tolerance can significantly predict their language ability. Specifically, the 
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stronger the students' frustration tolerance, the better their language ability performance (β = - .157, t = 

-2.464). 
 
Table 3. 
Regression analysis between variables under different types of management styles. 

Model 
(Classroom Management Style) 

Model 1 
(Authoritarian) 

Model 2 
(Authoritative) 

Independent variable β t β t 
Frustration Resilience 0.09 5 0.148 -0.157 -2.464* 

F 2.103 6.071* 

R² 0.009 0.025 

Adj R² 0.005 0.021 
Note: * represents p<0.05. 

 

5. Discussion and Conclusions 
5.1. Differences Between two Primary School Teachers' Classroom Management Styles in Students' Resilience to 
Frustration 

The results of the study show that there is a significant difference between the authoritarian and 
authoritative classroom management styles of primary school teachers in Jiangsu Province, China in 
terms of students' ability to cope with frustration. Specifically, students under the authoritative 
management style are significantly better than those under the authoritarian style in terms of their 
ability to cope with frustration Sad [51]. Shank and Santiague [52] and others found similar results. 

Under an authoritative management style, teachers and students maintain a healthy and 
harmonious communication relationship [14]. When students make mistakes, teachers foster their 
confidence in coping with frustrations and mistakes through shared responsibility, avoiding verbal 
humiliation or punishment [53]. Students under this management style tend to maintain an optimistic 
and relaxed attitude when faced with setbacks, understanding that mistakes and errors do not result in 
harsh penalties [54]. Furthermore, due to the strong teacher-student relationship, students are more 
likely to proactively seek help from teachers when dealing with setbacks, enabling them to handle them 
more quickly and effectively [18] reducing negative emotions such as frustration, loneliness, and 
despair that can arise from setbacks. 
 

5.2. Differences in Students' Language Proficiency between Two Primary School Teachers' Classroom 

Management Styles 
The results of the study show that there are significant differences in the language ability 

performance of primary school teachers in Jiangsu Province between authoritarian and authoritative 
classroom management styles. Specifically, students under the authoritative management style perform 
significantly better than those under the authoritarian style in terms of language ability. This result is 
consistent with Adedigba and Sulaiman [54] and others’ research results are similar. 

Under an authoritative management style, students are empowered to exercise autonomy over 
their learning, maintaining and strengthening their motivation [55]. According to self-determination 
theory, motivation stems from the learner's intrinsic motivation and is the fundamental driving force for 
continuous learning and achieving better outcomes [18]. Students under an authoritative management 
style are able to maintain a state of autonomy and efficiency, leading to better language learning 
performance. Furthermore, an authoritative management style promotes a learning atmosphere of 
equality, cooperation, and communication between teachers and students. Students under this 
management style also receive timely and effective guidance and support from teachers, enabling them 
to maintain a high level of efficiency in their language learning process [54]. Consequently, students 
under this management style experience the most significant growth and improvement in language 
proficiency, significantly exceeding those under an authoritarian management style. 
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5.3. The Effect of Two Primary School Teachers' Classroom Management Styles on Students' Resilience and 

Language Ability 
The research results show that the authoritarian classroom management style has no positive effect 

on primary school students’ ability to cope with frustration and language ability. This result is 
consistent with previous research [54, 56]. Furthermore, under an authoritative classroom 
management style, primary school students' resilience to frustration has a positive effect on their 
language proficiency. This result is consistent with previous research [54, 57]. 

In an authoritative classroom management style, teachers grant students full autonomy and respect 
their role as leaders. Even when developing classroom rules, teachers invite students to participate and 
collaborate [54]. These initiatives internally enhance students' recognition of their own learning 
behaviors and strengthen their intrinsic motivation, thereby enhancing their language learning 
performance [50]. Furthermore, because the classroom management atmosphere is egalitarian and 
tolerant, when students encounter difficulties and setbacks in their studies, those under an authoritative 
management style are more likely to proactively seek help from classmates and teachers, proactively 
seeking solutions to problems, and thus demonstrating better coping skills [48]. 
 

6. Suggestions  
Based upon the findings, various recommendations were provided. 

1. Research results indicate that elementary school teachers have different preferences when it 
comes to classroom management styles. While students under authoritative management tend to have 
higher learning enthusiasm and greater resilience to frustration than those under authoritarian 
management, requiring all teachers to adopt a single management style is both difficult and unrealistic. 
To maintain a balance between classroom discipline and teaching effectiveness, it is crucial to find a 
balance between authoritarian and authoritative styles when guiding teachers in their management style 
choices. 

2. We recommend that future research utilize different data collection tools. For example, we 
should use interviews and classroom observations, as well as case studies and mixed-subject research 
models, to measure students' resilience and language skills. Furthermore, we hope to develop a more 
comprehensive scale to assess teachers' classroom management styles. 

3. In addition to authoritarian and authoritative management styles, it is recommended to include 
more classroom management styles and expand the classification and measurement methods of different 
styles. For example, as mentioned above, there are interventionist, non-interventionist, permissive 
management styles, and laissez-faire management styles. 

4. Conduct comparative research on the management styles perceived by school administrators, 
teachers, and students to identify teachers' classroom management styles and behaviors from multiple 
perspectives. Regularly request teachers to upload their management experiences and students to 
provide feedback on their perceived management behaviors. This approach can improve classroom 
teaching effectiveness and student development through improved classroom management practices. 
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