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Abstract: This study explores the teachers’ behavioral and affective orientation to e-learning that is in practice at
all the levels of education in Bangladesh i.e. primary school, secondary school, higher secondary school, college, and
university. By investigating the reasons for such disarray, it proposes solutions to overcome them. It acquired its
data through online surveys followed by quantitative analysis through descriptive inferential analogies of the
logarithmically represented findings. The result of the study documents that teachers’ preparation, technological
know-how and adaptation to the e-learning platforms, their methods of teaching, measurement of outcomes, and
mapping of curricula suggest that e-learning in Bangladesh is vitiated due to the diffusion in the teaching staff
demographics and diluted apprehension of the e-learning. The paper’s primary findings show that Bangladesh’s
progress from Education 1.0 to Education 3.0 is more affective and behavioral than cognitive in the
implementation; wherein, the very concept of e-learning is diluted or spun around the idea of education via some
usage of technology only, more specifically web conference applications which is indicative of Education 2.0
practices. There is no distinction made that separates online learning from e-learning, e-learning from distance
and distance from blended learning, etc. in the current environment.
Keywords: E-learning, Blended learning, Online education, Pedagogy, Bangladesh, Orientation, Technology

1. Introduction
In todays’ webified environment, where internet and technology play a vital role in transforming
not only socio-cultural aspects of the human existence but also the paraphernalia along with it which
includes education as well, does not aptly indicate readiness for andragogical or heutagogical migration
as claimed by most of the academic institutions, especially in a Post-New Normal scenario that sprung
from Covid-19 Pandemic. There is a certain form of e-learning practiced across all the institutions but
the level, range, and degree of the practices lack absolutism to completely indicate alignment to
Education 3.0 or above (i.e. andragogy or heutagogy) for which the entire world of education industry
became far more conducive than Pre-Covid-19. The convergence from Education 1.0, that is to say,
Essentialist, Individualist and Authoritarianist education (Gerstein, 2014) to Education 3.0 which is
Heutagogical and Connectivist in approach to teaching and learning (Gerstein, 2014) has superficially
taken place everywhere with phenomenal negligence to established curricula, teacher readiness, tech-
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support systems, syllabus, outcomes, graduate attributes, and quality. Just as mere usage of the World
Wide Web, Internet, Social Media and evolving applications cannot be likened to the status of being in
Education 3.0 or above.
Similarly, the adaption of the Web conferencing applications whether Google Meet, Microsoft
Team, Zoom, GoToMeeting, Facebook Room or BigBlueButton etc., place the teachers slightly above
Education 1.0 but not in Education 3.0 in comparison to its established indicators. Transformed
curricula and methods of delivery alone do not signify adaptation to e-learning. There involve
meticulous strategizing procedures, competencies, learning plans, means of delivery and assessment,
methods of delivery and assessment, trained staffing, and mapped graduate attributes that adhere to
either e-learning, online learning, distance learning, virtual learning or blended learning. Unfortunately,
the practices show a rather deformed adaptation to any of the above learning types. This could be a
result of the ill-informed strategizers who make the decisions for the most part. Discrepancies are also
markedly noticeable in teaching staff demographics and their placements in the various levels of
education. Thus, this article will delve deep into the various groups of teachers through a questionnaire
to assess their behavioral and affective orientation to e-learning by evaluating their work experiences,
best practices, means of lesson delivery, choice of teaching approaches, graduation production plans, and
prospective teacher recruitment requirements against a set of established indicators in the context of
Bangladesh. The data will be analyzed by means of quantitative inferential analogy.
1.1. Background
All the institutions in Bangladesh, that is to say, primary schools, secondary schools, higher
secondary schools, colleges, universities and other institutions are claiming to have transformed from
Education 1.0 to Education 3.0 through their work experiences, best practices, means of lesson delivery,
choice of teaching approaches, graduation production attributes, and prospective teacher recruitment
requirements against a set of established indicators; whereas, in reality their implementation of the elearning and teaching indicate the contrary. Their concept of e-learning is diluted and inseparable from
its pseudonyms.
E-learning is different from distance learning, virtual learning, blended learning and such strands of
the concept. However, they are certainly related. E-learning, Tamm (2019) asserts, “also referred to as
online learning or electronic learning, is the acquisition of knowledge which takes place through
electronic technologies and media. Tamm (2019) further implores that e-learning is “learning that is
enabled electronically”. In that view, typically, e-learning is one that is conducted on the Internet using
the World Wide Web, where the students access their learning materials at their own choice of place
and time. In that, e-Learning, Tamm (2019) points out “most often takes place in the form of online
courses, online degrees, or online programs. More importantly, the ‘e’ in e-learning refers to ‘how’ and
‘learning’ in e-learning refers to ‘what’ and ‘why’. E-learning is delivered via electronic devices like
computers, tablets, laptops, or smartphones using words that are either in the form of spoken or printed
text and pictures (which include illustrations, photos, animations, and videos). The ‘what’ in e-learning
includes both content (that is, information) and instructional methods (that is, techniques) that make the
learning of the content possible. Whereas, the ‘why’ in e-learning involves developing lessons intended
to help learners reach their personal learning objectives or perform their jobs in ways that greatly
facilitate and eventually improve their performance.
Distance learning is of a two-way mediated practice wherein communication plays an important
role. Teaching precedes learning as it is non-contiguous and asynchronous in nature. The teaching
involves guided didactic conversation following an industrialized education system utilizing dialogue
structure and independence. This form of learning corresponds to multi or mass media education which
is the result of Industrial Revolution (IR) 1.0 and IR 2.0 leading to the introduction of industrialized
processes of teaching and learning. In the words of Merriam-Webster. (2020) distance learning is a
“method of study where teachers and students do not meet in a classroom but use the Internet, e-mail,
mail, etc., to have classes”. Similarly, Lewison (2020) characterizes distance learning as one that needs
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“not include any in-person interaction with an instructor or study peers. Students study at home on
their own, and the learning is more individual and varies on speed and timeline according to each
individual student and their availability”. Such learning involved the following:
• Tele / radio broadcasting systems.
• Conferencing based structure.
• Flexible learning.
• Online / multimedia / World Wide Web / interaction / asynchronous / constructivist
learning.
• Intelligent flexible learning through automated business processes multimedia output from
single source.
In the process, after the IR 3.0 things progressed to innovate interactive multimedia which:
• Is neither hardware nor software but teaching learning technology.
• Is interactive in nature (as learners are in control of the learning environment).
• Is multimedia (unlike TV & computer-based), network.
• Combines text, pictures, animations, audio and video .
To conduct teaching and learning. That further led to multimedia (interactive multimedia) in order
to:
• Stimulate learners.
• Engage learners.
• Push for more practices.
• Organize more resources.
By utilizing hyperlinks, involving 3D contents, and applying various learning styles to ensure more
activities, more experiences and more learning through a control over learning and pace. This paved
ways for online learning which is a method of learning that is no longer physically conducted in a
physical infrastructure involving a classroom rather it is a “method for delivering instruction solely
online, not as a variation in your teaching style.” (Stauffer, 2020). It isn’t too widely different from
traditional classroom-based learning except in its choice of means and tools. Online learning is a
learning system based on formalized teaching but with the help of electronic resources. Teaching,
however, can be conducted inside or outside a traditional classroom, but with the involvement of
computers and relevant accessories that enable teaching and learning everywhere and anytime. It is said
that when you take courses online instead of in a physical classroom, it is online learning. In addition,
Education 3.0 empowered the learners for:
• More problem solving.
• Active feedback.
• Understanding of abstract concepts.
• Simulation and role plays.
• User control and user interface and deep learning.
But, mobile learning is a variation of e-learning that Traxler (2005) explains as “any educational
provision where the sole or dominant technologies are handheld or palmtop devices” that he believes
include “phones, smartphones, personal digital assistants (PDAs) and their peripherals, perhaps tablet
PCs and perhaps laptop PCs, but not desktops in carts and other similar solutions”.
However, blended learning defines Allen and Seaman (2008) as “having between 30% and 80% of
the course content delivered online” while they considered an online course as having “at least 80% of
the course content delivered online”. Similarly, an article states that, “at its heart virtual learning is
about the learning that takes place outside of the school, or bringing what is outside of the school into
the school. So, we are thinking about the online environment as a way of connecting students who may
be located physically in a school with their learning that is somewhere else” Ten Trends 2013 (2013).
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Whereas, on-campus learning means a traditional classroom, where students attend classes in
person and meet face-to-face with the professors and classmates, which is a setting that most people are
used to (Walburg, 2020). It is the common set up from kindergarten onwards to the tertiary level where
students attend class in-person, and the environment requires the least amount of adjustment in
learning (Walburg, 2020).
Given all the above established concepts, the form of e-learning in Bangladesh, as may be already in
implementation, is anything but atypical e-learning because the courses offered are still campusoriented, teacher-centered, and require face-to-face interaction, especially for assessment to occur let
alone the Education 3.0 or above. That is neither online, virtual nor blended in implementation
anywhere in Bangladesh. Moreover, e-learning as an advanced form for mass educating system emerged
in Bangladesh in 1992, which is around two years after the Education 1.0 hit the world. As late as after
1998, the consideration to promote distance learning was underway (Islam & Selim, 2006) when the
entire world was about to enter Education 2.0. Given the situation Bangladesh was in, Bangladesh Open
University (BOU) became the first and the only university to formalize the distance mode of education.
The mode of education involved video and email which are Education 1.0 indicators. Considering the
bulk of the online courses received at BOU, the means of lesson delivery included CDs (Islam & Selim,
2006).
1.2. Concept
Oxford Languages and Google - English (2020) defines the term ‘orientation’ (or alignment) as “a
person's basic attitudes, beliefs, or feelings in relation to a particular subject or issue” which in this
research implies teachers’ or education institutions’ general perception about e-learning (or the related
pseudonyms) in relation to the affective and behavioral domains of learning.
Alignment to Affective Domain Theory can be perceived as the emphasis given to e-learning
practices by the Bangladeshi teachers and educational institutions in terms of associated feelings, tone,
emotion, or a degree of acceptance or rejection. They have demonstrated affective objectives that vary
from simple attention to selected phenomena to complex but internally consistent qualities of character
and conscience (Krathwohl, Bloom, & Masia, 1964). Such was the case because the teachers and
institutions in Bangladesh have all been in receipt of the existing e-learning technology, material, or
phenomena to committedly respond to them while valuing the implementation to assist in the
formalization and characterization the same.
Similarly, the orientation to Behavioral Domain Theory in this research implies that “human
behavior by analyzing the antecedents and consequences present in the individual's environment and the
learned associations he or she has acquired through previous experience” have guided their choices as
discussed in the findings (Angell, 2013). This alignment can further be perceived as “classical
conditioning, operant conditioning, cognitively mediated behavioral theory, and functional
contextualism” to already implemented e-learning in Bangladesh (Angell, 2013).

2. Literature Review
Education revolutions transpired through the communication revolution most often referred to
Web 1.0, Web 2.0 or Web 3.0. The World Wide Web revolution began since the age of the Internet and
like all the other major industries, education too picked momentum to redefine their place. Education or
pedagogical transformations and Industrial Revolutions went parallel through the ages. Resultantly, the
education industry underwent pervasive but rather active transformation through the phases of
Industrial Revolutions (IR). For one thing, much before the first wave of IR, also known as IR 1.0, could
even hit the world in 1784, Gutenberg press mechanically printed books that made education
widespread as early as in the 1440s (History Com Editors, 2018). Following this, the IR 2.0 transpired
in the 1870s, which is markedly known as the age of mass production, when educational endeavors
gained momentum across the nations while paving ways for the IR 3.0 in 1969 which revolutionized
education entirely by allowing integration, migration, and adaptation to tech-supported education,
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social media and network-based education, and most importantly, some forms of online (electronic) or
distance learning which later transformed into virtual learning. Consequently, IR 4.0 is on its way to
unify all the physicality with that of what virtual there already is which is in turn a more social
constructivist and collaborative approach for education. In a nutshell, the following table depicts the
various phases of revolutions in Education and Web:
Table-1.
Educational Generations.

Education 1.0
(Web 1.0)
Teaching
are ...

approaches Dictated,
authoritarianism,
essentialism,
individualism
to
prepare apprentice, or
acolyte

Education 2.0
(Web 2.0)

Education 3.0
(Web 3.0)

Socially constructed to
rear up clients through
facilitation
and
assistance

Socially
constructed
and
contextually
reinvented to promote
co-developers and coresearchers

Technology is

Mostly unheard of,
confiscated
at
the
classroom door, or held
as digital refugees

Cautiously
adopted, Everywhere, immersive
treated
as
digital and digital universe
immigrants, teachers’
new knowledge

Schools are located

In a building, locality, In a building or Everywhere
&
premise,
somewhat online, over thoroughly infused into
the www, intranet, etc. society

Parents view schools

Daycare,
builders,

Teachers are ...

Degree
qualified, Certified professionals, Everyone, everywhere
Licensed professionals
degree
qualified with
or
without
practitioners,
licenses or degrees

character Daycare,
character A place for them to
builders, and house of learn, as well.
knowledge

Hardware & software Are purchased at great
in schools ...
cost and ignored, are
immobile and fixed to a
particular location

Are open source and
available at lower cost
but fixed to a location
with the flexibility of
world wide web access

Industry
graduates as ...

As
ill-prepared as
co-workers
assembly line workers entrepreneurs
in
a
knowledge
economy

views Assembly line workers

Are available at low
cost and are used
purposively
everywhere
and
anytime
or

Table 1 Educational Generations illustrates that Educational Generations progressed along with
the digitization procedures; wherein, the generations can be perceived as Education 1.0, Education 2.0
and Education 3.0 as per the applied teaching approaches, technology, popular views, qualifications, and
graduate attributes. The Education Generations are also widely known as Education 1.0, Education 2.0
and Education 3.0.
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Education 1.0 is marked by teaching approaches that adhere to dictatorship, authoritarianism,
essentialism and individualism while focusing on preparing an apprentice, follower or assistant only.
Learners have either never heard of any technology or suffered from confiscation of what little gadgets
they possessed. Schools needed to be a localized premise for building character from licensed
professionals. The graduates were viewed as mere assembly line workers.
However, Education 2.0 is identified as a period that emphasized on socially constructed facilitation
of education wherein technology was cautiously adopted and users were treated as digital migrants.
Though schools were still perceived as buildings, there was some form of online education via the
World Wide Web, Intranet, etc. Teachers needed to be certified professionals or degree passed
practitioners with ability to avail open sources to prepare knowledgeable assembly line workers.
On the other hand, Education 3.0 is perceived as social-constructivist in approach that allows
learners to contextually reinvent avenues of knowledge and promote co-developers and co-researchers.
In this generation, school is no longer viewed as a localized premise. It has become more of an
immersive digital universe paving way for self-paced learning from anywhere and anytime. Also, the
teacher’s qualification has become an ornament rather than a requirement, and graduates are meant to
become co-workers or entrepreneurs
2.1. Research Questions
Among the many twigging questions, this article centers round the main research question that is
how can the Bangladeshi teachers with their work experience, their choices of the means of lesson
delivery and their perceived future teacher recruitment requirements of Education 1.0 frame of mind
aim for migrating their education system to Education 3.0 or above?

3. Research Findings
For one thing, the Bangladeshi teachers with work experience over 11 years form the major group
of the teaching population across the nation who are actively teaching at the primary, secondary, higher
secondary, college, and university level. They maintain a somewhat Education 1.0 mind frame, that is,
authoritarianist, essentialist, and individualist in approach and prepare students who reflect or rather
regurgitate a similar mind frame of their predecessors. This is quite evident in the results of the survey
conducted to evaluate the teachers’ orientation to e-learning by their work experiences (see Figure 1).
Similarly, a good number of teachers with work experience between 0 to 5 years are indicative of
Education 3.0 mind frame contrary to their best practices, choice of means of lesson delivery, methods of
teaching or teaching approaches and most importantly to their plans for graduate attributes and future
teacher recruitment requirements. They show a rather reverse migration from Education 3.0 to
Education 1.0 in their plans to recruit future teachers which can be considered a plummeting trend away
from andragogical and heutagogical supportive education environment of the Post-new Normal (see
Figure 6) that is already in place in most of the first world nation.
Also, for the most part, the claims of the teachers that they are most suited and apparent adherents
to Education 3.0 in their best practices fall short of proving the same in their choice of the means of
lesson delivery employed during their teaching and learning. In that, they are extremely reversed and
placed in Education 1.0. So, the question that arises is that how can teachers claiming to utilize all the
best practices in their capacity to align with Education 3.0 choose the means of lesson delivery that
belong to the Education 1.0? How can this receded approach to teaching place the teachers or their
graduates in the Education 3.0 or above? Moreover, how can such an anomaly infested education system
prepare graduates for the andragogical and heutagogical education environment that is being prepared
for implementation in the Post-new Normal?
Moreover, teachers are ill-informed about the various transformation phases that education has
entered since the IR 1.0. They merely believe that adaptation to technology, gadgets, internet, or
applications are enough to place them in some form of e-learning. Contrary to the common belief, the
education system of Bangladesh has only amalgamated into a rather mixed orientation to e-learning
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mostly due to the good number of the teachers who are in the decision-making body belonging to the
Education 1.0 mind frame with over 20 years of work experience. They make it a point that face to face
interaction is a prime requirement even for the university students who could as well adapt to the
constructivist, socio-constructive or collaborative education system to become the graduates possessed
with Education 3.0 or above attributes. Should such a transformation trend take effect, Bangladeshi
universities will also meet the andragogical and heutagogical alignment criteria; thus, become fullfledged e-learning providers.

4. Data Analysis

Figure-1.
Orientation of teachers by their work experience.

This bar graph depicts the affective and behavioral orientation of all the teachers to e-learning and
teaching by their work experiences. Primary teachers (PRI) are oriented to Education 1.0 and teachers
from other institutions (OTH) are oriented to Education 2.0. Whereas, the least number of university
teachers are oriented to Education 1.0 compared to college and Higher Secondary School teachers.
However, dramatically, no teachers from secondary school (SS) have indicated their orientation to
Education 1.0. On the contrary, the highest number of teachers from secondary school have recorded
their orientation to Education 3.0 compared to university (UNI), college (COL) and higher secondary
school (HSS) teachers. Surprisingly, teachers from other institutions and primary level have negated
their orientation to Education 3.0. On the whole, higher secondary school, college and university
teachers are all somewhat well oriented to all the phases of Education revolutions i.e. Education 1.0,
Education 2.0 and Education 3.0; thus, their best practices, means of delivery, teaching approaches, and
graduate attributes can be expected to indicate readiness for Education 3.0 and above (see Figure 1).
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Figure-2.
Orientation of teachers by their best practices.

This bar graph illustrates the affective and behavioral orientation of all the teachers by their best
practices from primary school (PRI), secondary school (SS), higher secondary school (HSS), college
(COL), university (UNI) and other institutions (OTH) to e-learning and teaching in Bangladesh. The
highest orientation to Education 3.0 is noticed among the primary school teachers compared to their
counterparts; whereas, the highest orientation to Education 1.0 is indicated by the teachers from other
institutions. However, the best practices of Education 3.0 are dramatically on the rise from secondary
school to college and dips a little among the university teachers. The rate at which Education 1.0 and
Education 2.0 best practices applied at the higher secondary school and secondary school stands equal at
40% compared to college and university teachers who indicated a slight dip in their Education 1.0
aligned best practices. Overall, the distribution of the best practices is well aligned, except in the
university where they should have nullified their Education 1.0 practices to migrate to Education 3.0
and above which is the need of the current Education environment (see Figure 2).

Figure-3.
Orientation of the teachers by their choice of means of lesson delivery.
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This bar graph demonstrates the affective and behavioral orientation of all the teachers by their
choice of means of lesson delivery from primary school (PRI), secondary school (SS), higher secondary
school (HSS), college (COL), university (UNI) and other institutions (OTH) to e-learning and teaching
in Bangladesh. Surprisingly, the highest number of the primary teachers chose such means of lesson
delivery that indicate their orientation to Education 3.0 compared to secondary school, higher
secondary, college, university, and even the teachers from other institutions. Similarly, higher secondary
school teachers show the highest orientation by their choice of means of lesson delivery for Education
2.0. Whereas, contradictorily, all the teachers indicate extreme orientation to Education 1.0 through
their choice of means of lesson delivery with highest in the secondary school, and the lowest in the
higher secondary school. Overall, this graph indicates absolute negation to all the claims recorded in the
teachers' affective and behavioral orientation by their work experiences and best practices. In order for
the migration to Education 3.0 and above to happen, the orientation of the teachers should have
indicated dramatic rise level wise in the usage of means of lesson delivery that move from Education 1.0
to Education 2.0 and so on (see Figure 3).

Figure-4.
Orientation of teachers by the methods of teaching or teaching approaches.

This bar graph shows the affective and behavioral orientation of all the teachers by their methods of
teaching or teaching approaches from primary school (PRI), secondary school (SS), higher secondary
school (HSS), college (COL), university (UNI) and other institutions (OTH) to e-learning and teaching
in Bangladesh. Dramatically, the highest number of teachers from primary and other institutions claim
their orientation to Education 3.0 through their teaching approaches; whereas, the least number of
teachers from university indicate their orientation to Education 3.0. All through from primary school,
secondary school, higher secondary school, college, university and other institutions the graph indicates
a dipping trend except among the college teachers. Surprising, no teachers from primary and other
institutions show their orientation to Education 2.0. Even more surprisingly, no teachers from any level
indicate their orientation to Education 1.0 in their methods of teaching or teaching approaches. Overall,
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this graph illustrates a contradiction to all the teachers' claims of the best practices, and means of lesson
delivery (see Figure 4).

Figure-5.
Orientation of teachers by their graduate producing plans.

This bar graph illustrates the affective and behavioral orientation of all the teachers by their plans
for producing graduates from primary school (PRI), secondary school (SS), higher secondary school
(HSS), college (COL), university (UNI) and other institutions (OTH) to e-learning and teaching in
Bangladesh. Except with a slight fluctuation among the higher secondary, and university, all the
teachers from other institutions, primary, secondary school, and college indicate that they are producing
graduates with Education 3.0 attributes. Whereas, only university teachers indicated their graduates are
getting ready for Education 2.0. However, the trend of the Education 1.0 attributes drops from higher
secondary to university graduates. But no teachers from other institutions, primary, secondary, higher
secondary and college indicated any trend of producing graduates with Education 1.0 attributes.
Overall, this graph demonstrates an anomaly in the graduate attribute orientation because primary,
secondary, higher secondary and college teachers are meeting their students face - to - face daily at least
5 days a week to deliver their lessons, interact, and assess which align them to Education 1.0. Also, their
adaptation to the usage of wiki, website, and web conferencing apps place them in Education 2.0. Hence,
this distribution is indicative of an absolute negation to their claims of orientation to e-learning by work
experience, best practices, means of lesson delivery and teaching approaches (see Figure 5).
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Figure-6.
Orientation of teachers by their future teacher recruitment requirements.

This bar graph indicates the affective and behavioral orientation of all the teachers by their future
teacher recruitment requirements from primary school (PRI), secondary school (SS), higher secondary
school (HSS), college (COL), university (UNI) and other institutions (OTH) to e-learning and teaching
in Bangladesh. The highest number of teachers indicating that they would require Education 1.0
attributes in the credentials of the future recruits belong to the other institutions. Similarly, the trend is
on the dramatic rise among the primary to university teachers. Contrarily, the primary, secondary and
higher secondary school indicate highest orientation to Education 2.0 in their demand for teachers'
credentials compared to college and university teachers who show a slight dip. However, except for
below 2 percent university teachers, no teacher from other institutions, primary, secondary, higher
secondary, and college indicated that they would demand for Education 3.0 credentials from their future
teacher recruits. Overall, this graph negates the trends of orientation of the teachers e-learning by work
experience, the best practices, the means of lesson delivery, the teaching approaches and the graduate
attributes plans. The question that becomes vital to ask is how can the migration from Education 1.0 to
Education 3.0 and above be materialized with recruits indicating their orientation to Education 1.0 and
Education 2.0 only? (see Figure 6).
4.1. Synthesis
The data analyses show a clear mismatch of the teachers’ affective and behavioral orientation to elearning. Their best practices, means of lesson delivery, and future teacher recruitment requirement
indicate that they are oriented to Education 1.0 (see Appendices 1,2 & 3), but their teaching approaches
and graduate outcome attributes show their alignment to Education 3.0 (see Appendices 4 & 5).
Whereas, their work experience indicates alignment to Education 2.0 (see Appendix 6). Hence, the
research question stands as to how can Bangladeshi education system migrate to Education 3.0 and
above with such a discrepancy in their staffing of the teachers, their experiences, best practices, means of
lesson delivery, teaching approaches, graduate outcome attributes and teacher qualification
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requirements? The findings further assert that orientation of the teachers are led from affective and
behavioral domains rather than cognitive (see Figure 7).

Figure-7.
The Synthesis of the teachers to E-Learning in Bangladesh

5. Recommendations
In view of the findings and syntheses, this article recommends that Bangladeshi education system,
especially in the aftermath of the COVID-19 breakout, and their Post-new Normal transcendence,
should prelude a more Education 1.0 conducive environment at the earlier levels of education that
gradually leads to Education 2.0 in the mid-levels of education, and finally attains Education 3.0 or
above at the higher levels of education which may be university. This is perceptibly attainable if the
teachers and educational institutions:
● institutions step out of the dictatorialist, authoritarianist, and essentialist approaches that is
apprentice and acolyte focused.
● encourage socially constructed educational environment that reduces the teachers’ role from the
dictatorialist, authoritarianist, and essentialist to that of facilitators and assistants.
● welcome the usage of technology without being too cautious and restrained to new knowledge
and promote the digital migration through revisiting syllabus, outcome mapping, and teaching
styles that is not premise restrictive.
● develop hybrid (also known as Blended learning) environment; thus, allowing to immerse into
the e-learning which is both premises accommodated and online in nature.
● recognize the graduate outcome attributes of all those who had some form of e-learning during
their graduation studies.
● do not make it impervious for graduates with licenses, certificates, and diploma qualified
teachers.
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●

avail the World Wide Web, internet, and subsidized or low-cost applications or devices to
promote e-learning.
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Appendices

Appendix-1.
Teachers’ work experience.
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Appendix-2.
The best practices.

Appendix-3.
The means of lesson delivery.

Appendix-4.
The teaching approaches.
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Appendix-5.
The graduate attributes.

Appendix-6.
The future teacher recruitment requirements.
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Appendix-7.
The survey questionnaire

.
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Source: https://forms.gle/b8pSXMqV9LVo6u4w8
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Appendix-8.
The datasheet.

Source: https://forms.gle/b8pSXMqV9LVo6u4w8
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